
COMPREHENSION “PLAYS”
After starting students out with the fundamentals 
of reading comprehension, they are ready to learn 
comprehension Plays. These are the grade-level skills 
associated with the college and career-ready standards. 

Depending on the grade level, each Playbook includes 
a combination of 5-7 Plays that provide guidance on 
how to teach specific skills using instructional “rounds” 
that spiral as they deepen student understanding 
across the school year.

ABOUT THE PLAYBOOK

The Comprehension Playbook is built upon the idea that the teacher is like a basketball coach. 
Just as an athletic coach operates from a book of plays, teachers need their own playbook for 
delivering explicit whole-class comprehension instruction. 

With the point-by-point guidance offered within The Comprehension Playbook, teachers can go 
beyond merely doing reading to truly teaching students how to think about and beyond texts. 

STEP 2. Choose one lesson topic and frame it as the author’s opinion.

Complete this sentence starter: The author believes that… (insert lesson 

topic). This typically results in: The author believes that trust is important.

Then remind readers that is NOT enough; they must “open up” the lesson 

topic (e.g., trust) and describe the author’s specific message about it. To infer 

this, revisit the character’s journey. 

Skim the middle episodes to identify 

what the character was realizing (about that lesson) along the way.

• What did he realize? What caused the character’s change?

• What did he come to value about (this lesson topic)?

• What was at stake if the character didn’t change his ways?

STEP 3. Refine the theme statement.

• Cross off the words The author believes that…

• Edit the remaining sentence, capitalizing the first word.

• Replace any specific references to character names, setting, or plot with 

a person, an individual, in a situation, in times of trouble, etc. This keeps 

the author’s message one that is universal to all readers’ lives. 

Readers infer themes— the messages 

authors have for their readers.

Building on Round 3, readers will infer a 

text’s theme and support it with evidence. 

Chunk the 4-step process into separate 

days across the week. 

STEP 1. List multiple lesson topics related 

to the main problem or conflict. Some lesson topics will be more obvious 

and further developed than others. But there are usually hints at multiple 

life lessons learned.

Think of individual words or phrases to 

describe what a character endured and/or 

learned in a story (e.g., to trust). Consider the 

character’s:

• Actions & choices— right & wrong.

• Reactions— good & bad.

• Life skills— possess & lacking.

• Personality traits— positive & negative.

• Values— internal & external.
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Recognize the 
important details 

authors provide 
within individual 

story elements.

ROUND 4
ROUND 2 ROUND 3ROUND 1

Generate a succinct 

plot summary 
including only the 

most important  
story-element 
details.

Infer a theme 
statement and 
support it using 
textual evidence 
about how the 
character changed.

Flesh out a lesson 

topic into a 
theme statement 

supported with 
textual evidence. 

ROUND 4 • 6 days

WEEK-LONG FOCUS
Flesh out a lesson topic into a 

theme statement supported with 

textual evidence. 

READERS

SUMMARIZE  
LITERATURE

SKILL PURPOSE
During reading, readers notice details within individual story elements. 

After reading, when writing a summary, they acknowledge that the 

most important information is that which impacts the plot. 

Thinking beyond the literary text further, readers learn from the actions 

and attitudes of the characters. Authors attempt to teach readers life 

lessons through character choices and changes. When these author 

messages are inferred, readers universally apply these themes to their 

personal lives. 

GRADES  5-6

GRADE 5 GRADE 6
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comprehension

Generate a theme statement, providing supporting evidence. 

Project/Post the thinking from I-do and We-do examples 

created earlier in the week. Model a written response, applying 

all previously-taught W.A.R. skills. Teach the next W.A.R. skill in 

the scaffold.

Quote accurately from 
a text when explaining 
what the text says 
explicitly and when 
drawing inferences from 

the text. 

CCSS RL 1  
INDIANA RL 2.1

CCSS RL 2 
INDIANA RL 2.2

Determine a theme of 
a story, drama, or poem 
from details in the text, 
including how characters 

in a story or drama 
respond to challenges…; 
summarize the text.

Cite textual evidence to 
support analysis of what 
the text says explicitly as 
well as inferences drawn 
from the text.

CCSS RL 1  
INDIANA RL 2.1

CCSS RL 2 
INDIANA RL 2.2

Determine a theme or 
central idea of a text 
and how it is conveyed 
through particular 
details; provide a 
summary of the text 
distinct from personal 
opinions or judgments.

Believe in yourself. 
Be confident.
Overcome the fear of failure.

Take risks. 
Never give up— persevere. 

Choices have consequences. 

Follow the rules/the law.

Keep people safe.
Stay out of trouble.
Avoid physical dangers.

Avoid/Recognize temptations.

Change can be good. 
Hard things/Yucky things can be 

good for you.
Change is different, but it’s not 

necessarily bad.
New experiences help us grow.

Bad things happen to everyone. 

Life isn’t fair. 
Life has ups and downs.

There is a circle of life.

Face reality.

Value yourself. 
Be yourself. 
Don’t be fake/pretend/hide. 

Like yourself (self-acceptance.)

Do your best. 
Work hard. 
Do the right thing. 
Be honest. Tell the truth.

Clean up your own mess. 

Say you’re sorry.

Help others.
Stick together.
Care for others.
Share with others. 
Encourage others.
Get along with others. 
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Take care of the environment. 

Appreciate nature. 
Embrace your community. 

There is beauty in simplicity.

Love/Respect your family.

Obey your parents.
Treasure memories.
Respect adults/older people.

Take care of your siblings.

“Family” isn’t just relatives.

Value differences.
Being different isn’t bad. 

Accept & respect differences.

Don’t judge others.
Look for common ground. 

Be happy for others. 
Celebrate other people’s suc-

cess. 
Don’t be jealous.
Don’t be greedy.

Don’t trust everyone. 
Some try to trick/hurt you. 

Be careful. 
Be aware of danger signs.

Ignorance can be dangerous.

Be a team player.  
Work together.
Do the job you’re given. 

Do your fair share.
Play fair.

Be kind to others.
Don’t hurt others. 
Be gentle. 
Be courteous/polite.

Keep growing. 
Learn from mentors.
Listen to advice/wisdom from  

those more experienced. 

Try/Discover new things.

You can make a difference.

Get involved. 
Speak up for others. 
Do what you can.
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about

Authors teach 3 types of LESSONS
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STEP 4. Support the theme statement with textual evidence. 

• Provide details to describe the character before (the realization) and after. 

• Identify text details that demonstrate that the character changed/grew.  

• Use phrases like According to the text… The author reveals this when…

• Include references to character names, specific actions, exact dialogue, etc.

TEXT  
CONSIDERATIONS
For this series, select ONE 

of the familiar texts used 

from Round 3. Be sure that it 

includes multiple themes. 

DAY 1
Model how to use the Lesson 

Topics list and identify those 

that fit the main character’s 

actions and attitude. Consider 

other lesson topics that fit 

the realizations of minor 
characters. 

DAY 2
Model how to create ONLY a 

theme statement, using one 

of the topics from Day 1 (i.e., 

I-do experience).

Guide students through the 

same process with a second 

topic listed on Day 1 (i.e., We-

do experience).

DAY 3
Model how to refine the 
theme statement and identify 

text evidence (using the I-do 

topic from Day 2). Guide 
students through the same 

process (using the We-do 

topic from Day 2).
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-5 Readers generate statements and provide support in one sitting.

Repeat Steps 2-4 with a different lesson topic (from Step 1) generated on Day 1. 

• Model how to execute the steps in a single I-do experience.

• Choose another lesson topic and guide a We-do experience. 

• Refine skills and steps as needed. 

MESSAGE THE AUTHOR TEACHESTHE ME

DAYS 4-5
EACH DAY, model all the 

steps in an I-do and We-do 

experience. 

NOTE: These mini-lessons 

are focused on the thinking 

process; students are NOT 

writing. The written process 

and product will be modeled 

on Day 6.

Generate a                 Statement

STEP 1

STEP 2

STEP 3

STEP 4

List multiple lesson topics related to the main character’s problem or conflict. 

Think of words and phrases to describe the character in the story. 

Consider the character’s:
• Actions & choices— right & wrong.

• Reactions— good & bad.

• Life skills— possess & lacking.

• Personality traits— positive & negative.

• Values— internal & external.

Consider additional lessons learned by other characters. Add them to the list.

Choose one lesson topic and frame it as the author’s opinion. 

“Open up” the lesson topic and complete  

the sentence: The author believes that…

Refine the theme statement.

• Cross off the words The author believes that…

• Edit the remaining sentence, capitalizing the first word.

• Replace any specific references to character names, setting, or plot with a person, an individual, in a situation, in times of trouble, etc.  

Support the theme statement with textual evidence. 

• Provide details to describe the character before (the 

realization) and after. 
• Use phrases like According to the text… The author reveals 

this when…
• Include references to character names, specific actions, 

exact dialogue, etc. 

• What caused the character’s change?

• How come the character finally 

decided to change?

• What did he come to value  
about (this lesson topic)?

Skim the middle episodes to identify what the character was realizing (about that lesson) along the way.

Lesson 
Topics

WHYWHY did did
the characterthe character

change?change?

HOWHOW did did
the character the character 

change?change?BEGINNING END

with Textual Evidence
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• What did the character learn that caused him to change?

• What did he realize about the importance of (this lesson topic)?

• What was at stake if the character didn’t change his actions/attitude?

• Why does the author think the action/attitude (at the end) is better?

THEME

MESSAGE THE AUTHOR TEACHESTHE ME
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READERS
TRACK IDEAS

GRADES  5-6
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comprehension

GRADE 5
CCSS RL 3            INDIANA RL 2.3

GRADE 6

CCSS RI 3            INDIANA RN 2.3 CCSS RI 3            INDIANA RN 2.3

CCSS RL 3            INDIANA RL 2.3

SKILL PURPOSE
Beyond simply comprehending what is happening, knowing when, where, and to whom it is happening helps the reader understand why something happened. 
Individuals, ideas, and events do not live in a vacuum. They respond to one another. To discover those actions, reactions, and interactions, the reader must track the development of individuals, settings, and events and then analyze the relationship and impact one has on the other. 

Compare and contrast two or more characters, settings, or events in a story or drama, drawing on specific details in the text (e.g., how characters interact).

Explain the relationships or interactions between two or more individuals, events, ideas, or concepts in a historical, scientific, or technical text based on specific information in the text.

Analyze in detail how a key individual, event, or idea is introduced, illustrated, and elaborated in a text (e.g., through examples or anecdotes).

Describe how a particular story’s or drama’s plot unfolds in a series of episodes as well as how the characters respond or change as the plot moves toward a resolution.

Track the development 
of one character from 
beginning to end to 
infer his character traits. 

ROUND 2 ROUND 3
ROUND 1

Track and analyze how 
a main character and 
the setting impact the 
plot within a work of 
literature. 

Track and analyze how 
an individual or setting 
impacts a scientific 
concept or historical 
event. 
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TEXT  
CONSIDERATIONS
Choose a single NEW text to 

use for the entire week. Find 

a text with a mystery solved 

by the end (e.g., Miss Nelson is 

Missing, Grandpa’s Teeth). 

BEFORE DAY 1, execute a 

preview/page walking of this 

new text with the students. 

Apply skills learned in Round 

3, jotting before-reading 
questions using sticky note 

color #1. Do NOT read the text 

before Day 1— just preview 

it. Do NOT give away the 

mystery! 

DAYS 1-2 
Read aloud just enough of the 

text within the I-do and We-

do experiences to generate 

a few NEW during-reading 

questions— different ones 

than those asked during the 

preview process. Note these 

on sticky note color #2.

Focus ONLY on generating 

NEW questions. Don’t worry 

about finding the answers.

 

DAY 3
Continue to read aloud a little 

more from the same text. 

Generate additional during-

reading questions AND begin 

to find answers to some of the 

initial pre-reading questions. 

Place each sticky question 

into the text where the details 

reveal the answer.

AFTER THE DAY 3 LESSON, 

finish reading the entire 
text via a whole-class read 

aloud. Generate more during-

reading questions (using 

sticky note color #2) and 

move sticky questions to their 

discovered answers in the 

text. 
Keep all unanswered 
questions posted, as they will 

be the focus of the lesson on 

DAY 4. 

DAY 4 
Now that the text has been 

completed, return to the 

unanswered questions still 

posted on sticky notes. 
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Make a prediction 

based on text clues. 

Read on to confirm 

or adjust the 
thinking. 

ROUND 3ROUND 2ROUND 1
Predict the 
meanings of 
unfamiliar words 

using the context 

clues authors 
provide. 

Preview texts to 
“steal” information 

and predict what 

the text will be 
about.

SKILL PURPOSE
Readers are curious; they don’t just answer the teacher’s questions. Their 

Thinking Voice asks questions, too.  

It starts even before reading the first page when the reader previews 

and predicts what the text will be about. This drives him into the text.

During reading, he questions unfamiliar vocabulary, using context clues 

to predict its meaning. He also wonders about key details. Seeking 

answers propels him to read on and confirm if he was right. 

GRADES  K-2

KINDERGARTEN
CCSS RL & RI 1  
INDIANA RL & RN 2.1
With prompting and 
support, ask and answer 
questions about key details 

in a text.

INDIANA RL 2.4
Make predictions about 
what will happen in a story.

CCSS RI & RL 4     
INDIANA RV 3.1, 3.2
Ask and answer questions 

about unknown words in 

a text.

GRADE 1
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GRADE 2

CCSS RL & RI 1  
INDIANA RL & RN 2.1
Ask and answer questions 

about key details in a text.

CCSS RI 4  
INDIANA RV 3.2 
Ask and answer questions 

to help determine or clarify 

the meaning of words and 

phrases in a text.

INDIANA RL 2.4 
Make & confirm 
predictions about what 
will happen in a story.

CCSS RI 5  
INDIANA RN 3.1
Know and use various text 

features (e.g., …glossaries…) 

to locate… information in 

a text.

CCSS L 4   
INDIANA RV 2.1, 2.4
Determine or clarify the 
meaning of unknown and 

multiple-meaning words and 

phrases… (e.g., context as a 

clue… root words…).

CCSS RL & RI 1  
INDIANA RL & RN 2.1
Ask and answer such questions 

as who, what, where, when, 

why, and how to demonstrate 

understanding of key details in 

a text.

INDIANA RL 2.4 
Make predictions about the 

content of text… explaining 

whether they were confirmed 

or not confirmed and why.

CCSS RI 5 
INDIANA RN 3.1
Know and use various text features 

(e.g., …glossaries…) to locate… 

information in a text efficiently.

CCSS L 4 
INDIANA RV 2.1, 2.4
Determine or clarify the 
meaning of unknown… words 

and phrases… (using) context 

clues, roots, and glossaries.

READERS

ASK & ANSWER  

QUESTIONS

comprehension

CCSS RI 4   
INDIANA RV 3.2 
Determine the meaning of 

words and phrases in a text…
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ROUND 4 • 5 days

WEEK-LONG FOCUS
Juggle generating questions AND 

finding answers before AND during 

reading.

