
• Identify types of text details (Reading Voice) 
that indicate a character’s literal problem. 
Use the Thinking Voice to determine which 
of the 3 problem types it is.

• Identify text details (Reading Voice) that 
indicate the problem’s solution. Use the 
Thinking Voice to determine which of the 3 
solution types it is.

READERS RETELL/SUMMARIZE LITERATURE

Focus on the ingredients of a story’s plot— problem + solution.

GRADES 3-5ROUND 1

• Introduce the 3 
types of problems 
authors can 
develop.

• Introduce the 3 
types of solutions 
authors can 
develop.

TEXT  
CONSIDERATIONS

• Return to previously-read illustrations/
excerpts. Review the literal problem and 
categorize it by type. 

Model how to identify the type of problem.
• Reveal photographs that depict obvious problems. 

Determine the literal problem and categorize it by type.

The main character

has a problem

with himself.

The main character

has a problem

with something.

The main character

has a problem

with someone.

COMMAND : 
Infer the type 
of problem 
(or solution) 
the author 
developed.

COMMAND: Describe 
the character’s 
problem and the 
solution that fixed it. 

OPTION 1: Recall 
only literal details 
from the text.

Teach/Model how to write out the thinking collected from earlier in the week.

OPTION 2: Communicate an inference with text evidence.

comprehension

SKILL PURPOSE
Game-day mastery of comprehension skills is assessed through 

writing. National tests and state standards expect readers to articulate 
their inferences in writing with textual evidence— regardless of 
their grade level. 

Therefore, whole-class comprehension instruction must go beyond 
reading and thinking. It must also include explicit instruction on 
W.A.R.— writing about reading skills.

 
READERS WRITE

ABOUT TEXTS

GRADES  K-12
FUNDAMENTALS
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WEEK-LONG FOCUS

ROUND 1 • 7 days

WRITE WITHIN EACH WEEK

D
A
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Project/Post the thinking from I-do and 
We-do examples created earlier in the 
week. Model a written response, applying 
all previously-taught W.A.R. skills. Teach 
the next W.A.R. skill in the scaffold.

Comprehension Skill

Each day, a 20-minute whole-class mini-
lesson targets the thinking necessary to 
achieve this week’s comprehension skill. 
Each day’s lesson layers a little more 
information and includes an I-do 
model (about 5 minutes) and a We-do 
experience (about 5 minutes). 
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Before the week ends, conduct 
a lesson teaching how readers 
articulate this type of thinking 
within a written response. QUESTION: What 

is the character’s 
problem and what 
was the solution that 
fixed it?

QUESTION: What 
type of problem 
(or solution) 
did the author 
develop?

State the INFERENCE—
Identify the type of 
problem or solution the 
author created.
Support with EVIDENCE— 
Provide literal story 
details that describe this 
character’s situation.

comprehension

GRADES  K-2
FUNDAMENTALS

1
3

5
4

Readers convert the last thought as a reader into the first thought as a writer.

Readers repeat key details from the question/prompt within the response.

Readers include evidence to support their thinking.

Readers 
provide 
multiple 
pieces of text 
evidence. 

2

Readers 
explain their thinking in a concluding statement. 

EXPECT A BASIC WHAT & WHY— REGARDLESS OF THE DEVELOPMENTAL STAGE

QUESTION/PROMPT: How does Grandma feel/respond to Tracy’s situation?

PICTORIALRESPONSES

Answer drawn with text evidence in the form of picture details.

ORAL
RESPONSES

Answer stated while pointing at words and visuals within the original text (evidence). 

SENTENCERESPONSES

Answer written in one or more sentences with text evidence. (May include a drawing.)LISTED
RESPONSES

Answer written in a word or phrase with text details listed. (May include a drawing.)LABELEDRESPONSES

Answer drawn with text evidence in the form of picture and letter/word labels.

 READERS WRITEABOUT TEXTS

Draw the answer. 

Add evidence in picture details. 

WHAT I think. WHAT I think.

WHAT I think.
WHY I 

think it.
WHY I 

think it.

WHY I 
think it.

WHY I 
think it.

WHY I 
think it.

WHY I 
think it.

WHAT I think.

Label the picture with text details.

WHY I 
think it. WHY I 

think it.

WHY I 
think it.

Draw the 
answer. 

Put the answer in the title. Put the answer in the title.
WHY I 

think it.

(There may be a drawing.)
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WHAT I think.

WHY
I think 

it. HOWHOW
I know.I know.

HOW
I know.

© THE 
COMPREHENSION 
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https://theliteracystore.com/products/what-is-the-problem-flag?_pos=1&_sid=5ae055bf7&_ss=r&variant=13701626396727
https://access.smekenseducation.com/wp-content/uploads/2021/06/Problems-Solutions-Plot.-K-6.pdf
https://access.smekenseducation.com/wp-content/uploads/2022/09/3-Types-of-Problems-Picture-Files.pdf
https://storytellin.com/peepers-connection/
https://www.smekenseducation.com/wp-content/uploads/bsk-pdf-manager/2020/06/S2._ML_1_Student_Resource._GR_4-6.pdf
https://access.smekenseducation.com/wp-content/uploads/2022/06/00.-Readers-Write-K-2-Supplement-1.pdf


READERS SUMMARIZE INFORMATION

Before readers summarize whole texts— they summarize individual sections. 

GRADES 3-5ROUND 1

TEXT  
CONSIDERATIONS

• Define a section as one or multiple paragraphs. 

