
READERS SUMMARIZE LITERATURE

Emphasize plot over other story elements. 
Connect the summary to a roller-coaster 
analogy— rather the mountain. 

GRADES 6-12ROUND 1

COMMAND : 
Infer the type of 
problem/conflict 
(or solution) 
the author 
developed.

COMMAND: 
Summarize (a text) 
and its major plot 
episodes. 

OPTION 1: Recall 
only literal details 
from the text.

Teach/Model how to write out the thinking collected from earlier in the week.

OPTION 2: Communicate an inference with text evidence.

comprehension

SKILL PURPOSE
Game-day mastery of comprehension skills is assessed through 

writing. National tests and state standards expect readers to articulate 
their inferences in writing with textual evidence— regardless of 
their grade level. 

Therefore, whole-class comprehension instruction must go beyond 
reading and thinking. It must also include explicit instruction on 
W.A.R.— writing about reading skills.

 
READERS WRITE

ABOUT TEXTS

GRADES  K-12
FUNDAMENTALS
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WEEK-LONG FOCUS

ROUND 1 • 7 days

WRITE WITHIN EACH WEEK

D
A

YS
 1

-2

Project/Post the thinking from I-do and 
We-do examples created earlier in the 
week. Model a written response, applying 
all previously-taught W.A.R. skills. Teach 
the next W.A.R. skill in the scaffold.

Comprehension Skill

Each day, a 20-minute whole-class mini-
lesson targets the thinking necessary to 
achieve this week’s comprehension skill. 
Each day’s lesson layers a little more 
information and includes an I-do 
model (about 5 minutes) and a We-do 
experience (about 5 minutes). 
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Before the week ends, conduct 
a lesson teaching how readers 
articulate this type of thinking 
within a written response. QUESTION: What 

would you write for a 
summary of (text)?

QUESTION: What 
type of problem/
conflict (or 
solution) did the 
author develop?

State the INFERENCE—
Identify the type of 
problem or solution the 
author created.
Support with EVIDENCE— 
Provide literal story 
details that describe this 
character’s situation.

• Waiting in line = character & setting exposition 
• Begin incline = main conflict
• Incline intensifies = rising action
• Major hill = climax
• Rest of the ride = falling action 
• Exit the ride = resolution

TEXT  
CONSIDERATIONS

Model how to identify the type of conflict. 
Review known text to 
identify literal story 
details that describe 
this character’s 
situation/conflict— 
and then infer the 
type of conflict the 
author created.

Model how to identify 
the type of conflict 
using photographs 
that depict grade-
appropriate problems/
conflicts.

Grades 7-12 ONLY | Teach the summary frame.
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wanted  

Somebody 

but 

so 
then 

Character(s)

Motivation

Conflict

Climax

Resolution

• Story elements are 
represented with 
key words. 

• Stretch rising 
action for longer 
stories.

• Change characters 
to vary summaries 
for subplots. 
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https://access.smekenseducation.com/wp-content/uploads/2022/09/3-Types-of-Problems-Picture-Files.pdf
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https://access.smekenseducation.com/comprehension-playbook-readers-summarize-literature-retell-literature-focusing-on-the-plot/


READERS SUMMARIZE INFORMATION

Before readers summarize whole texts— they summarize individual sections. 

GRADES 6-12ROUND 1

TEXT  
CONSIDERATIONS

• Review prior knowledge of summarizing. Connect to ESPN 
SportsCenter. 

• Connect annotation and note-taking to Reader Voices 
Fundamental— Day 9 (annotation) and Day 10 (note-taking).

• Emphasize the 2-step process.  
STEP 1 | Reading Voice collects details. 
STEP 2 | Thinking Voice adds a 1-3 word label.

© Smekens Education Solutions, Inc  • www.SmekensEducation.com

Summarize individual sections of an informational text
Read the section or group of paragraphs and add a 1-3 word label to summarize what it’s about. 

How Animals “Talk”
Humans communicate with one another all the time. We talk, phone, 

write, and email. But animals can’t do any of these things. How do they 
communicate?

We’ve all heard dogs growl and bark and cats meow and purr. 
Making sounds is the most common form of animal “talk.” Dogs make 
sounds when they’re scared, happy, or angry. They make sounds to 
warn you. Gorillas and beavers make throaty sounds. Some animals, 
such as grasshoppers, make sounds by rubbing their legs together.

Other animals communicate through marking. Black bears mark 
their territory by biting and clawing trees. Other kinds of marking 
include deer scratching their horns on a tree trunk or foxes spraying 
urine on a bush.

Some animals watch for clues from other members of their species. 
Honeybees dance to show others in their hive where a new food source 
is located. Electric eels and lightning bugs flash lights to send signals 
to mates. Dogs bow to let other dogs know they want to play. Some 
animals “get physical” to communicate. Wolves, however wrestle to 
figure out their rank in the pack.