D
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Readers juggle generating questions and finding answers. 

Remind readers to be looking for answers to the preview questions  

(sticky note color #1) during reading.  And when they find (i.e.,  

put eyeballs on) an answer, they should move the sticky question  

to that page/paragraph in the text where the answer was found. 

In addition, while reading, they are generating new questions (sticky note 

color #2) and also seeking answers to those! Again, move the sticky note 

next to the sentences that provide the answer to the question, prediction, or 

wondering. Readers juggle MANY thoughts while reading; it’s an active task!

Readers return to unanswered questions after reading. 

Note that all the preview and wonder questions for this text were NOT 

answered in the text. Acknowledge that it’s normal for some questions to go 

unanswered. Identify actions a reader can take. He could:

• Infer the answer now that he has finished the whole text. 

• Email the author and ask him (assuming he’s alive). 

• Read another text to seek the answer (e.g., seek out a website).

• Realize the question wasn’t important and/or relevant.

Discuss the action that makes the most sense for each remaining question.

Readers ask more questions during 

reading. 
Sing the song, emphasizing the preview 

step that comes before the first lyric. 

Add that the reader also generates more 

questions while reading. The Reading 

Voice sees a word or picture detail that 

causes the Thinking Voice to question, wonder, or predict. 

Identify the during-reading questions a reader may have.

• Make a prediction. Based on text details, the reader 

questions what might be coming. Is he going to…? Will this 

be…? (see Round 1).

• Pause for confusion. The reader confronts a confusing word discovered 

while reading (see Round 2). Stopping to solve the meaning of those 

words is another way the reader is asking during-reading questions. 

• Tell me more. Sometimes the reader wants to know more about 

something the author DIDN’T say. His Thinking Voice wonders… Then 

what? What about after that? 

• Wonder why or how. Even when the text details all make sense and 

there are no tricky words, the Thinking Voice still asks questions. It 

wonders why something happened, why someone did something, how 

something works, or how something will get solved. Why and How 

questions are about the content— characters, the setting, and plot in 

literature or the topics and ideas in informational text. 

Return to a recently-previewed text. (See “Text Considerations” for specifics.) 

Review the pre-reading questions previously generated on sticky note color 

#1. Now, begin to read the text aloud. Notice a NEW detail and wonder 

aloud about it. Jot a NEW during-reading question on a sticky note color #2.

Wonder

ROUND 4

Juggle generating 

questions AND 
finding answers 
before AND during 

reading.
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Infer a possible answer to a reader question that the author 

never actually answered. Project/Post the thinking from I-do 

and We-do examples created on Day 4. Model how to write a 

response in pictures, labels, or words.

COMPREHENSION “FUNDAMENTALS”
Before a basketball team starts to scrimmage or play games, the 
players need to know the fundamentals of dribbling, passing,  
and shooting. 

Likewise, before we teach students how to comprehend text, they need 
a foundational understanding that Readers Apply Reader Voices.

This is the cornerstone of The Comprehension Playbook. In fact, the 
“Reader Voices” fundamental constitutes the first four consecutive 
weeks of instruction and its principles will be applicable in every 
comprehension Play all year long. 

GET STARTED GUIDE

INSIDE:    How to use the Playbook      Dissecting a Play      FAQ      Yearlong planning



How to use the Playbook

STEP 3
Study the “Text Considerations” 
for each round. 

Located along the right side of 
each round, the Text Considerations 
column does NOT list specific 
text titles per week. Instead, it 
identifies the genres, lengths, 
and characteristics of text needed 
to teach and model the week’s 
comprehension skill. 

After learning about the skill (Step 
1) and the text ingredients needed, 
look through your collection of texts 
to find excerpts that could be used 
in the lesson models. 

STEP 4
Analyze the Anchor Chart.

Review the corresponding 
anchor chart that visually 
supports this yearlong Play. This 
chart is built across the year. 

At the top of each round is a 
photograph depicting the NEW 
pieces added during that week 
of instruction. 

Watch the corresponding 
Yearlong Skill Overview video 
to learn what each piece on the 
physical or digital anchor chart 
represents.

STEP 2
Read through an entire “Play.” 

Examine the Play to see how 
instructional points initially focus on 
simple subskills and then end the year 
with grade-level expectations. 

The Play outlines whole-class lessons to 
be teach across the year in 3-4 separate 
rounds. Rather than revealing everything 
about a complex Play in consecutive 
weeks, parcel it out in portions, give 
students several weeks to “scrimmage” 
before layering new, more complex 
skills. (Each round is approximately a 
week— 4-7 days. Rounds vary based on 
instructional points.) 
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Recognize the 
important details 
authors provide 
within individual 
story elements. 

ROUND 4ROUND 2 ROUND 3ROUND 1
Generate a succinct 
1-2 sentence 
summary including 
only the most 
important story 
details. 

Find evidence of an 
author’s lesson or 
message based on 
character change. 

Recognize a theme 
statement (versus 
a lesson topic) and 
identify its textual 
support.

ROUND 4 • 5 days

WEEK-LONG FOCUS
Recognize a theme statement 
(versus a lesson topic) and identify 
its textual support.

TEXT  
CONSIDERATIONS
In most states, the standards 
for Grades 3-4 do NOT require 
students to generate a text’s 
theme— but to identify 
it from a provided list of 
multiple-choice options. 
This week will focus on that 
expectation. 

Consequently, before this 
lesson series, the teacher 
must determine the theme 
statements for previously-
read texts. (Consider using the 
same texts from Round 3.)

In addition, select 1-2 
sentences (from each text)
that are evidence of the 
theme statement. (On state 
tests, after selecting the 
theme statement in Part A, a 
reader supports his choice in 
a Part-B question.)

READERS

SUMMARIZE  
LITERATURE

SKILL PURPOSE
During reading, readers take note of all the little details authors provide 

about individual story elements. But they also discern important from 
unimportant details when generating a summary about the plot. 

Readers who see literature as more than surface entertainment learn 
from the actions and attitudes of the characters. An author not only 
teaches life lessons and reveals themes to his characters— but to his 
readers as well.

GRADES  3-4

GRADE 3 GRADE 4
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comprehension

Identify the theme (Part A) and its evidence (Part B). The 
W.A.R. lesson scaffold is NOT applicable this week since students 
are not expected to write out theme statements in Grades 3-4. 
Rather, introduce 2 other previously-read texts— each with a set 
of Part A/Part B answers. Model how to execute the thinking.

Readers understand the difference 
between a lesson topic and a theme 
statement.
An author wants his readers to mature, 
grow, and learn from the characters’ 
experiences. An author wants to have 
a lasting impact on the reader that 
continues far after the plot ends. He wants readers to learn something 
bigger about life, about relationships, or about themselves. (Connect to the 3 
emoji icons from Round 3.)
Differentiate between lessons (from Round 3) and themes (here in Round 4).

• A lesson is simply a 1-3 word topic or phrase. A theme is a sentence. 
Assessment questions often word this as “Which sentence BEST 
describes this text’s theme?”

• A theme is a specific statement made about the broad lesson topic. It 
reveals what was learned about the specific lesson topic. 

Consider that the same lesson topic (e.g., friendship) can generate a variety 
of theme statements— each with a different message. 

• Kindness and friendship can come in the form of strangers.
• Old friendships can become new again. 
• Animals provide unconditional love and friendship.
• Some friendships are one-sided. 

Compare this to the difference between an informational text’s broad topic 
and its more specific main idea. [     “Readers Summarize Information,”  
Round 3] 
Emphasize the different facets of friendship taught among the examples. 
Describe this as “opening up” a generic lesson topic to infer the smaller, 
more specific author’s message inside. (Reveal the TheME foldable.)

Readers identify textual evidence to support a provided theme statement. 
NOTE: On standardized assessments, the evidence required is often the Part 
B question. After selecting the theme statement in Part A, a reader must 
identify sentences from the text that supports his choice.
If a theme is a specific lesson that a character learned, then there will be 
textual evidence to prove he learned it.

• Look within the beginning for details that reveal the character’s actions 
and attitudes (i.e., do, say, think, and feel details) before the transformation. 

• Look near the end for details that reveal the character’s actions and 
attitudes (i.e., do, say, think, and feel details) after the transformation. 

• These changes are proof that the character is growing/has grown— and 
thus, that he is learning/has learned the lesson. 

DAYS 1-2
For each text, reveal the 
teacher-determined theme 
statement— along with 3-4 
“decoys” that are about the 
same broad lesson topic. 
Present these within a 
multiple-choice question. 
Model how to discern “which 
sentence BEST describes the 
text’s theme.”

DAYS 3-4
Return to the texts and 
theme statements selected 
from Days 1-2. 
For each text, reveal a 
sentence from the original 
text that proves the theme 
statement— along with 
3-4 “decoys” that are not 
accurate. Present these 
within a multiple-choice 
question. 
Model how to discern which 
sentences demonstrate the 
character learned the lesson.
TIP: The before and after 
details collected per each 
character during Round 3 (on 
Days 5-6) will be useful.

Ask and answer questions to 
demonstrate understanding 
of a text, referring explicitly to 
the text as the basis for the 
answers.

CCSS RL 1  
INDIANA RL 2.1

CCSS RL 2 
INDIANA RL 2.2

Recount stories, including 
fables, folktales, and myths 
from diverse cultures; 
determine the central 
message, lesson, or moral and 
explain how it is conveyed 
through key details in the text.

CCSS RL 7 
INDIANA RL 4.1

Explain how specific aspects 
of a text’s illustrations 
contribute to what is 
conveyed by the words in 
a story (e.g., create mood, 
emphasize aspects of a 
character or setting).

Refer to details and 
examples in a text when 
explaining what the text says 
explicitly and when drawing 
inferences from the text.

CCSS RL 1  
INDIANA RL 2.1

CCSS RL 2 
INDIANA RL 2.2

Determine a theme of a story, 
drama, or poem from details 
in the text; summarize the 
text.

MESSAGE THE AUTHOR TEACHESTHE METHEME

Make connections between 
the text of a story or 
drama and a visual or oral 
presentation of the text, 
identifying where each version 
reflects specific descriptions 
and directions in the text.

CCSS RL 7 
INDIANA RL 4.1

Readers know that authors teach lessons through character change. 
A character has to prove he learned (or is on his way to learning) the lesson. 
His behavior, his choices, and his attitude at the end demonstrate he has 
changed and/or grown. 

• Use the Reading Voice to list the actions, 
thoughts, words, and feelings of the main 
character at the beginning of the story 
and when the problem is revealed.

• Use the Reading Voice to list the actions, 
thoughts, words, and feelings of the main 
character at the end— when the problem 
has been solved.

• Use the Thinking Voice to explain the 
change. The difference is evidence that 
the character is growing/has grown.

Readers expect a problem to be solved in one of three ways. 
When a character’s problem is “all better,” he feels better, too, as  
represented with the character icon and fist pump. 
There are 3 common ways a character’s problem is usually fixed. 

1. Someone helped. Another character came to the rescue, pitched in with 
teamwork, had an idea or advice, etc.

2. Something helped. The main character continued to try different 
strategies through trial and error until the problem was solved.

3. Something changed. These solutions don’t necessarily “fix”  
the problem. It’s more of an internal change within the  
character. These types of endings aren’t always “happily ever  
after,” but the problem is getting better. Rather than solution,  
it could end with a resolution. (Introduce the sunset icon.)

Believe in yourself. 
Be confident.
Overcome the fear of failure.
Take risks. 
Never give up— persevere. 

Choices have consequences. 
Follow the rules/the law.
Keep people safe.
Stay out of trouble.
Avoid physical dangers.
Avoid/Recognize temptations.

Change can be good. 
Hard things/Yucky things can be 

good for you.
Change is different, but it’s not 

necessarily bad.
New experiences help us grow.

Bad things happen to everyone. 
Life isn’t fair. 
Life has ups and downs.
There is a circle of life.
Face reality.

Value yourself. 
Be yourself. 
Don’t be fake/pretend/hide. 
Like yourself (self-acceptance.)

Do your best. 
Work hard. 
Do the right thing. 
Be honest. Tell the truth.
Clean up your own mess. 
Say you’re sorry.

Help others.
Stick together.
Care for others.
Share with others. 
Encourage others.
Get along with others. 
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Take care of the environment. 
Appreciate nature. 
Embrace your community. 
There is beauty in simplicity.

Love/Respect your family.
Obey your parents.
Treasure memories.
Respect adults/older people.
Take care of your siblings.
“Family” isn’t just relatives.

Value differences.
Being different isn’t bad. 
Accept & respect differences.
Don’t judge others.
Look for common ground. 

Be happy for others. 
Celebrate other people’s suc-

cess. 
Don’t be jealous.
Don’t be greedy.

Don’t trust everyone. 
Some try to trick/hurt you. 
Be careful. 
Be aware of danger signs.
Ignorance can be dangerous.

Be a team player.  
Work together.
Do the job you’re given. 
Do your fair share.
Play fair.

Be kind to others.
Don’t hurt others. 
Be gentle. 
Be courteous/polite.

Keep growing. 
Learn from mentors.
Listen to advice/wisdom from  

those more experienced. 
Try/Discover new things.

You can make a difference.
Get involved. 
Speak up for others. 
Do what you can.
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OTHERS
Lessons about Lessons 

about

Authors teach 3 types of LESSONS

Readers expect to learn a lesson after 
reading literature. 

A lesson explains a do/don’t, something 
right/wrong, good/bad, or something one 
can/can’t do, should/shouldn’t do.

• Authors teach readers lessons, 
but they do it subtly, through 
the  main character(s). The reader 
learns the lesson because the 
author taught it to the character 
first. 

Identify the 3 types of lessons  
authors often teach— along with  
their emojis. 

1) Lessons about me. 
2) Lessons about others.
3) Lessons about life.

TEXT  
CONSIDERATIONS
Identify 6 texts from Rounds 
1-2— two texts per lesson 
category:

1. Lesson about me.
2. Lesson about others.
3. Lesson about life.

Three of the texts will serve as 
the I-do experiences and the 
other 3 will be for the We-do 
experiences. 

DAY 1
Provide a quick recap of the 
character’s problem and 
solution for all 6 texts.
Then announce the lesson 
that each character learned. 
(Do NOT ask students to 
guess the lesson. The focus is 
to build students’ background 
knowledge on the 3 types of 
lessons and connect them to 
familiar text.)

DAYS 2-4
Using the same texts from 
Day 1, restate the broad lesson 
each character learned and 
model how to identify text 
evidence that connects the 
type of problem with the type 
or category of lesson. 

• DAY 2— Reveal previously-
read texts where the 
character had a problem 
with himself and learned a 
lesson about himself. 

• DAY 3— Reveal texts 
where the character had a 
problem with “someone” 
and learned a lesson about 
others. 