• Connect annotation and note-taking to Reader 
Voices Fundamental— Day 9 (annotation) and 
Day 10 (note-taking).

• Emphasize the 2-step process.  
STEP 1 | Reading Voice collects details. 
STEP 2 | Thinking Voice adds a 1-3 word label. © Smekens Education Solutions, Inc  • www.SmekensEducation.com

Summarize individual sections of an informational text
Read the section or group of paragraphs and add a 1-3 word label to summarize what it’s about. 

How Animals “Talk”
Humans communicate with one another all the time. We talk, phone, 

write, and email. But animals can’t do any of these things. How do they 
communicate?

We’ve all heard dogs growl and bark and cats meow and purr. 
Making sounds is the most common form of animal “talk.” Dogs make 
sounds when they’re scared, happy, or angry. They make sounds to 
warn you. Gorillas and beavers make throaty sounds. Some animals, 
such as grasshoppers, make sounds by rubbing their legs together.

Other animals communicate through marking. Black bears mark 
their territory by biting and clawing trees. Other kinds of marking 
include deer scratching their horns on a tree trunk or foxes spraying 
urine on a bush.

Some animals watch for clues from other members of their species. 
Honeybees dance to show others in their hive where a new food source 
is located. Electric eels and lightning bugs flash lights to send signals 
to mates. Dogs bow to let other dogs know they want to play. Some 
animals “get physical” to communicate. Wolves, however wrestle to 
figure out their rank in the pack.

Scent is a way that animals communicate, too. Certain female 
animals send out smells that attract males. And none of us wants to be 
around when a skunk feels threatened!

Sounds

Marking 
territory

Do with 
bodies

Scent,
Smell

© Read and Succeed: Comprehension Level 4, Shell Education

Communicate

1. Read a single section or group of paragraphs.

2. Mark the who, what, where, when, why, and how 
details with the Reading Voice. 

3. Use the Thinking Voice to consider what the details 
in this paragraph reveal about (the topic)? Label the 
group of details in 1-3 words.

© SMEKENS EDUCATION SOLUTIONS

Summarize information by section

28

28

• If modeling with new 
text, choose one on a 
familiar or common 
topic. (Perhaps read 
aloud for gist before 
reading to collect 
information.)

• Choose previously-
read text with 
subheads removed. 
Model how to label 
the section, then 
assess it against the 
original subhead.

Read the text, infer section labels, and write an 
objective summary of the whole text. 

Write an objective summary by stretching 
each section label into a sentence.

OPTION 1: Recall the literal details from 
the text. Teach/Model how to write out 
the thinking from earlier in the week.

OPTION 2: Bring it all together in a one-
sitting experience. Provide a new, short 
informational text.

© THE 
COMPREHENSION 
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https://access.smekenseducation.com/comprehension-playbook-readers-summarize-information-retell-summarize-a-section-of-a-text/


READERS SEE TEXT ORGANIZATION

Emphasize the value that text features serve the reader.

GRADES 3-5ROUND 1

• Show several examples. 
(Connect to its digital 
alternative, when applicable.)

• Reveal where this text feature 
is typically found — before or 
after the main text, placed at 
the top, bottom, or around 
perimeter of the main text. 
(Show examples of its various 
locations.)

• Reveal how the text feature 
works and when a reader 
would use it.

• Describe the type of 
information. 

• Emphasize the purpose it 
serves the reader.

Evaluate how text features contribute 
to the main text. 

Identify previously-read grade-level texts that 
include numerous text features.  

TEXT  
CONSIDERATIONS

• BEFORE READING | Use text features 
to locate answers or scope out and 
“steal” information in a preview.

• DURING READING | Use text features 
to solve a a tricky word and aid 
comprehension of the main text.

• AFTER READING | Use text features 
to extend knowledge beyond the 
information in the main text. 

COMMAND: Explain 
how the [text feature] 
aided the reader’s 
understanding of [the 
text].

Teach/Model how to write out the thinking from earlier in the week.

Communicate an inference with text evidence.

QUESTION: How did 
the [text feature] 
support the reader’s 
understanding of [the 
text]?

COMMAND: Evaluate 
how  the [text feature] 
contributed to this 
article.

comprehension

SKILL PURPOSE
Game-day mastery of comprehension skills is assessed through 

writing. National tests and state standards expect readers to articulate 
their inferences in writing with textual evidence— regardless of 
their grade level. 

Therefore, whole-class comprehension instruction must go beyond 
reading and thinking. It must also include explicit instruction on 
W.A.R.— writing about reading skills.

 
READERS WRITE

ABOUT TEXTS

GRADES  K-12
FUNDAMENTALS
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WEEK-LONG FOCUS

ROUND 1 • 7 days

WRITE WITHIN EACH WEEK

D
A
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 1

-2

Project/Post the thinking from I-do and 
We-do examples created earlier in the 
week. Model a written response, applying 
all previously-taught W.A.R. skills. Teach 
the next W.A.R. skill in the scaffold.

Comprehension Skill

Each day, a 20-minute whole-class mini-
lesson targets the thinking necessary to 
achieve this week’s comprehension skill. 
Each day’s lesson layers a little more 
information and includes an I-do 
model (about 5 minutes) and a We-do 
experience (about 5 minutes). 
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Before the week ends, conduct 
a lesson teaching how readers 
articulate this type of thinking 
within a written response. 
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COMPREHENSION 
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https://access.smekenseducation.com/wp-content/uploads/2022/09/Thief.jpg
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