Scent is a way that animals communicate, too. Certain female 
animals send out smells that attract males. And none of us wants to be 
around when a skunk feels threatened!

Sounds

Marking 
territory

Do with 
bodies

Scent,
Smell
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Read the text, infer section labels, and 
stretch into a an objective summary of 
the whole text. 

Review the summaries generated on 
Day 4. Revise them to improve clarity 
and cohesion. Add a first sentence that 
includes the text’s title.

OPTION 1: Write a literal summary. 
Teach/Model how to write out the 
thinking from earlier in the week.

OPTION 2: Bring it all together in 
a one-sitting experience. Provide a 
new, short informational text.

Summarize with subheads.
Summarize without subheads.

Choose previously-read text with subheads removed. Model how to 
label the section, and assess it against the original subhead.

If modeling with new text, choose 
one on a familiar or common topic. 
(Perhaps read aloud for gist before 
reading to collect information.)

1. Read a single section or group of paragraphs.

2. Mark the who, what, where, when, why, and how 
details with the Reading Voice. 

3. Use the Thinking Voice to consider what the details 
in this paragraph reveal about (the topic)? Label the 
group of details in 1-3 words.
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Summarize information by section
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READERS SEE TEXT ORGANIZATION

Connect the organizational text structure to the author’s overall purpose— P. I. E.

GRADES 6-12ROUND 1

• Define shades of inform.

• Focus on the type of information found in the 
intro, body, & conclusion. TEXT  

CONSIDERATIONS

PLAYBOOK PRO TIP | Although this is NOT the first time 
students have heard of text structure, adjust the pace as 
needed. 

• ON-GRADE-LEVEL | All 6 types
• SLIGHTLY SLOWER | 5 types (minus argumentative)
• SIGNIFICANTLY SLOWER | 4 types (descriptive, 

procedural, compare-contrast, cause-effect)

TEXT STRUCTURE | Recognize the 6 ways to organize information.

BODY | Examines two items by category. 
• TOPIC SENTENCE | Identifies a 

category.
• SUPPORT |  Reveals similarities & 

differences within that category.

COMPARE-CONTRASTCOMPARE-CONTRAST

To study 2 things

INTRO | Names items being compared.

CONCLUSION | Draws an overall 
conclusion about the two items.

DESCRIPTIVEDESCRIPTIVE

To explain

BODY | Organizes specific details 
into subtopics.

• TOPIC SENTENCE | Names 1 part/facet.
• SUPPORT | Describes that single part 

or facet.

INTRO | Introduces the broad subject.

CONCLUSION | Emphasizes the 
significance or importance.

• TOPIC SENTENCE | Names 1 cause/effect.
• SUPPORT | Describes why or how one 

impacts the other.

CAUSE-EFFECTCAUSE-EFFECT

To relate 2 things

CONCLUSION | Reinforces what happened 
because of something else.

INTRO | Introduces the effect(s) and 
suspected cause(s)— or visa versa.

BODY | Describes the effects (or causes).
• TOPIC SENTENCE | Reveals an 

attempted remedy.

• SUPPORT |  Describes (& might 
evaluate) the result of each “solution.” 

PROBLEM-SOLUTIONPROBLEM-SOLUTION

To show before & after

CONCLUSION | Reveals the solution, 
outcome, or current status.

INTRO | Introduces the problem.

BODY | Describes the responses/actions.

PROCEDURALPROCEDURAL

To teach how

BODY | Reveals info in order of occurrence.

• TOPIC SENTENCE |  Introduces a step.
• SUPPORT |  Describes what happened 

in that step, time, or phase.

INTRO | Names the event/process.

CONCLUSION | Highlights the impact or 
describes the result.

WHAT & WHYWHAT & WHY

To persuade/argue

BODY | Provides reasons and evidence.

• TOPIC SENTENCE |  States a reason 
or opinion.

• SUPPORT | Backs up the reason with 
facts, proof, and evidence.

INTRO | Reveals claim or overall opinion.

CONCLUSION | Emphasizes the 
significance of the position/argument.

Recognize what type of information is revealed within each structure’s introduction, body, and conclusion. 

© SMEKENS EDUCATION SOLUTIONS, INC. 

© 2021 Smekens Education Solutions, Inc.   •   www.SmekensEducation.com

To persuade or convince

Overall 
purpose

Persuade
P

Inform
I

Entertain
E

Specific
purpose

To explain or describe

All about different kinds of butterflies.

To teach or instruct

The life cycle of the butterfly.

To relate 2 things

How environment (cause) harms 
(effects) a butterfly.

To compare

A butterfly to a moth.

To share a true story 

A child’s efforts to create a 
butterfly refuge.

To make up a story 

Two talking butterflies and 
their adventures.

Author Purpose | Butterfly Example

Analyze the type of information and how it’s organized to determine the author’s purpose. 

To share opinion

Butterflies are the  
best insect.