• DAY 4—Reveal previously-
read texts where the 
character had a problem 
with “something” and 
learned a lesson about life.

Readers summarize the plot. 
There are times when a reader may pour 
over the many details provided about 
individual story elements. [      “Readers 
Track Ideas,” Rounds 1-2] However, a 
reader must also be able to succinctly summarize the 
entire story in just a few sentences. This requires a narrow 
focus on the plot only.
Define the ingredients of every story summary. 
1. Identify the main character(s) & what he wants.
2. Identify the problem.
3. Identify the actions taken to fix the problem.
4. Reveal the solution/resolution at the end.

Introduce the summary frame: Somebody, wanted, but, so, 
then as a means of retelling the most important details.

Readers include only the most important information in a summary.  
The reader’s summary must follow the same order as the original text’s 
storyline. The beginning, middle, and end should be parallel. Connect this to 
a basic 3-box organizer or Storyboard.  
Remember, a summary includes only the most 
important plot details. Therefore, when generating a 
summary, readers start by identifying the character’s 
problem. Note this in the middle of the Storyboard. Then 
jot the solution at the end. Regarding the beginning:

• Only character details directly impacting the plot (i.e., 
the problem and solution) are included. 

• Only setting details directly impacting the plot are included.
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Summarize (a text) and its major plot episodes. NOTE: Since a 
summary is not an inference, the W.A.R. scaffold is not applicable. 
Instead, review 2 Storyboards created earlier in the week and 
model how to convert them into multi-sentence summaries.

WEEK-LONG FOCUS
Recognize the important details 
authors provide within individual 
story elements.

WEEK-LONG FOCUS
Generate a succinct 1-2 sentence 
summary including only the most 
important story details.

Readers “get to know” main characters throughout the story.
Readers collect details about the main character(s) throughout the  
whole story. Their changing actions & attitudes are critical to the plot.

• Like a student’s school day, the character does, says, thinks,  
and feels differently throughout the day, too.

• The only physical description details that are important to the reader are 
those that relate to problem or solution. 

• One of the most important “feelings” readers identify is the  
major goal or motivation of the character. What does he wish for  
or want but can’t have? This is tied directly to the problem.

Readers expect a story to have one of 
three problem types. 

The warning flag represents a 
story’s problem. Every story has 
something happen that is bad, 
wrong, or dangerous. There are 
3 common types.

1. The main character has a problem with someone.  
Identify whom the main character is upset with. 

2. The main character has a problem with  
something. Identify the “thing” or situation the  
main character is upset about.

3. The main character has a problem with himself.  
Identify the tough decision or inner struggle he needs to conquer.
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Readers summarize literature of ALL lengths.  
Regardless of a story’s length, the summary starts the same. It identifies the 
character and his problem (i.e., Somebody… wanted… but…). 
• If it’s a SHORT story with minimal episodes, it includes a single so… sentence. 
• However, LONGER texts have many episodes and therefore several so… 

details. So what did he do? So then what did he do? So what did he do 
when that didn’t work? 

The length of a summary is proportionate to the length of the original text. 

so…

(Somebody) 

wanted… 

but… 

then…

WEEK-LONG FOCUS
Find evidence of an author’s lesson or 
message based on character change.

Readers recognize the connection between a character’s problem and 
the lesson he learned. 
To infer the lesson a character learned, the reader has to identify the specific 
type of problem the character had. Review the 3 types from Round 1. 
The problem and the lesson are typically related. (Show the connection by 
revealing the problem flags with lesson emojis added.)

• If the problem is with the character 
himself, then the lesson will be about “me.”

• If the problem is with someone, then the 
lesson will be about “others.” 

• If the problem is with something, then the 
lesson will be about “life.” 

D
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Prove (the character) learned (this lesson) in the story. Project/
Post the thinking from I-do and We-do examples created earlier 
in the week. Model a written response, applying all previously-
taught W.A.R. skills. Teach the next W.A.R. skill in the scaffold.

The character at the beginning… The character at the end…

What lesson did the 
character learn?

Character Lesson

How do you know the character learned the lesson?
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TEXT  
CONSIDERATIONS
All texts used in this round 
must have been previously 
read. Include short stories as 
well as poems and chapter 
books. 

DAYS 1-2
Reveal several COMPLETED 
story frames on familiar 
texts. Walk through the 
story elements within the 
frame. Notice the key plot 
information included.  

D
A

Y
 4

Readers include key events within a longer summary. 
Longer stories also have a problem and solution— but between the two  
parts there are a lot of character actions with emotional ups and downs. 
These middle episodes or scenes make a story longer. (Compare to the 
episodes of a TV show that build on one another.)

• Episodes impact the plot. They raise the intensity of the 
problem. Thus, they are represented with a storm cloud. 

• These episodes that occur within the middle of a story 
represent the “so…” in the story frame. So… what did the 
character try to do to fix his problem?

DAY 3
Using a SHORT text, model 
how to list the important 
character, setting, and plot 
details into the boxes of 
Storyboard. (Do not write out 
any summary into sentences. 
Focus on the thinking.)

DAY 4
Using a slightly-longer 
text, model how to list 
the important character, 
setting, and plot details 
into the boxes of 
Storyboard. (Do not write 
out any summary into 
sentences. Focus on the 
thinking.)

DAYS 5-6
Using an even longer text (i.e., 
chapter book, novel), model 
how to list the important 
character, setting, and plot 
details into the boxes of the 
Storyboard. (Do not write out 
a summary into sentences. 
Focus on the thinking.)

Describe the Main Character | What does he LOOK like?

ILLUSTRATIONS

Identify the character details 

that are the SAME within the 

illustrations that were stated in 

the author’s print text.

Identify any NEW details that the 

illustrator added in the pictures 

(that weren’t specified in the 

print text).

ACCESSORIES

• Clothing (e.g., fits appropriately, 

current style, appropriate for 

weather/occasion)

• Clean or dirty

• New or old/tattered

• Scent (e.g., fragrance, perfume, 

body odor)

• Makeup

• Extras (e.g., purses,  

backpacks, suitcases)

RELATIONSHIPS

• Family (e.g., grandma, dad, child, 

parent, cousin)

• Work (e.g., boss, secretary, 

farmer, mechanic)

• Student (e.g., grade level, school)

• Community (e.g., hermit, 

apartment-dweller, homeless)

• Status (e.g., single,  

married, widowed)

PRINT TEXT CLUES
VISUAL CLUES

Readers look for descriptive words that reveal what the character looks like. 

Collect details stated in the text, facial expressions in illustrations, and text 

style in print and multimedia.
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APPEARANCE

• Height (e.g., tall,  

short, comparison)

• Weight (e.g., plump, slender)

• Animal (e.g., furry, scaly, feathered)

• Alien (e.g., color, size, shape)

• Robot (e.g., humanoid, 

mechanical)

• Disfigurement (e.g., type,  

size, location)

• Disability (e.g., type, 

consequences)

• Gender

• Age 

• Nationality (citizenship)

• Race (physical traits)

• Ethnicity (cultural identification)

• Scars, tattoos, piercings

• Hair 

• Eyes

• Glasses

• Nose

• Mouth/teeth

HABITS
• Posture (e.g., slouching down, 

standing straight, avoiding eye 

contact, holding head high)

• Gestures (e.g., swaying back and 

forth, tapping a foot, crossing  

his arms) 

• Walk (e.g., stride, pace, rhythm)

• Needs assistance (e.g., crutches, 

walker, braces, wheelchair)

• Mannerisms (e.g., biting 

fingernails, saying “sorry,”  

twirling hair)

• Special powers (e.g., imaginary or 

real—in science fiction)

REACTIVE
Answer
Reply
Acknowledge
Obey
Disobey
Ignore
Cause
Provoke

DECISIVE
Accept
Reject
Agree
Disagree
Vote
Choose

ACTIVE
Throw
Ran
Bake
Build
Buy
Climb
Close
Dance
Drink
Eat
Fall
Fix
Grab
Help
Hit
Hop
Jump
Kick
March
Play
Push
Ride
Run
Touch

INACTIVE
Still (frozen in fear)

Sat
Listen

Stand
Wait 

Describe the Main Character | What does he DO?

Readers follow characters around, noting all the places he goes, actions/
reactions he takes, and choices/decisions he makes. Like the moving arms 
on the icon, the character is always doing something.

PRINT TEXT CLUES VISUAL CLUES

ILLUSTRATIONS
Identify the action details 
that are the SAME within the 
illustrations that were stated in 
the author’s print text.

Identify any NEW details that the 
illustrator added in the pictures 
(that weren’t specified in the 
print text).
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INTERACTIVE
Visit
Meet
Greet
Leave
Bring
Take
Enter
Exit
Converse
Respond

SPEECH BUBBLES IN 

ILLUSTRATIONS

Look inside ovals floating above or 

beside and pointing at a character 

in the picture.

These are details in the picture 

that the illustrator provides.

NARRATION/What they 

said he said

The narrator can summarize a 

conversation. 

No quotation marks, but it 

sums up what a character 

talked about. 

These are words included in the 

story; the author wrote them.

WRITTEN 
COMMUNICATION/

What he wrote

Letters

Diary entries

Text messages

Emails

Handwritten notes to self

Digital notes to self

DIALOGUE/What he said

Look for quotation marks.

These are words included in the 

story; the author wrote them.

Look specifically at what the 

main character said (to the 

other character(s).

HOW he said it

Look for words other than “said” 

• whispered

• chuckled

Note adverbs that provide 

insight into the character’s 

personality and attitude.

• whispered excitedly

• whispered angrily

• chuckled jokingly

• chuckled sarcastically

TEXT FEATURES OF 

WRITTEN COMMUNICATION

Handwriting, penmanship

Emojis

Correct spelling (or lack of)

Describe the Main Character | What does he SAY?

PRINT TEXT CLUES
VISUAL CLUES
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Readers pay attention to speech bubbles in illustrations and words within 

quotation marks to learn what a character said and how he said it.

THINKING BUBBLES IN 
ILLUSTRATIONS
Look inside the cloud bubbles 
floating above or beside and 
pointing at a character in  
the picture.

These are details in the picture 
that the illustrator provides.

Identify the SAME details the 
author stated that show what 
the character is thinking.

Identify any NEW thinking 
details that the illustrator 
added in the pictures (that 
weren’t specified in the  
print text).

FACIAL EXPRESSIONS  
IN ILLUSTRATIONS
• Look at the face of the 

character in the picture. 
Specifically, notice the details 
in the eyes, the angle of the 
eyebrows, and the shape of 
the mouth

• Note body language, posture, 
stance (e.g., slouching  
down, standing straight, 
avoiding eye contact, holding 
head high).

• Identify the feeling details 
that are the SAME within the 
illustrations that were stated 
in the author’s print text.

• Identify any NEW feeling 
details that the illustrator 
added in the pictures (that 
weren’t specified in the  
print text).

FEELING WORDS
Look at the print text for any 
feeling words that the author 
gives (e.g., furious, exhausted, 
excited, surprised). 

Sometimes feelings are tied 
to actions (e.g., cried, shouted, 
clapped, etc.).

THINKING WORDS
Look at the print text for 
synonyms that mean 
thinking— wondered about, 
curious about, wished for,  
really wanted, considered, 
pondered, etc.

These thoughts may be put 
into italics so that the reader 
knows they weren’t actually 
verbalized. They were self-talk 
or thoughtshots. The character 
was talking to himself. 

KINDS OF THOUGHTS
Wonderings
Dreams
Goals
Hopes 
Fears
Worries
Wishes
Wants

PRINT TEXT CLUES PRINT TEXT CLUESVISUAL CLUES VISUAL CLUES

PUNCTUATION 
Exclamation marks
All capital letters
Underlined, bold text, italics
Ellipses (to show that 
speech trailed off,  
was unfinished)

MOTIVATION
WISHES & WANTS
The most important thought or feeling a character has 
comes early in the story. What does he want? What is his 
goal? What is he trying to achieve? This wish or want is 
tied closely to the problem. What he wants he can’t have 
because of the problem.

Describe the Main Character 
What does he THINK and HOW does he FEEL?

Readers “hear” what a character is thinking, feeling, dreaming, or remembering. This 
comes through details stated in the print text or in thought bubbles within illustrations.

THOUGHTS FEELINGS
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Readers collect important setting details. 
Note the small, significant details of the main setting. 

1. WHERE the story takes place (e.g., geographic location, surrounding 
activity, nearby people, sensory details, weather, etc.). 

2. WHEN the story takes place. These details include the time of 
day, time of year (i.e., season, holiday), time in history, and mood 
or feeling in the environment.

TEXT  
CONSIDERATIONS
All texts must have been 
previously read. Vary literature 
to include fables, folktales, 
myths from diverse cultures, 
dramas, and/or poems.

Describe the Main Setting | WHERE & WHEN the story happens

Stories often take place in one main setting.

Settings can change, however. When determining what details are 
important regarding setting, take note of the where and when details 
that occur when the problem is revealed and the solution is realized.

WHERE PRINT TEXT CLUES WHEN PRINT TEXT CLUES

ILLUSTRATIONS
• Identify the SAME details the author stated that show where and when the story detail happened. 
• Identify any NEW details that the illustrator added into the pictures (that weren’t specified in the print text).

VISUAL CLUES

© 2021 Smekens Education Solutions, Inc.   •   www.SmekensEducation.com

GENERAL 
LOCATION
• In a building (e.g., 

home, school)
• In space (e.g., 

spaceship, planet)
• Outside (e.g., at a 

park, on a farm, in 
a yard)

• Traveling (e.g., 
riding in a car, 
walking on a 
sidewalk, riding on 
a bike)

• In a city (e.g., 
downtown, 
suburbs)

SPECIFIC 
LOCATION
• A classroom  

(in a school)
• The cafeteria  

(in a school)
• The gymnasium 

(in a school)
• The kitchen  

(in a house)
• A restaurant  

(in a town)

ACTIVITY IN 
LOCATION
• Weather (e.g., rain, 

snow, wind, storm)
• Sensory details 

(e.g., sights,  
sounds, smells)

• People (e.g., 
other characters, 
background extras)

• Objects (e.g., 
decorations 
included,  
objects used)

TIME OF DAY
• Specific time (e.g.,  

10 a.m., noon, 5 p.m.)
• Time of day (e.g., 

morning, after 
lunch, at bedtime)

• Elapsed time 
between events 
(e.g., the next 
morning, the 
following day, 4 
hours later)

• Universal or generic 
time (e.g., one day, 
one morning) 

TIME OF YEAR
• Season (e.g.,  

spring, summer, 
hunting, rainy)

• Holiday (e.g., 
cultural 
celebrations, 
calendar events)

• School (e.g., first 
day, spring break)

• Month (e.g., 
January, February)

TIME LINE
• Present day (e.g., 

current culture, 
personal journal.)

• Past Tense (e.g.,  
when younger,  
earlier in time, etc.)

• Futuristic (e.g., post-
apocalyptic,  
dystopian/utopian, 
science fiction)

• Era (e.g., Jurassic era, 
Roaring Twenties)

• Date (e.g., Signing 
of the Declaration—
August 2, 1776, 
Beginning of WWII—
September 1, 1939)

TONE
• Mood associated 

with that setting 
(e.g., location, 
activity)

• Cultural norms
• Beliefs/Values of 

time period
• Character’s attitude 

in setting

Describe a character’s problem and the solution that fixed 
it. Project/Post the thinking from I-do and We-do examples 
created earlier in the week. Model a written response, applying 
all previously-taught W.A.R. skills. Teach the next W.A.R. skill in 
the scaffold.
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Nicki 
Wanted snow-white mittens,
But he dropped one.
So the animals got in it.
Then he found it when it shot up in the sky. 

Arthur
Wanted to deliver his speech to the President,
But the helicopter blew his note cards away.
So D.W. held up his speech on a poster.
Then Arthur gave his whole speech without forgetting a single word.

The Little Red Hen
Wanted help to plant the wheat and make the bread,
But the cat, dog, and mouse were too lazy to help her.
So the Little Red Hen did all the work by herself.
Then she ate the cake all by herself, and the cat, dog, and mouse learned 
to help out.

Chrysanthemum
Wanted to fit in at school.
But  the kids made fun of her name,
So she felt depressed and wanted to change it.
Then Mrs. Twinkle told the class that Chrysanthemum was a perfect name.

Ping
Wanted to do his best by growing flowers for the Emperor of China.
But even though he took really good care of it, nothing grew.
So he took his empty pot to meet the Emperor.
Then the Emperor made Ping the new ruler of China because he was honest.

The Mitten

Arthur Meets the President

The Little Red Hen

Chrysanthemum

The Empty Pot

Somebody, Wanted, But, So, Then  
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Somebody, Wanted, But, So, Then  

Dorothy 
Wanted to go home,
But she didn’t know how to leave Oz,
So she followed the yellow brick road to seek the wizard’s help.
Then she woke up and realized it had all been a dream. 

Little Red Riding Hood
Wanted to take cookies to her sick grandmother.
But she encountered a wolf pretending to be her grandmother.
So she ran away, crying for help.
Then a woodsman heard her and saved her from the wolf. 

Cinderella 
Wanted to go to the ball, 
But her evil stepmother wouldn’t allow her to go, 
So her fairy godmother showed up and used magic to help her.
Then she met her Prince Charming. 

The Big Bad Wolf 
Wanted pigs for dinner. 
But they kept hiding in new homes made of straw, sticks, and brick.
So the wolf blew down the houses, except for the one made of brick.
Then the pigs were safe, and the wolf went hungry.

Duncan 
Wanted to use his crayons,
But the crayons were not happy.
So they wrote letters to him,
Then he colored a new way with his crayons.

The Wizard of Oz

Little Red Riding Hood

Cinderella

The Three Little Pigs

The Day the Crayons Quit

Somebody, Wanted, But, So, Then  

Access a list of popular 
picture books and classic 
fairy tales dissected for their 
story elements.

DAYS 1-2
Reveal excerpts from 
3 different texts that 
demonstrate each type of 
problem. Model how to find 
evidence from the words to 
infer a specific problem type.   

DAYS 3-4
Reveal excerpts from 
3 different texts that 
demonstrate each type of 
solution. Model how to find 
evidence from the words to 
infer a specific solution type.   
 
DAY 5
Use the same texts from Days 
1-4. List the important do, say, 
think, & feel character details.

DAY 6
Use the same texts from Days 
1-4. List the specific when-
and-where setting details.

DAYS 5-6
Use the same texts from Days 
1-4. Identify the character’s 
attitude and actions at the 
beginning and then at the 
end. Infer what changed in 
his actions and attitude. 
NOTE: Characters do change. 
But they also have personality 
traits that stay the same. 
Make this distinction.  
[      “Readers Track Ideas,” 
Round 1] 

Readers know that authors teach lessons through character change. 
A character has to prove he learned (or is on his way to learning) the lesson. 
His behavior, his choices, and his attitude at the end demonstrate he has 
changed and/or grown. 

• Use the Reading Voice to list the actions, 
thoughts, words, and feelings of the main 
character at the beginning of the story 
and when the problem is revealed.

• Use the Reading Voice to list the actions, 
thoughts, words, and feelings of the main 
character at the end— when the problem 
has been solved.

• Use the Thinking Voice to explain the 
change. The difference is evidence that 
the character is growing/has grown.

Readers expect a problem to be solved in one of three ways. 
When a character’s problem is “all better,” he feels better, too, as  
represented with the character icon and fist pump. 
There are 3 common ways a character’s problem is usually fixed. 

1. Someone helped. Another character came to the rescue, pitched in with 
teamwork, had an idea or advice, etc.

2. Something helped. The main character continued to try different 
strategies through trial and error until the problem was solved.

3. Something changed. These solutions don’t necessarily “fix”  
the problem. It’s more of an internal change within the  
character. These types of endings aren’t always “happily ever  
after,” but the problem is getting better. Rather than solution,  
it could end with a resolution. (Introduce the sunset icon.)

Believe in yourself. 
Be confident.
Overcome the fear of failure.
Take risks. 
Never give up— persevere. 

Choices have consequences. 
Follow the rules/the law.
Keep people safe.
Stay out of trouble.
Avoid physical dangers.
Avoid/Recognize temptations.

Change can be good. 
Hard things/Yucky things can be 

good for you.
Change is different, but it’s not 

necessarily bad.
New experiences help us grow.

Bad things happen to everyone. 
Life isn’t fair. 
Life has ups and downs.
There is a circle of life.
Face reality.

Value yourself. 
Be yourself. 
Don’t be fake/pretend/hide. 
Like yourself (self-acceptance.)

Do your best. 
Work hard. 
Do the right thing. 
Be honest. Tell the truth.
Clean up your own mess. 
Say you’re sorry.

Help others.
Stick together.
Care for others.
Share with others. 
Encourage others.
Get along with others. 
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Take care of the environment. 
Appreciate nature. 
Embrace your community. 
There is beauty in simplicity.

Love/Respect your family.
Obey your parents.
Treasure memories.
Respect adults/older people.
Take care of your siblings.
“Family” isn’t just relatives.

Value differences.
Being different isn’t bad. 
Accept & respect differences.
Don’t judge others.
Look for common ground. 

Be happy for others. 
Celebrate other people’s suc-

cess. 
Don’t be jealous.
Don’t be greedy.

Don’t trust everyone. 
Some try to trick/hurt you. 
Be careful. 
Be aware of danger signs.
Ignorance can be dangerous.

Be a team player.  
Work together.
Do the job you’re given. 
Do your fair share.
Play fair.

Be kind to others.
Don’t hurt others. 
Be gentle. 
Be courteous/polite.

Keep growing. 
Learn from mentors.
Listen to advice/wisdom from  

those more experienced. 
Try/Discover new things.

You can make a difference.
Get involved. 
Speak up for others. 
Do what you can.
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OTHERS
Lessons about Lessons 

about

Authors teach 3 types of LESSONS

Readers expect to learn a lesson after 
reading literature. 

A lesson explains a do/don’t, something 
right/wrong, good/bad, or something one 
can/can’t do, should/shouldn’t do.

• Authors teach readers lessons, 
but they do it subtly, through 
the  main character(s). The reader 
learns the lesson because the 
author taught it to the character 
first. 

Identify the 3 types of lessons  
authors often teach— along with  
their emojis. 

1) Lessons about me. 
2) Lessons about others.
3) Lessons about life.

TEXT  
CONSIDERATIONS
Identify 6 texts from Rounds 
1-2— two texts per lesson 
category:

1. Lesson about me.
2. Lesson about others.
3. Lesson about life.

Three of the texts will serve as 
the I-do experiences and the 
other 3 will be for the We-do 
experiences. 

DAY 1
Provide a quick recap of the 
character’s problem and 
solution for all 6 texts.
Then announce the lesson 
that each character learned. 
(Do NOT ask students to 
guess the lesson. The focus is 
to build students’ background 
knowledge on the 3 types of 
lessons and connect them to 
familiar text.)

DAYS 2-4
Using the same texts from 
Day 1, restate the broad lesson 
each character learned and 
model how to identify text 
evidence that connects the 
type of problem with the type 
or category of lesson. 

• DAY 2— Reveal previously-
read texts where the 
character had a problem 
with himself and learned a 
lesson about himself. 

• DAY 3— Reveal texts 
where the character had a 
problem with “someone” 
and learned a lesson about 
others. 

• DAY 4—Reveal previously-
read texts where the 
character had a problem 
with “something” and 
learned a lesson about life.

Readers summarize the plot. 
There are times when a reader may pour 
over the many details provided about 
individual story elements. [      “Readers 
Track Ideas,” Rounds 1-2] However, a 
reader must also be able to succinctly summarize the 
entire story in just a few sentences. This requires a narrow 
focus on the plot only.
Define the ingredients of every story summary. 
1. Identify the main character(s) & what he wants.
2. Identify the problem.
3. Identify the actions taken to fix the problem.
4. Reveal the solution/resolution at the end.

Introduce the summary frame: Somebody, wanted, but, so, 
then as a means of retelling the most important details.

Readers include only the most important information in a summary.  
The reader’s summary must follow the same order as the original text’s 
storyline. The beginning, middle, and end should be parallel. Connect this to 
a basic 3-box organizer or Storyboard.  
Remember, a summary includes only the most 
important plot details. Therefore, when generating a 
summary, readers start by identifying the character’s 
problem. Note this in the middle of the Storyboard. Then 
jot the solution at the end. Regarding the beginning:

• Only character details directly impacting the plot (i.e., 
the problem and solution) are included. 

• Only setting details directly impacting the plot are included.
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Summarize (a text) and its major plot episodes. NOTE: Since a 
summary is not an inference, the W.A.R. scaffold is not applicable. 
Instead, review 2 Storyboards created earlier in the week and 
model how to convert them into multi-sentence summaries.

WEEK-LONG FOCUS
Recognize the important details 
authors provide within individual 
story elements.

WEEK-LONG FOCUS
Generate a succinct 1-2 sentence 
summary including only the most 
important story details.

Readers “get to know” main characters throughout the story.
Readers collect details about the main character(s) throughout the  
whole story. Their changing actions & attitudes are critical to the plot.

• Like a student’s school day, the character does, says, thinks,  
and feels differently throughout the day, too.

• The only physical description details that are important to the reader are 
those that relate to problem or solution. 

• One of the most important “feelings” readers identify is the  
major goal or motivation of the character. What does he wish for  
or want but can’t have? This is tied directly to the problem.

Readers expect a story to have one of 
three problem types. 

The warning flag represents a 
story’s problem. Every story has 
something happen that is bad, 
wrong, or dangerous. There are 
3 common types.

1. The main character has a problem with someone.  
Identify whom the main character is upset with. 

2. The main character has a problem with  
something. Identify the “thing” or situation the  
main character is upset about.

3. The main character has a problem with himself.  
Identify the tough decision or inner struggle he needs to conquer.
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Readers summarize literature of ALL lengths.  
Regardless of a story’s length, the summary starts the same. It identifies the 
character and his problem (i.e., Somebody… wanted… but…). 
• If it’s a SHORT story with minimal episodes, it includes a single so… sentence. 
• However, LONGER texts have many episodes and therefore several so… 

details. So what did he do? So then what did he do? So what did he do 
when that didn’t work? 

The length of a summary is proportionate to the length of the original text. 

so…

(Somebody) 

wanted… 

but… 

then…

WEEK-LONG FOCUS
Find evidence of an author’s lesson or 
message based on character change.

Readers recognize the connection between a character’s problem and 
the lesson he learned. 
To infer the lesson a character learned, the reader has to identify the specific 
type of problem the character had. Review the 3 types from Round 1. 
The problem and the lesson are typically related. (Show the connection by 
revealing the problem flags with lesson emojis added.)

• If the problem is with the character 
himself, then the lesson will be about “me.”

• If the problem is with someone, then the 
lesson will be about “others.” 

• If the problem is with something, then the 
lesson will be about “life.” 
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Prove (the character) learned (this lesson) in the story. Project/
Post the thinking from I-do and We-do examples created earlier 
in the week. Model a written response, applying all previously-
taught W.A.R. skills. Teach the next W.A.R. skill in the scaffold.

The character at the beginning… The character at the end…

What lesson did the 
character learn?

Character Lesson

How do you know the character learned the lesson?
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TEXT  
CONSIDERATIONS
All texts used in this round 
must have been previously 
read. Include short stories as 
well as poems and chapter 
books. 

DAYS 1-2
Reveal several COMPLETED 
story frames on familiar 
texts. Walk through the 
story elements within the 
frame. Notice the key plot 
information included.  

D
A

Y
 4

Readers include key events within a longer summary. 
Longer stories also have a problem and solution— but between the two  
parts there are a lot of character actions with emotional ups and downs. 
These middle episodes or scenes make a story longer. (Compare to the 
episodes of a TV show that build on one another.)

• Episodes impact the plot. They raise the intensity of the 
problem. Thus, they are represented with a storm cloud. 

• These episodes that occur within the middle of a story 
represent the “so…” in the story frame. So… what did the 
character try to do to fix his problem?

DAY 3
Using a SHORT text, model 
how to list the important 
character, setting, and plot 
details into the boxes of 
Storyboard. (Do not write out 
any summary into sentences. 
Focus on the thinking.)

DAY 4
Using a slightly-longer 
text, model how to list 
the important character, 
setting, and plot details 
into the boxes of 
Storyboard. (Do not write 
out any summary into 
sentences. Focus on the 
thinking.)

DAYS 5-6
Using an even longer text (i.e., 
chapter book, novel), model 
how to list the important 
character, setting, and plot 
details into the boxes of the 
Storyboard. (Do not write out 
a summary into sentences. 
Focus on the thinking.)

Describe the Main Character | What does he LOOK like?

ILLUSTRATIONS

Identify the character details 

that are the SAME within the 

illustrations that were stated in 

the author’s print text.

Identify any NEW details that the 

illustrator added in the pictures 

(that weren’t specified in the 

print text).

ACCESSORIES

• Clothing (e.g., fits appropriately, 

current style, appropriate for 

weather/occasion)

• Clean or dirty

• New or old/tattered

• Scent (e.g., fragrance, perfume, 

body odor)

• Makeup

• Extras (e.g., purses,  

backpacks, suitcases)

RELATIONSHIPS

• Family (e.g., grandma, dad, child, 

parent, cousin)

• Work (e.g., boss, secretary, 

farmer, mechanic)

• Student (e.g., grade level, school)

• Community (e.g., hermit, 

apartment-dweller, homeless)

• Status (e.g., single,  

married, widowed)

PRINT TEXT CLUES
VISUAL CLUES

Readers look for descriptive words that reveal what the character looks like. 