To suggest or urge

Cities should create  
butterfly habitats.

To criticize

Chemicals used by farmers 
hurt butterflies.

To praise

City’s efforts to provide 
butterfly habitat.

Persuade readers to provide 
plants for butterflies.

To inform or teach To entertain with a story

Inform readers about the body parts 
of a butterfly.

Entertain readers with a 
fantasy story about a  
talking butterfly.

Reveal excerpts or paragraphs 
on the SAME topic. Be sure 
that all 6 text-structure types 
are represented.
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Author Purpose | Tornado Example

To persuade or convince

Overall 
purpose

Persuade
P

Inform
I

Entertain
E

Specific
purpose

To explain or describe

A description of the inside and eye of  
a tornado.

To teach or instruct

The 5 stages of a tornado—from how it 
forms to how it dies.

To relate 2 things

How the changing weather (cause) sets 
off a tornado alarm (effect).

To compare

A tornado to a hurricane.

To outline a Problem & its solution

To eliminate/decrease (solution) the 
number of tornadoes in Tornado  
Alley (problem).

To share a true story 

One resident’s effort to 
save lives during a tornado.

To share a unifying message

A state that set up ongoing 
tornado relief.

To share a true story

An unusual rescue.

To share stories 

Poverty and homelessness 
after a tornado.

Author Purpose | Tornado Example

Analyze the type of information and how it’s organized to determine the author’s purpose. 

To share opinion

(Name a specific tornado) 
was the most destructive in 
history.

To suggest or urge

Readers should donate to 
tornado relief funds.

To criticize

State government didn’t 
provide enough support after 
a tornado.

To praise

State government provided 
funds for post-tornado  
clean-up.

Persuade readers to donate 
money for tornado relief.

To inform or teach To entertain with a story

Inform readers about tornado safety. Entertain readers with a true 
tornado survival story.

© 2021 Smekens Education Solutions, Inc.   •   www.SmekensEducation.com

To persuade or convince

Overall 
purpose

Persuade
P

Inform
I

Entertain
E

Specific
purpose

To explain or describe

The different ways genetic engineering 
has been used.

To teach or instruct

The process involved in  
genetic engineering.

To relate 2 things

How a change in genetic makeup 
(cause) can alter someone’s  
health (effect).

To compare

Genetic engineering to animal testing.

To outline a problem & its solution

Genetic patterns (solution) would likely 
cure cancer (problem).

To share a true story 

A doctor’s willingness to test 
genetic changes  
on himself.

To share a true story 

Senator that championed 
legislation against genetic 
engineering.

To share a fictional story 

Genetic engineering  
gone awry.

Author Purpose | Genetic Engineering Example

Analyze the type of information and how it’s organized to determine the author’s purpose. 

To share opinion

That genetic engineering  
is unethical.

To suggest or urge

That readers should support 
legislation to fund genetic 
engineering.

To criticize

That laws aren’t in place to 
protect privacy/rights against 
genetic engineering.

To praise

A scientist’s efforts to use 
genetic engineering to  
save lives.

Persuade readers to have 
their DNA tested.

To inform or teach To entertain with a story

Inform readers on the definition of 
genetic engineering.

Entertain readers with a true 
story of a patient helped by 
genetic engineering.

Identify evidence of the author’s purpose. 

• Note the type of information included in 
the text. 

• Note the order the information is presented 
in the text.

,• Note the transitions used to connect 
sentences within the text.

COMMAND: Infer the author’s 
purpose. Support with text 
evidence. 

Teach/Model how to write out the thinking from earlier in the week.

Communicate an inference with text evidence.

QUESTION: What is the 
author’s purpose? What text 
details support your answer?

comprehension

SKILL PURPOSE
Game-day mastery of comprehension skills is assessed through 

writing. National tests and state standards expect readers to articulate 
their inferences in writing with textual evidence— regardless of 
their grade level. 

Therefore, whole-class comprehension instruction must go beyond 
reading and thinking. It must also include explicit instruction on 
W.A.R.— writing about reading skills.

 
READERS WRITE

ABOUT TEXTS

GRADES  K-12
FUNDAMENTALS
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WEEK-LONG FOCUS

ROUND 1 • 7 days

WRITE WITHIN EACH WEEK

D
A

YS
 1

-2

Project/Post the thinking from I-do and 
We-do examples created earlier in the 
week. Model a written response, applying 
all previously-taught W.A.R. skills. Teach 
the next W.A.R. skill in the scaffold.

Comprehension Skill

Each day, a 20-minute whole-class mini-
lesson targets the thinking necessary to 
achieve this week’s comprehension skill. 
Each day’s lesson layers a little more 
information and includes an I-do 
model (about 5 minutes) and a We-do 
experience (about 5 minutes). 
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THE BASIC
WHAT & WHY 
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Before the week ends, conduct 
a lesson teaching how readers 
articulate this type of thinking 
within a written response. 
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