Collect details stated in the text, facial expressions in illustrations, and text 

style in print and multimedia.
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APPEARANCE

• Height (e.g., tall,  

short, comparison)

• Weight (e.g., plump, slender)

• Animal (e.g., furry, scaly, feathered)

• Alien (e.g., color, size, shape)

• Robot (e.g., humanoid, 

mechanical)

• Disfigurement (e.g., type,  

size, location)

• Disability (e.g., type, 

consequences)

• Gender

• Age 

• Nationality (citizenship)

• Race (physical traits)

• Ethnicity (cultural identification)

• Scars, tattoos, piercings

• Hair 

• Eyes

• Glasses

• Nose

• Mouth/teeth

HABITS
• Posture (e.g., slouching down, 

standing straight, avoiding eye 

contact, holding head high)

• Gestures (e.g., swaying back and 

forth, tapping a foot, crossing  

his arms) 

• Walk (e.g., stride, pace, rhythm)

• Needs assistance (e.g., crutches, 

walker, braces, wheelchair)

• Mannerisms (e.g., biting 

fingernails, saying “sorry,”  

twirling hair)

• Special powers (e.g., imaginary or 

real—in science fiction)

REACTIVE
Answer
Reply
Acknowledge
Obey
Disobey
Ignore
Cause
Provoke

DECISIVE
Accept
Reject
Agree
Disagree
Vote
Choose

ACTIVE
Throw
Ran
Bake
Build
Buy
Climb
Close
Dance
Drink
Eat
Fall
Fix
Grab
Help
Hit
Hop
Jump
Kick
March
Play
Push
Ride
Run
Touch

INACTIVE
Still (frozen in fear)

Sat
Listen

Stand
Wait 

Describe the Main Character | What does he DO?

Readers follow characters around, noting all the places he goes, actions/
reactions he takes, and choices/decisions he makes. Like the moving arms 
on the icon, the character is always doing something.

PRINT TEXT CLUES VISUAL CLUES

ILLUSTRATIONS
Identify the action details 
that are the SAME within the 
illustrations that were stated in 
the author’s print text.

Identify any NEW details that the 
illustrator added in the pictures 
(that weren’t specified in the 
print text).
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INTERACTIVE
Visit
Meet
Greet
Leave
Bring
Take
Enter
Exit
Converse
Respond

SPEECH BUBBLES IN 

ILLUSTRATIONS

Look inside ovals floating above or 

beside and pointing at a character 

in the picture.

These are details in the picture 

that the illustrator provides.

NARRATION/What they 

said he said

The narrator can summarize a 

conversation. 

No quotation marks, but it 

sums up what a character 

talked about. 

These are words included in the 

story; the author wrote them.

WRITTEN 
COMMUNICATION/

What he wrote

Letters

Diary entries

Text messages

Emails

Handwritten notes to self

Digital notes to self

DIALOGUE/What he said

Look for quotation marks.

These are words included in the 

story; the author wrote them.

Look specifically at what the 

main character said (to the 

other character(s).

HOW he said it

Look for words other than “said” 

• whispered

• chuckled

Note adverbs that provide 

insight into the character’s 

personality and attitude.

• whispered excitedly

• whispered angrily

• chuckled jokingly

• chuckled sarcastically

TEXT FEATURES OF 

WRITTEN COMMUNICATION

Handwriting, penmanship

Emojis

Correct spelling (or lack of)

Describe the Main Character | What does he SAY?

PRINT TEXT CLUES
VISUAL CLUES
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Readers pay attention to speech bubbles in illustrations and words within 

quotation marks to learn what a character said and how he said it.

THINKING BUBBLES IN 
ILLUSTRATIONS
Look inside the cloud bubbles 
floating above or beside and 
pointing at a character in  
the picture.

These are details in the picture 
that the illustrator provides.

Identify the SAME details the 
author stated that show what 
the character is thinking.

Identify any NEW thinking 
details that the illustrator 
added in the pictures (that 
weren’t specified in the  
print text).

FACIAL EXPRESSIONS  
IN ILLUSTRATIONS
• Look at the face of the 

character in the picture. 
Specifically, notice the details 
in the eyes, the angle of the 
eyebrows, and the shape of 
the mouth

• Note body language, posture, 
stance (e.g., slouching  
down, standing straight, 
avoiding eye contact, holding 
head high).

• Identify the feeling details 
that are the SAME within the 
illustrations that were stated 
in the author’s print text.

• Identify any NEW feeling 
details that the illustrator 
added in the pictures (that 
weren’t specified in the  
print text).

FEELING WORDS
Look at the print text for any 
feeling words that the author 
gives (e.g., furious, exhausted, 
excited, surprised). 

Sometimes feelings are tied 
to actions (e.g., cried, shouted, 
clapped, etc.).

THINKING WORDS
Look at the print text for 
synonyms that mean 
thinking— wondered about, 
curious about, wished for,  
really wanted, considered, 
pondered, etc.

These thoughts may be put 
into italics so that the reader 
knows they weren’t actually 
verbalized. They were self-talk 
or thoughtshots. The character 
was talking to himself. 

KINDS OF THOUGHTS
Wonderings
Dreams
Goals
Hopes 
Fears
Worries
Wishes
Wants

PRINT TEXT CLUES PRINT TEXT CLUESVISUAL CLUES VISUAL CLUES

PUNCTUATION 
Exclamation marks
All capital letters
Underlined, bold text, italics
Ellipses (to show that 
speech trailed off,  
was unfinished)

MOTIVATION
WISHES & WANTS
The most important thought or feeling a character has 
comes early in the story. What does he want? What is his 
goal? What is he trying to achieve? This wish or want is 
tied closely to the problem. What he wants he can’t have 
because of the problem.

Describe the Main Character 
What does he THINK and HOW does he FEEL?

Readers “hear” what a character is thinking, feeling, dreaming, or remembering. This 
comes through details stated in the print text or in thought bubbles within illustrations.

THOUGHTS FEELINGS
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Readers collect important setting details. 
Note the small, significant details of the main setting. 

1. WHERE the story takes place (e.g., geographic location, surrounding 
activity, nearby people, sensory details, weather, etc.). 

2. WHEN the story takes place. These details include the time of 
day, time of year (i.e., season, holiday), time in history, and mood 
or feeling in the environment.

TEXT  
CONSIDERATIONS
All texts must have been 
previously read. Vary literature 
to include fables, folktales, 
myths from diverse cultures, 
dramas, and/or poems.

Describe the Main Setting | WHERE & WHEN the story happens

Stories often take place in one main setting.

Settings can change, however. When determining what details are 
important regarding setting, take note of the where and when details 
that occur when the problem is revealed and the solution is realized.

WHERE PRINT TEXT CLUES WHEN PRINT TEXT CLUES

ILLUSTRATIONS
• Identify the SAME details the author stated that show where and when the story detail happened. 
• Identify any NEW details that the illustrator added into the pictures (that weren’t specified in the print text).

VISUAL CLUES
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GENERAL 
LOCATION
• In a building (e.g., 

home, school)
• In space (e.g., 

spaceship, planet)
• Outside (e.g., at a 

park, on a farm, in 
a yard)

• Traveling (e.g., 
riding in a car, 
walking on a 
sidewalk, riding on 
a bike)

• In a city (e.g., 
downtown, 
suburbs)

SPECIFIC 
LOCATION
• A classroom  

(in a school)
• The cafeteria  

(in a school)
• The gymnasium 

(in a school)
• The kitchen  

(in a house)
• A restaurant  

(in a town)

ACTIVITY IN 
LOCATION
• Weather (e.g., rain, 

snow, wind, storm)
• Sensory details 

(e.g., sights,  
sounds, smells)

• People (e.g., 
other characters, 
background extras)

• Objects (e.g., 
decorations 
included,  
objects used)

TIME OF DAY
• Specific time (e.g.,  

10 a.m., noon, 5 p.m.)
• Time of day (e.g., 

morning, after 
lunch, at bedtime)

• Elapsed time 
between events 
(e.g., the next 
morning, the 
following day, 4 
hours later)

• Universal or generic 
time (e.g., one day, 
one morning) 

TIME OF YEAR
• Season (e.g.,  

spring, summer, 
hunting, rainy)

• Holiday (e.g., 
cultural 
celebrations, 
calendar events)

• School (e.g., first 
day, spring break)

• Month (e.g., 
January, February)

TIME LINE
• Present day (e.g., 

current culture, 
personal journal.)

• Past Tense (e.g.,  
when younger,  
earlier in time, etc.)

• Futuristic (e.g., post-
apocalyptic,  
dystopian/utopian, 
science fiction)

• Era (e.g., Jurassic era, 
Roaring Twenties)

• Date (e.g., Signing 
of the Declaration—
August 2, 1776, 
Beginning of WWII—
September 1, 1939)

TONE
• Mood associated 

with that setting 
(e.g., location, 
activity)

• Cultural norms
• Beliefs/Values of 

time period
• Character’s attitude 

in setting

Describe a character’s problem and the solution that fixed 
it. Project/Post the thinking from I-do and We-do examples 
created earlier in the week. Model a written response, applying 
all previously-taught W.A.R. skills. Teach the next W.A.R. skill in 
the scaffold.
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Nicki 
Wanted snow-white mittens,
But he dropped one.
So the animals got in it.
Then he found it when it shot up in the sky. 

Arthur
Wanted to deliver his speech to the President,
But the helicopter blew his note cards away.
So D.W. held up his speech on a poster.
Then Arthur gave his whole speech without forgetting a single word.

The Little Red Hen
Wanted help to plant the wheat and make the bread,
But the cat, dog, and mouse were too lazy to help her.
So the Little Red Hen did all the work by herself.
Then she ate the cake all by herself, and the cat, dog, and mouse learned 
to help out.

Chrysanthemum
Wanted to fit in at school.
But  the kids made fun of her name,
So she felt depressed and wanted to change it.
Then Mrs. Twinkle told the class that Chrysanthemum was a perfect name.

Ping
Wanted to do his best by growing flowers for the Emperor of China.
But even though he took really good care of it, nothing grew.
So he took his empty pot to meet the Emperor.
Then the Emperor made Ping the new ruler of China because he was honest.

The Mitten

Arthur Meets the President

The Little Red Hen

Chrysanthemum

The Empty Pot

Somebody, Wanted, But, So, Then  
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Somebody, Wanted, But, So, Then  

Dorothy 
Wanted to go home,
But she didn’t know how to leave Oz,
So she followed the yellow brick road to seek the wizard’s help.
Then she woke up and realized it had all been a dream. 

Little Red Riding Hood
Wanted to take cookies to her sick grandmother.
But she encountered a wolf pretending to be her grandmother.
So she ran away, crying for help.
Then a woodsman heard her and saved her from the wolf. 

Cinderella 
Wanted to go to the ball, 
But her evil stepmother wouldn’t allow her to go, 
So her fairy godmother showed up and used magic to help her.
Then she met her Prince Charming. 

The Big Bad Wolf 
Wanted pigs for dinner. 
But they kept hiding in new homes made of straw, sticks, and brick.
So the wolf blew down the houses, except for the one made of brick.
Then the pigs were safe, and the wolf went hungry.

Duncan 
Wanted to use his crayons,
But the crayons were not happy.
So they wrote letters to him,
Then he colored a new way with his crayons.

The Wizard of Oz

Little Red Riding Hood

Cinderella

The Three Little Pigs

The Day the Crayons Quit

Somebody, Wanted, But, So, Then  

Access a list of popular 
picture books and classic 
fairy tales dissected for their 
story elements.

DAYS 1-2
Reveal excerpts from 
3 different texts that 
demonstrate each type of 
problem. Model how to find 
evidence from the words to 
infer a specific problem type.   

DAYS 3-4
Reveal excerpts from 
3 different texts that 
demonstrate each type of 
solution. Model how to find 
evidence from the words to 
infer a specific solution type.   
 
DAY 5
Use the same texts from Days 
1-4. List the important do, say, 
think, & feel character details.

DAY 6
Use the same texts from Days 
1-4. List the specific when-
and-where setting details.

DAYS 5-6
Use the same texts from Days 
1-4. Identify the character’s 
attitude and actions at the 
beginning and then at the 
end. Infer what changed in 
his actions and attitude. 
NOTE: Characters do change. 
But they also have personality 
traits that stay the same. 
Make this distinction.  
[      “Readers Track Ideas,” 
Round 1] 

Readers know that authors teach lessons through character change. 
A character has to prove he learned (or is on his way to learning) the lesson. 
His behavior, his choices, and his attitude at the end demonstrate he has 
changed and/or grown. 

• Use the Reading Voice to list the actions, 
thoughts, words, and feelings of the main 
character at the beginning of the story 
and when the problem is revealed.

• Use the Reading Voice to list the actions, 
thoughts, words, and feelings of the main 
character at the end— when the problem 
has been solved.

• Use the Thinking Voice to explain the 
change. The difference is evidence that 
the character is growing/has grown.

Readers expect a problem to be solved in one of three ways. 
When a character’s problem is “all better,” he feels better, too, as  
represented with the character icon and fist pump. 
There are 3 common ways a character’s problem is usually fixed. 

1. Someone helped. Another character came to the rescue, pitched in with 
teamwork, had an idea or advice, etc.

2. Something helped. The main character continued to try different 
strategies through trial and error until the problem was solved.

3. Something changed. These solutions don’t necessarily “fix”  
the problem. It’s more of an internal change within the  
character. These types of endings aren’t always “happily ever  
after,” but the problem is getting better. Rather than solution,  
it could end with a resolution. (Introduce the sunset icon.)

Believe in yourself. 
Be confident.
Overcome the fear of failure.
Take risks. 
Never give up— persevere. 

Choices have consequences. 
Follow the rules/the law.
Keep people safe.
Stay out of trouble.
Avoid physical dangers.
Avoid/Recognize temptations.

Change can be good. 
Hard things/Yucky things can be 

good for you.
Change is different, but it’s not 

necessarily bad.
New experiences help us grow.

Bad things happen to everyone. 
Life isn’t fair. 
Life has ups and downs.
There is a circle of life.
Face reality.

Value yourself. 
Be yourself. 
Don’t be fake/pretend/hide. 
Like yourself (self-acceptance.)

Do your best. 
Work hard. 
Do the right thing. 
Be honest. Tell the truth.
Clean up your own mess. 
Say you’re sorry.

Help others.
Stick together.
Care for others.
Share with others. 
Encourage others.
Get along with others. 
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Take care of the environment. 
Appreciate nature. 
Embrace your community. 
There is beauty in simplicity.

Love/Respect your family.
Obey your parents.
Treasure memories.
Respect adults/older people.
Take care of your siblings.
“Family” isn’t just relatives.

Value differences.
Being different isn’t bad. 
Accept & respect differences.
Don’t judge others.
Look for common ground. 

Be happy for others. 
Celebrate other people’s suc-

cess. 
Don’t be jealous.
Don’t be greedy.

Don’t trust everyone. 
Some try to trick/hurt you. 
Be careful. 
Be aware of danger signs.
Ignorance can be dangerous.

Be a team player.  
Work together.
Do the job you’re given. 
Do your fair share.
Play fair.

Be kind to others.
Don’t hurt others. 
Be gentle. 
Be courteous/polite.

Keep growing. 
Learn from mentors.
Listen to advice/wisdom from  

those more experienced. 
Try/Discover new things.

You can make a difference.
Get involved. 
Speak up for others. 
Do what you can.
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Lessons 
about
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OTHERS
Lessons about Lessons 

about

Authors teach 3 types of LESSONS

Readers expect to learn a lesson after 
reading literature. 

A lesson explains a do/don’t, something 
right/wrong, good/bad, or something one 
can/can’t do, should/shouldn’t do.

• Authors teach readers lessons, 
but they do it subtly, through 
the  main character(s). The reader 
learns the lesson because the 
author taught it to the character 
first. 

Identify the 3 types of lessons  
authors often teach— along with  
their emojis. 

1) Lessons about me. 
2) Lessons about others.
3) Lessons about life.

TEXT  
CONSIDERATIONS
Identify 6 texts from Rounds 
1-2— two texts per lesson 
category:

1. Lesson about me.
2. Lesson about others.
3. Lesson about life.

Three of the texts will serve as 
the I-do experiences and the 
other 3 will be for the We-do 
experiences. 

DAY 1
Provide a quick recap of the 
character’s problem and 
solution for all 6 texts.
Then announce the lesson 
that each character learned. 
(Do NOT ask students to 
guess the lesson. The focus is 
to build students’ background 
knowledge on the 3 types of 
lessons and connect them to 
familiar text.)

DAYS 2-4
Using the same texts from 
Day 1, restate the broad lesson 
each character learned and 
model how to identify text 
evidence that connects the 
type of problem with the type 
or category of lesson. 

• DAY 2— Reveal previously-
read texts where the 
character had a problem 
with himself and learned a 
lesson about himself. 

• DAY 3— Reveal texts 
where the character had a 
problem with “someone” 
and learned a lesson about 
others. 

• DAY 4—Reveal previously-
read texts where the 
character had a problem 
with “something” and 
learned a lesson about life.

Readers summarize the plot. 
There are times when a reader may pour 
over the many details provided about 
individual story elements. [      “Readers 
Track Ideas,” Rounds 1-2] However, a 
reader must also be able to succinctly summarize the 
entire story in just a few sentences. This requires a narrow 
focus on the plot only.
Define the ingredients of every story summary. 
1. Identify the main character(s) & what he wants.
2. Identify the problem.
3. Identify the actions taken to fix the problem.
4. Reveal the solution/resolution at the end.

Introduce the summary frame: Somebody, wanted, but, so, 
then as a means of retelling the most important details.

Readers include only the most important information in a summary.  
The reader’s summary must follow the same order as the original text’s 
storyline. The beginning, middle, and end should be parallel. Connect this to 
a basic 3-box organizer or Storyboard.  
Remember, a summary includes only the most 
important plot details. Therefore, when generating a 
summary, readers start by identifying the character’s 
problem. Note this in the middle of the Storyboard. Then 
jot the solution at the end. Regarding the beginning:

• Only character details directly impacting the plot (i.e., 
the problem and solution) are included. 

• Only setting details directly impacting the plot are included.

ROUND 1 • 7 days
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Summarize (a text) and its major plot episodes. NOTE: Since a 
summary is not an inference, the W.A.R. scaffold is not applicable. 
Instead, review 2 Storyboards created earlier in the week and 
model how to convert them into multi-sentence summaries.

WEEK-LONG FOCUS
Recognize the important details 
authors provide within individual 
story elements.

WEEK-LONG FOCUS
Generate a succinct 1-2 sentence 
summary including only the most 
important story details.

Readers “get to know” main characters throughout the story.
Readers collect details about the main character(s) throughout the  
whole story. Their changing actions & attitudes are critical to the plot.

• Like a student’s school day, the character does, says, thinks,  
and feels differently throughout the day, too.

• The only physical description details that are important to the reader are 
those that relate to problem or solution. 

• One of the most important “feelings” readers identify is the  
major goal or motivation of the character. What does he wish for  
or want but can’t have? This is tied directly to the problem.

Readers expect a story to have one of 
three problem types. 

The warning flag represents a 
story’s problem. Every story has 
something happen that is bad, 
wrong, or dangerous. There are 
3 common types.

1. The main character has a problem with someone.  
Identify whom the main character is upset with. 

2. The main character has a problem with  
something. Identify the “thing” or situation the  
main character is upset about.

3. The main character has a problem with himself.  
Identify the tough decision or inner struggle he needs to conquer.

D
A

Y
 5

D
A

Y
 7

Readers summarize literature of ALL lengths.  
Regardless of a story’s length, the summary starts the same. It identifies the 
character and his problem (i.e., Somebody… wanted… but…). 
• If it’s a SHORT story with minimal episodes, it includes a single so… sentence. 
• However, LONGER texts have many episodes and therefore several so… 

details. So what did he do? So then what did he do? So what did he do 
when that didn’t work? 

The length of a summary is proportionate to the length of the original text. 

so…

(Somebody) 

wanted… 

but… 

then…

WEEK-LONG FOCUS
Find evidence of an author’s lesson or 
message based on character change.

Readers recognize the connection between a character’s problem and 
the lesson he learned. 
To infer the lesson a character learned, the reader has to identify the specific 
type of problem the character had. Review the 3 types from Round 1. 
The problem and the lesson are typically related. (Show the connection by 
revealing the problem flags with lesson emojis added.)

• If the problem is with the character 
himself, then the lesson will be about “me.”

• If the problem is with someone, then the 
lesson will be about “others.” 

• If the problem is with something, then the 
lesson will be about “life.” 
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Prove (the character) learned (this lesson) in the story. Project/
Post the thinking from I-do and We-do examples created earlier 
in the week. Model a written response, applying all previously-
taught W.A.R. skills. Teach the next W.A.R. skill in the scaffold.

The character at the beginning… The character at the end…

What lesson did the 
character learn?

Character Lesson

How do you know the character learned the lesson?
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TEXT  
CONSIDERATIONS
All texts used in this round 
must have been previously 
read. Include short stories as 
well as poems and chapter 
books. 

DAYS 1-2
Reveal several COMPLETED 
story frames on familiar 
texts. Walk through the 
story elements within the 
frame. Notice the key plot 
information included.  

D
A
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Readers include key events within a longer summary. 
Longer stories also have a problem and solution— but between the two  
parts there are a lot of character actions with emotional ups and downs. 
These middle episodes or scenes make a story longer. (Compare to the 
episodes of a TV show that build on one another.)

• Episodes impact the plot. They raise the intensity of the 
problem. Thus, they are represented with a storm cloud. 

• These episodes that occur within the middle of a story 
represent the “so…” in the story frame. So… what did the 
character try to do to fix his problem?

DAY 3
Using a SHORT text, model 
how to list the important 
character, setting, and plot 
details into the boxes of 
Storyboard. (Do not write out 
any summary into sentences. 
Focus on the thinking.)

DAY 4
Using a slightly-longer 
text, model how to list 
the important character, 
setting, and plot details 
into the boxes of 
Storyboard. (Do not write 
out any summary into 
sentences. Focus on the 
thinking.)

DAYS 5-6
Using an even longer text (i.e., 
chapter book, novel), model 
how to list the important 
character, setting, and plot 
details into the boxes of the 
Storyboard. (Do not write out 
a summary into sentences. 
Focus on the thinking.)

Describe the Main Character | What does he LOOK like?

ILLUSTRATIONS

Identify the character details 

that are the SAME within the 

illustrations that were stated in 

the author’s print text.

Identify any NEW details that the 

illustrator added in the pictures 

(that weren’t specified in the 

print text).

ACCESSORIES

• Clothing (e.g., fits appropriately, 

current style, appropriate for 

weather/occasion)

• Clean or dirty

• New or old/tattered

• Scent (e.g., fragrance, perfume, 

body odor)

• Makeup

• Extras (e.g., purses,  

backpacks, suitcases)

RELATIONSHIPS

• Family (e.g., grandma, dad, child, 

parent, cousin)

• Work (e.g., boss, secretary, 

farmer, mechanic)

• Student (e.g., grade level, school)

• Community (e.g., hermit, 

apartment-dweller, homeless)

• Status (e.g., single,  

married, widowed)

PRINT TEXT CLUES
VISUAL CLUES

Readers look for descriptive words that reveal what the character looks like. 

Collect details stated in the text, facial expressions in illustrations, and text 

style in print and multimedia.
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APPEARANCE

• Height (e.g., tall,  

short, comparison)

• Weight (e.g., plump, slender)

• Animal (e.g., furry, scaly, feathered)

• Alien (e.g., color, size, shape)

• Robot (e.g., humanoid, 

mechanical)

• Disfigurement (e.g., type,  

size, location)

• Disability (e.g., type, 

consequences)

• Gender

• Age 

• Nationality (citizenship)

• Race (physical traits)

• Ethnicity (cultural identification)

• Scars, tattoos, piercings

• Hair 

• Eyes

• Glasses

• Nose

• Mouth/teeth

HABITS
• Posture (e.g., slouching down, 

standing straight, avoiding eye 

contact, holding head high)

• Gestures (e.g., swaying back and 

forth, tapping a foot, crossing  

his arms) 

• Walk (e.g., stride, pace, rhythm)

• Needs assistance (e.g., crutches, 

walker, braces, wheelchair)

• Mannerisms (e.g., biting 

fingernails, saying “sorry,”  

twirling hair)

• Special powers (e.g., imaginary or 

real—in science fiction)

REACTIVE
Answer
Reply
Acknowledge
Obey
Disobey
Ignore
Cause
Provoke

DECISIVE
Accept
Reject
Agree
Disagree
Vote
Choose

ACTIVE
Throw
Ran
Bake
Build
Buy
Climb
Close
Dance
Drink
Eat
Fall
Fix
Grab
Help
Hit
Hop
Jump
Kick
March
Play
Push
Ride
Run
Touch

INACTIVE
Still (frozen in fear)

Sat
Listen

Stand
Wait 

Describe the Main Character | What does he DO?

Readers follow characters around, noting all the places he goes, actions/
reactions he takes, and choices/decisions he makes. Like the moving arms 
on the icon, the character is always doing something.

PRINT TEXT CLUES VISUAL CLUES

ILLUSTRATIONS
Identify the action details 
that are the SAME within the 
illustrations that were stated in 
the author’s print text.

Identify any NEW details that the 
illustrator added in the pictures 
(that weren’t specified in the 
print text).
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INTERACTIVE
Visit
Meet
Greet
Leave
Bring
Take
Enter
Exit
Converse
Respond

SPEECH BUBBLES IN 

ILLUSTRATIONS

Look inside ovals floating above or 

beside and pointing at a character 

in the picture.

These are details in the picture 

that the illustrator provides.

NARRATION/What they 

said he said

The narrator can summarize a 

conversation. 

No quotation marks, but it 

sums up what a character 

talked about. 

These are words included in the 

story; the author wrote them.

WRITTEN 
COMMUNICATION/

What he wrote

Letters

Diary entries

Text messages

Emails

Handwritten notes to self

Digital notes to self

DIALOGUE/What he said

Look for quotation marks.

These are words included in the 

story; the author wrote them.

Look specifically at what the 

main character said (to the 

other character(s).

HOW he said it

Look for words other than “said” 

• whispered

• chuckled

Note adverbs that provide 

insight into the character’s 

personality and attitude.

• whispered excitedly

• whispered angrily

• chuckled jokingly

• chuckled sarcastically

TEXT FEATURES OF 

WRITTEN COMMUNICATION

Handwriting, penmanship

Emojis

Correct spelling (or lack of)

Describe the Main Character | What does he SAY?

PRINT TEXT CLUES
VISUAL CLUES
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Readers pay attention to speech bubbles in illustrations and words within 

quotation marks to learn what a character said and how he said it.

THINKING BUBBLES IN 
ILLUSTRATIONS
Look inside the cloud bubbles 
floating above or beside and 
pointing at a character in  
the picture.

These are details in the picture 
that the illustrator provides.

Identify the SAME details the 
author stated that show what 
the character is thinking.

Identify any NEW thinking 
details that the illustrator 
added in the pictures (that 
weren’t specified in the  
print text).

FACIAL EXPRESSIONS  
IN ILLUSTRATIONS
• Look at the face of the 

character in the picture. 
Specifically, notice the details 
in the eyes, the angle of the 
eyebrows, and the shape of 
the mouth

• Note body language, posture, 
stance (e.g., slouching  
down, standing straight, 
avoiding eye contact, holding 
head high).

• Identify the feeling details 
that are the SAME within the 
illustrations that were stated 
in the author’s print text.

• Identify any NEW feeling 
details that the illustrator 
added in the pictures (that 
weren’t specified in the  
print text).

FEELING WORDS
Look at the print text for any 
feeling words that the author 
gives (e.g., furious, exhausted, 
excited, surprised). 

Sometimes feelings are tied 
to actions (e.g., cried, shouted, 
clapped, etc.).

THINKING WORDS
Look at the print text for 
synonyms that mean 
thinking— wondered about, 
curious about, wished for,  
really wanted, considered, 
pondered, etc.

These thoughts may be put 
into italics so that the reader 
knows they weren’t actually 
verbalized. They were self-talk 
or thoughtshots. The character 
was talking to himself. 

KINDS OF THOUGHTS
Wonderings
Dreams
Goals
Hopes 
Fears
Worries
Wishes
Wants

PRINT TEXT CLUES PRINT TEXT CLUESVISUAL CLUES VISUAL CLUES

PUNCTUATION 
Exclamation marks
All capital letters
Underlined, bold text, italics
Ellipses (to show that 
speech trailed off,  
was unfinished)

MOTIVATION
WISHES & WANTS
The most important thought or feeling a character has 
comes early in the story. What does he want? What is his 
goal? What is he trying to achieve? This wish or want is 
tied closely to the problem. What he wants he can’t have 
because of the problem.

Describe the Main Character 
What does he THINK and HOW does he FEEL?

Readers “hear” what a character is thinking, feeling, dreaming, or remembering. This 
comes through details stated in the print text or in thought bubbles within illustrations.

THOUGHTS FEELINGS
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Readers collect important setting details. 
Note the small, significant details of the main setting. 

1. WHERE the story takes place (e.g., geographic location, surrounding 
activity, nearby people, sensory details, weather, etc.). 

2. WHEN the story takes place. These details include the time of 
day, time of year (i.e., season, holiday), time in history, and mood 
or feeling in the environment.

TEXT  
CONSIDERATIONS
All texts must have been 
previously read. Vary literature 
to include fables, folktales, 
myths from diverse cultures, 
dramas, and/or poems.

Describe the Main Setting | WHERE & WHEN the story happens

Stories often take place in one main setting.

Settings can change, however. When determining what details are 
important regarding setting, take note of the where and when details 
that occur when the problem is revealed and the solution is realized.

WHERE PRINT TEXT CLUES WHEN PRINT TEXT CLUES

ILLUSTRATIONS
• Identify the SAME details the author stated that show where and when the story detail happened. 
• Identify any NEW details that the illustrator added into the pictures (that weren’t specified in the print text).

VISUAL CLUES
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GENERAL 
LOCATION
• In a building (e.g., 

home, school)
• In space (e.g., 

spaceship, planet)
• Outside (e.g., at a 

park, on a farm, in 
a yard)

• Traveling (e.g., 
riding in a car, 
walking on a 
sidewalk, riding on 
a bike)

• In a city (e.g., 
downtown, 
suburbs)

SPECIFIC 
LOCATION
• A classroom  

(in a school)
• The cafeteria  

(in a school)
• The gymnasium 

(in a school)
• The kitchen  

(in a house)
• A restaurant  

(in a town)

ACTIVITY IN 
LOCATION
• Weather (e.g., rain, 

snow, wind, storm)
• Sensory details 

(e.g., sights,  
sounds, smells)

• People (e.g., 
other characters, 
background extras)

• Objects (e.g., 
decorations 
included,  
objects used)

TIME OF DAY
• Specific time (e.g.,  

10 a.m., noon, 5 p.m.)
• Time of day (e.g., 

morning, after 
lunch, at bedtime)

• Elapsed time 
between events 
(e.g., the next 
morning, the 
following day, 4 
hours later)

• Universal or generic 
time (e.g., one day, 
one morning) 

TIME OF YEAR
• Season (e.g.,  

spring, summer, 
hunting, rainy)

• Holiday (e.g., 
cultural 
celebrations, 
calendar events)

• School (e.g., first 
day, spring break)

• Month (e.g., 
January, February)

TIME LINE
• Present day (e.g., 

current culture, 
personal journal.)

• Past Tense (e.g.,  
when younger,  
earlier in time, etc.)

• Futuristic (e.g., post-
apocalyptic,  
dystopian/utopian, 
science fiction)

• Era (e.g., Jurassic era, 
Roaring Twenties)

• Date (e.g., Signing 
of the Declaration—
August 2, 1776, 
Beginning of WWII—
September 1, 1939)

TONE
• Mood associated 

with that setting 
(e.g., location, 
activity)

• Cultural norms
• Beliefs/Values of 

time period
• Character’s attitude 

in setting

Describe a character’s problem and the solution that fixed 
it. Project/Post the thinking from I-do and We-do examples 
created earlier in the week. Model a written response, applying 
all previously-taught W.A.R. skills. Teach the next W.A.R. skill in 
the scaffold.
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Nicki 
Wanted snow-white mittens,
But he dropped one.
So the animals got in it.
Then he found it when it shot up in the sky. 

Arthur
Wanted to deliver his speech to the President,
But the helicopter blew his note cards away.
So D.W. held up his speech on a poster.
Then Arthur gave his whole speech without forgetting a single word.

The Little Red Hen
Wanted help to plant the wheat and make the bread,
But the cat, dog, and mouse were too lazy to help her.
So the Little Red Hen did all the work by herself.
Then she ate the cake all by herself, and the cat, dog, and mouse learned 
to help out.

Chrysanthemum
Wanted to fit in at school.
But  the kids made fun of her name,
So she felt depressed and wanted to change it.
Then Mrs. Twinkle told the class that Chrysanthemum was a perfect name.

Ping
Wanted to do his best by growing flowers for the Emperor of China.
But even though he took really good care of it, nothing grew.
So he took his empty pot to meet the Emperor.
Then the Emperor made Ping the new ruler of China because he was honest.

The Mitten

Arthur Meets the President

The Little Red Hen

Chrysanthemum

The Empty Pot

Somebody, Wanted, But, So, Then  
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Somebody, Wanted, But, So, Then  

Dorothy 
Wanted to go home,
But she didn’t know how to leave Oz,
So she followed the yellow brick road to seek the wizard’s help.
Then she woke up and realized it had all been a dream. 

Little Red Riding Hood
Wanted to take cookies to her sick grandmother.
But she encountered a wolf pretending to be her grandmother.
So she ran away, crying for help.
Then a woodsman heard her and saved her from the wolf. 

Cinderella 
Wanted to go to the ball, 
But her evil stepmother wouldn’t allow her to go, 
So her fairy godmother showed up and used magic to help her.
Then she met her Prince Charming. 

The Big Bad Wolf 
Wanted pigs for dinner. 
But they kept hiding in new homes made of straw, sticks, and brick.
So the wolf blew down the houses, except for the one made of brick.
Then the pigs were safe, and the wolf went hungry.

Duncan 
Wanted to use his crayons,
But the crayons were not happy.
So they wrote letters to him,
Then he colored a new way with his crayons.

The Wizard of Oz

Little Red Riding Hood

Cinderella

The Three Little Pigs

The Day the Crayons Quit

Somebody, Wanted, But, So, Then  

Access a list of popular 
picture books and classic 
fairy tales dissected for their 
story elements.

DAYS 1-2
Reveal excerpts from 
3 different texts that 
demonstrate each type of 
problem. Model how to find 
evidence from the words to 
infer a specific problem type.   

DAYS 3-4
Reveal excerpts from 
3 different texts that 
demonstrate each type of 
solution. Model how to find 
evidence from the words to 
infer a specific solution type.   
 
DAY 5
Use the same texts from Days 
1-4. List the important do, say, 
think, & feel character details.

DAY 6
Use the same texts from Days 
1-4. List the specific when-
and-where setting details.

DAYS 5-6
Use the same texts from Days 
1-4. Identify the character’s 
attitude and actions at the 
beginning and then at the 
end. Infer what changed in 
his actions and attitude. 
NOTE: Characters do change. 
But they also have personality 
traits that stay the same. 
Make this distinction.  
[      “Readers Track Ideas,” 
Round 1] 
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Recognize the 
important details 
authors provide 
within individual 
story elements. 

ROUND 4ROUND 2 ROUND 3ROUND 1
Generate a succinct 
1-2 sentence 
summary including 
only the most 
important story 
details. 

Find evidence of an 
author’s lesson or 
message based on 
character change. 

Recognize a theme 
statement (versus 
a lesson topic) and 
identify its textual 
support.

ROUND 4 • 5 days

WEEK-LONG FOCUS
Recognize a theme statement 
(versus a lesson topic) and identify 
its textual support.

TEXT  
CONSIDERATIONS
In most states, the standards 
for Grades 3-4 do NOT require 
students to generate a text’s 
theme— but to identify 
it from a provided list of 
multiple-choice options. 
This week will focus on that 
expectation. 

Consequently, before this 
lesson series, the teacher 
must determine the theme 
statements for previously-
read texts. (Consider using the 
same texts from Round 3.)

In addition, select 1-2 
sentences (from each text)
that are evidence of the 
theme statement. (On state 
tests, after selecting the 
theme statement in Part A, a 
reader supports his choice in 
a Part-B question.)

READERS

SUMMARIZE  
LITERATURE

SKILL PURPOSE
During reading, readers take note of all the little details authors provide 

about individual story elements. But they also discern important from 
unimportant details when generating a summary about the plot. 

Readers who see literature as more than surface entertainment learn 
from the actions and attitudes of the characters. An author not only 
teaches life lessons and reveals themes to his characters— but to his 
readers as well.

GRADES  3-4

GRADE 3 GRADE 4
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comprehension

Identify the theme (Part A) and its evidence (Part B). The 
W.A.R. lesson scaffold is NOT applicable this week since students 
are not expected to write out theme statements in Grades 3-4. 
Rather, introduce 2 other previously-read texts— each with a set 
of Part A/Part B answers. Model how to execute the thinking.

Readers understand the difference 
between a lesson topic and a theme 
statement.
An author wants his readers to mature, 
grow, and learn from the characters’ 
experiences. An author wants to have 
a lasting impact on the reader that 
continues far after the plot ends. He wants readers to learn something 
bigger about life, about relationships, or about themselves. (Connect to the 3 
emoji icons from Round 3.)
Differentiate between lessons (from Round 3) and themes (here in Round 4).

• A lesson is simply a 1-3 word topic or phrase. A theme is a sentence. 
Assessment questions often word this as “Which sentence BEST 
describes this text’s theme?”

• A theme is a specific statement made about the broad lesson topic. It 
reveals what was learned about the specific lesson topic. 

Consider that the same lesson topic (e.g., friendship) can generate a variety 
of theme statements— each with a different message. 

• Kindness and friendship can come in the form of strangers.
• Old friendships can become new again. 
• Animals provide unconditional love and friendship.
• Some friendships are one-sided. 

Compare this to the difference between an informational text’s broad topic 
and its more specific main idea. [     “Readers Summarize Information,”  
Round 3] 
Emphasize the different facets of friendship taught among the examples. 
Describe this as “opening up” a generic lesson topic to infer the smaller, 
more specific author’s message inside. (Reveal the TheME foldable.)

Readers identify textual evidence to support a provided theme statement. 
NOTE: On standardized assessments, the evidence required is often the Part 
B question. After selecting the theme statement in Part A, a reader must 
identify sentences from the text that supports his choice.
If a theme is a specific lesson that a character learned, then there will be 
textual evidence to prove he learned it.

• Look within the beginning for details that reveal the character’s actions 
and attitudes (i.e., do, say, think, and feel details) before the transformation. 

• Look near the end for details that reveal the character’s actions and 
attitudes (i.e., do, say, think, and feel details) after the transformation. 

• These changes are proof that the character is growing/has grown— and 
thus, that he is learning/has learned the lesson. 

DAYS 1-2
For each text, reveal the 
teacher-determined theme 
statement— along with 3-4 
“decoys” that are about the 
same broad lesson topic. 
Present these within a 
multiple-choice question. 
Model how to discern “which 
sentence BEST describes the 
text’s theme.”

DAYS 3-4
Return to the texts and 
theme statements selected 
from Days 1-2. 
For each text, reveal a 
sentence from the original 
text that proves the theme 
statement— along with 
3-4 “decoys” that are not 
accurate. Present these 
within a multiple-choice 
question. 
Model how to discern which 
sentences demonstrate the 
character learned the lesson.
TIP: The before and after 
details collected per each 
character during Round 3 (on 
Days 5-6) will be useful.

Ask and answer questions to 
demonstrate understanding 
of a text, referring explicitly to 
the text as the basis for the 
answers.

CCSS RL 1  
INDIANA RL 2.1

CCSS RL 2 
INDIANA RL 2.2

Recount stories, including 
fables, folktales, and myths 
from diverse cultures; 
determine the central 
message, lesson, or moral and 
explain how it is conveyed 
through key details in the text.

CCSS RL 7 
INDIANA RL 4.1

Explain how specific aspects 
of a text’s illustrations 
contribute to what is 
conveyed by the words in 
a story (e.g., create mood, 
emphasize aspects of a 
character or setting).

Refer to details and 
examples in a text when 
explaining what the text says 
explicitly and when drawing 
inferences from the text.

CCSS RL 1  
INDIANA RL 2.1

CCSS RL 2 
INDIANA RL 2.2

Determine a theme of a story, 
drama, or poem from details 
in the text; summarize the 
text.

MESSAGE THE AUTHOR TEACHESTHE METHEME

Make connections between 
the text of a story or 
drama and a visual or oral 
presentation of the text, 
identifying where each version 
reflects specific descriptions 
and directions in the text.

CCSS RL 7 
INDIANA RL 4.1

Readers know that authors teach lessons through character change. 
A character has to prove he learned (or is on his way to learning) the lesson. 
His behavior, his choices, and his attitude at the end demonstrate he has 
changed and/or grown. 

• Use the Reading Voice to list the actions, 
thoughts, words, and feelings of the main 
character at the beginning of the story 
and when the problem is revealed.

• Use the Reading Voice to list the actions, 
thoughts, words, and feelings of the main 
character at the end— when the problem 
has been solved.

• Use the Thinking Voice to explain the 
change. The difference is evidence that 
the character is growing/has grown.

Readers expect a problem to be solved in one of three ways. 
When a character’s problem is “all better,” he feels better, too, as  
represented with the character icon and fist pump. 
There are 3 common ways a character’s problem is usually fixed. 

1. Someone helped. Another character came to the rescue, pitched in with 
teamwork, had an idea or advice, etc.

2. Something helped. The main character continued to try different 
strategies through trial and error until the problem was solved.

3. Something changed. These solutions don’t necessarily “fix”  
the problem. It’s more of an internal change within the  
character. These types of endings aren’t always “happily ever  
after,” but the problem is getting better. Rather than solution,  
it could end with a resolution. (Introduce the sunset icon.)

Believe in yourself. 
Be confident.
Overcome the fear of failure.
Take risks. 
Never give up— persevere. 

Choices have consequences. 
Follow the rules/the law.
Keep people safe.
Stay out of trouble.
Avoid physical dangers.
Avoid/Recognize temptations.

Change can be good. 
Hard things/Yucky things can be 

good for you.
Change is different, but it’s not 

necessarily bad.
New experiences help us grow.

Bad things happen to everyone. 
Life isn’t fair. 
Life has ups and downs.
There is a circle of life.
Face reality.

Value yourself. 
Be yourself. 
Don’t be fake/pretend/hide. 
Like yourself (self-acceptance.)

Do your best. 
Work hard. 
Do the right thing. 
Be honest. Tell the truth.
Clean up your own mess. 
Say you’re sorry.

Help others.
Stick together.
Care for others.
Share with others. 
Encourage others.
Get along with others. 
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Take care of the environment. 
Appreciate nature. 
Embrace your community. 
There is beauty in simplicity.

Love/Respect your family.
Obey your parents.
Treasure memories.
Respect adults/older people.
Take care of your siblings.
“Family” isn’t just relatives.

Value differences.
Being different isn’t bad. 
Accept & respect differences.
Don’t judge others.
Look for common ground. 

Be happy for others. 
Celebrate other people’s suc-

cess. 
Don’t be jealous.
Don’t be greedy.

Don’t trust everyone. 
Some try to trick/hurt you. 
Be careful. 
Be aware of danger signs.
Ignorance can be dangerous.

Be a team player.  
Work together.
Do the job you’re given. 
Do your fair share.
Play fair.

Be kind to others.
Don’t hurt others. 
Be gentle. 
Be courteous/polite.

Keep growing. 
Learn from mentors.
Listen to advice/wisdom from  

those more experienced. 
Try/Discover new things.

You can make a difference.
Get involved. 
Speak up for others. 
Do what you can.

  ©Smekens Education Solutions, Inc.

ME LIFE
START
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Lessons 
about

  ©Smekens Education Solutions, Inc.

OTHERS
Lessons about Lessons 

about

Authors teach 3 types of LESSONS

Readers expect to learn a lesson after 
reading literature. 

A lesson explains a do/don’t, something 
right/wrong, good/bad, or something one 
can/can’t do, should/shouldn’t do.

• Authors teach readers lessons, 
but they do it subtly, through 
the  main character(s). The reader 
learns the lesson because the 
author taught it to the character 
first. 

Identify the 3 types of lessons  
authors often teach— along with  
their emojis. 

1) Lessons about me. 
2) Lessons about others.
3) Lessons about life.

TEXT  
CONSIDERATIONS
Identify 6 texts from Rounds 
1-2— two texts per lesson 
category:

1. Lesson about me.
2. Lesson about others.
3. Lesson about life.

Three of the texts will serve as 
the I-do experiences and the 
other 3 will be for the We-do 
experiences. 

DAY 1
Provide a quick recap of the 
character’s problem and 
solution for all 6 texts.
Then announce the lesson 
that each character learned. 
(Do NOT ask students to 
guess the lesson. The focus is 
to build students’ background 
knowledge on the 3 types of 
lessons and connect them to 
familiar text.)

DAYS 2-4
Using the same texts from 
Day 1, restate the broad lesson 
each character learned and 
model how to identify text 
evidence that connects the 
type of problem with the type 
or category of lesson. 

• DAY 2— Reveal previously-
read texts where the 
character had a problem 
with himself and learned a 
lesson about himself. 

• DAY 3— Reveal texts 
where the character had a 
problem with “someone” 
and learned a lesson about 
others. 

• DAY 4—Reveal previously-
read texts where the 
character had a problem 
with “something” and 
learned a lesson about life.

Readers summarize the plot. 
There are times when a reader may pour 
over the many details provided about 
individual story elements. [      “Readers 
Track Ideas,” Rounds 1-2] However, a 
reader must also be able to succinctly summarize the 
entire story in just a few sentences. This requires a narrow 
focus on the plot only.
Define the ingredients of every story summary. 
1. Identify the main character(s) & what he wants.
2. Identify the problem.
3. Identify the actions taken to fix the problem.
4. Reveal the solution/resolution at the end.

Introduce the summary frame: Somebody, wanted, but, so, 
then as a means of retelling the most important details.

Readers include only the most important information in a summary.  
The reader’s summary must follow the same order as the original text’s 
storyline. The beginning, middle, and end should be parallel. Connect this to 
a basic 3-box organizer or Storyboard.  
Remember, a summary includes only the most 
important plot details. Therefore, when generating a 
summary, readers start by identifying the character’s 
problem. Note this in the middle of the Storyboard. Then 
jot the solution at the end. Regarding the beginning:

• Only character details directly impacting the plot (i.e., 
the problem and solution) are included. 

• Only setting details directly impacting the plot are included.
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Summarize (a text) and its major plot episodes. NOTE: Since a 
summary is not an inference, the W.A.R. scaffold is not applicable. 
Instead, review 2 Storyboards created earlier in the week and 
model how to convert them into multi-sentence summaries.

WEEK-LONG FOCUS
Recognize the important details 
authors provide within individual 
story elements.

WEEK-LONG FOCUS
Generate a succinct 1-2 sentence 
summary including only the most 
important story details.

Readers “get to know” main characters throughout the story.
Readers collect details about the main character(s) throughout the  
whole story. Their changing actions & attitudes are critical to the plot.

• Like a student’s school day, the character does, says, thinks,  
and feels differently throughout the day, too.

• The only physical description details that are important to the reader are 
those that relate to problem or solution. 

• One of the most important “feelings” readers identify is the  
major goal or motivation of the character. What does he wish for  
or want but can’t have? This is tied directly to the problem.

Readers expect a story to have one of 
three problem types. 

The warning flag represents a 
story’s problem. Every story has 
something happen that is bad, 
wrong, or dangerous. There are 
3 common types.

1. The main character has a problem with someone.  
Identify whom the main character is upset with. 

2. The main character has a problem with  
something. Identify the “thing” or situation the  
main character is upset about.

3. The main character has a problem with himself.  
Identify the tough decision or inner struggle he needs to conquer.

D
A

Y
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D
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Y
 7

Readers summarize literature of ALL lengths.  
Regardless of a story’s length, the summary starts the same. It identifies the 
character and his problem (i.e., Somebody… wanted… but…). 
• If it’s a SHORT story with minimal episodes, it includes a single so… sentence. 
• However, LONGER texts have many episodes and therefore several so… 

details. So what did he do? So then what did he do? So what did he do 
when that didn’t work? 

The length of a summary is proportionate to the length of the original text. 

so…

(Somebody) 

wanted… 

but… 

then…

WEEK-LONG FOCUS
Find evidence of an author’s lesson or 
message based on character change.

Readers recognize the connection between a character’s problem and 
the lesson he learned. 
To infer the lesson a character learned, the reader has to identify the specific 
type of problem the character had. Review the 3 types from Round 1. 
The problem and the lesson are typically related. (Show the connection by 
revealing the problem flags with lesson emojis added.)

• If the problem is with the character 
himself, then the lesson will be about “me.”

• If the problem is with someone, then the 
lesson will be about “others.” 

• If the problem is with something, then the 
lesson will be about “life.” 

D
A

YS
 5

-6

Prove (the character) learned (this lesson) in the story. Project/
Post the thinking from I-do and We-do examples created earlier 
in the week. Model a written response, applying all previously-
taught W.A.R. skills. Teach the next W.A.R. skill in the scaffold.

The character at the beginning… The character at the end…

What lesson did the 
character learn?

Character Lesson

How do you know the character learned the lesson?
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TEXT  
CONSIDERATIONS
All texts used in this round 
must have been previously 
read. Include short stories as 
well as poems and chapter 
books. 

DAYS 1-2
Reveal several COMPLETED 
story frames on familiar 
texts. Walk through the 
story elements within the 
frame. Notice the key plot 
information included.  

D
A

Y
 4

Readers include key events within a longer summary. 
Longer stories also have a problem and solution— but between the two  
parts there are a lot of character actions with emotional ups and downs. 
These middle episodes or scenes make a story longer. (Compare to the 
episodes of a TV show that build on one another.)

• Episodes impact the plot. They raise the intensity of the 
problem. Thus, they are represented with a storm cloud. 

• These episodes that occur within the middle of a story 
represent the “so…” in the story frame. So… what did the 
character try to do to fix his problem?

DAY 3
Using a SHORT text, model 
how to list the important 
character, setting, and plot 
details into the boxes of 
Storyboard. (Do not write out 
any summary into sentences. 
Focus on the thinking.)

DAY 4
Using a slightly-longer 
text, model how to list 
the important character, 
setting, and plot details 
into the boxes of 
Storyboard. (Do not write 
out any summary into 
sentences. Focus on the 
thinking.)

DAYS 5-6
Using an even longer text (i.e., 
chapter book, novel), model 
how to list the important 
character, setting, and plot 
details into the boxes of the 
Storyboard. (Do not write out 
a summary into sentences. 
Focus on the thinking.)

Describe the Main Character | What does he LOOK like?

ILLUSTRATIONS

Identify the character details 

that are the SAME within the 

illustrations that were stated in 

the author’s print text.

Identify any NEW details that the 

illustrator added in the pictures 

(that weren’t specified in the 

print text).

ACCESSORIES

• Clothing (e.g., fits appropriately, 

current style, appropriate for 

weather/occasion)

• Clean or dirty

• New or old/tattered

• Scent (e.g., fragrance, perfume, 

body odor)

• Makeup

• Extras (e.g., purses,  

backpacks, suitcases)

RELATIONSHIPS

• Family (e.g., grandma, dad, child, 

parent, cousin)

• Work (e.g., boss, secretary, 

farmer, mechanic)

• Student (e.g., grade level, school)

• Community (e.g., hermit, 

apartment-dweller, homeless)

• Status (e.g., single,  

married, widowed)

PRINT TEXT CLUES
VISUAL CLUES

Readers look for descriptive words that reveal what the character looks like. 

Collect details stated in the text, facial expressions in illustrations, and text 

style in print and multimedia.
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APPEARANCE

• Height (e.g., tall,  

short, comparison)

• Weight (e.g., plump, slender)

• Animal (e.g., furry, scaly, feathered)

• Alien (e.g., color, size, shape)

• Robot (e.g., humanoid, 

mechanical)

• Disfigurement (e.g., type,  

size, location)

• Disability (e.g., type, 

consequences)

• Gender

• Age 

• Nationality (citizenship)

• Race (physical traits)

• Ethnicity (cultural identification)

• Scars, tattoos, piercings

• Hair 

• Eyes

• Glasses

• Nose

• Mouth/teeth

HABITS
• Posture (e.g., slouching down, 

standing straight, avoiding eye 

contact, holding head high)

• Gestures (e.g., swaying back and 

forth, tapping a foot, crossing  

his arms) 

• Walk (e.g., stride, pace, rhythm)

• Needs assistance (e.g., crutches, 

walker, braces, wheelchair)

• Mannerisms (e.g., biting 

fingernails, saying “sorry,”  

twirling hair)

• Special powers (e.g., imaginary or 

real—in science fiction)

REACTIVE
Answer
Reply
Acknowledge
Obey
Disobey
Ignore
Cause
Provoke

DECISIVE
Accept
Reject
Agree
Disagree
Vote
Choose

ACTIVE
Throw
Ran
Bake
Build
Buy
Climb
Close
Dance
Drink
Eat
Fall
Fix
Grab
Help
Hit
Hop
Jump
Kick
March
Play
Push
Ride
Run
Touch

INACTIVE
Still (frozen in fear)

Sat
Listen

Stand
Wait 

Describe the Main Character | What does he DO?

Readers follow characters around, noting all the places he goes, actions/
reactions he takes, and choices/decisions he makes. Like the moving arms 
on the icon, the character is always doing something.

PRINT TEXT CLUES VISUAL CLUES

ILLUSTRATIONS
Identify the action details 
that are the SAME within the 
illustrations that were stated in 
the author’s print text.

Identify any NEW details that the 
illustrator added in the pictures 
(that weren’t specified in the 
print text).
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INTERACTIVE
Visit
Meet
Greet
Leave
Bring
Take
Enter
Exit
Converse
Respond

SPEECH BUBBLES IN 

ILLUSTRATIONS

Look inside ovals floating above or 

beside and pointing at a character 

in the picture.

These are details in the picture 

that the illustrator provides.

NARRATION/What they 

said he said

The narrator can summarize a 

conversation. 

No quotation marks, but it 

sums up what a character 

talked about. 

These are words included in the 

story; the author wrote them.

WRITTEN 
COMMUNICATION/

What he wrote

Letters

Diary entries

Text messages

Emails

Handwritten notes to self

Digital notes to self

DIALOGUE/What he said

Look for quotation marks.

These are words included in the 

story; the author wrote them.

Look specifically at what the 

main character said (to the 

other character(s).

HOW he said it

Look for words other than “said” 

• whispered

• chuckled

Note adverbs that provide 

insight into the character’s 

personality and attitude.

• whispered excitedly

• whispered angrily

• chuckled jokingly

• chuckled sarcastically

TEXT FEATURES OF 

WRITTEN COMMUNICATION

Handwriting, penmanship

Emojis

Correct spelling (or lack of)

Describe the Main Character | What does he SAY?

PRINT TEXT CLUES
VISUAL CLUES
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Readers pay attention to speech bubbles in illustrations and words within 

quotation marks to learn what a character said and how he said it.

THINKING BUBBLES IN 
ILLUSTRATIONS
Look inside the cloud bubbles 
floating above or beside and 
pointing at a character in  
the picture.

These are details in the picture 
that the illustrator provides.

Identify the SAME details the 
author stated that show what 
the character is thinking.

Identify any NEW thinking 
details that the illustrator 
added in the pictures (that 
weren’t specified in the  
print text).

FACIAL EXPRESSIONS  
IN ILLUSTRATIONS
• Look at the face of the 

character in the picture. 
Specifically, notice the details 
in the eyes, the angle of the 
eyebrows, and the shape of 
the mouth

• Note body language, posture, 
stance (e.g., slouching  
down, standing straight, 
avoiding eye contact, holding 
head high).

• Identify the feeling details 
that are the SAME within the 
illustrations that were stated 
in the author’s print text.

• Identify any NEW feeling 
details that the illustrator 
added in the pictures (that 
weren’t specified in the  
print text).

FEELING WORDS
Look at the print text for any 
feeling words that the author 
gives (e.g., furious, exhausted, 
excited, surprised). 

Sometimes feelings are tied 
to actions (e.g., cried, shouted, 
clapped, etc.).

THINKING WORDS
Look at the print text for 
synonyms that mean 
thinking— wondered about, 
curious about, wished for,  
really wanted, considered, 
pondered, etc.

These thoughts may be put 
into italics so that the reader 
knows they weren’t actually 
verbalized. They were self-talk 
or thoughtshots. The character 
was talking to himself. 

KINDS OF THOUGHTS
Wonderings
Dreams
Goals
Hopes 
Fears
Worries
Wishes
Wants

PRINT TEXT CLUES PRINT TEXT CLUESVISUAL CLUES VISUAL CLUES

PUNCTUATION 
Exclamation marks
All capital letters
Underlined, bold text, italics
Ellipses (to show that 
speech trailed off,  
was unfinished)

MOTIVATION
WISHES & WANTS
The most important thought or feeling a character has 
comes early in the story. What does he want? What is his 
goal? What is he trying to achieve? This wish or want is 
tied closely to the problem. What he wants he can’t have 
because of the problem.

Describe the Main Character 
What does he THINK and HOW does he FEEL?

Readers “hear” what a character is thinking, feeling, dreaming, or remembering. This 
comes through details stated in the print text or in thought bubbles within illustrations.

THOUGHTS FEELINGS
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Readers collect important setting details. 
Note the small, significant details of the main setting. 

1. WHERE the story takes place (e.g., geographic location, surrounding 
activity, nearby people, sensory details, weather, etc.). 

2. WHEN the story takes place. These details include the time of 
day, time of year (i.e., season, holiday), time in history, and mood 
or feeling in the environment.

TEXT  
CONSIDERATIONS
All texts must have been 
previously read. Vary literature 
to include fables, folktales, 
myths from diverse cultures, 
dramas, and/or poems.

Describe the Main Setting | WHERE & WHEN the story happens

Stories often take place in one main setting.

Settings can change, however. When determining what details are 
important regarding setting, take note of the where and when details 
that occur when the problem is revealed and the solution is realized.

WHERE PRINT TEXT CLUES WHEN PRINT TEXT CLUES

ILLUSTRATIONS
• Identify the SAME details the author stated that show where and when the story detail happened. 
• Identify any NEW details that the illustrator added into the pictures (that weren’t specified in the print text).

VISUAL CLUES
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GENERAL 
LOCATION
• In a building (e.g., 

home, school)
• In space (e.g., 

spaceship, planet)
• Outside (e.g., at a 

park, on a farm, in 
a yard)

• Traveling (e.g., 
riding in a car, 
walking on a 
sidewalk, riding on 
a bike)

• In a city (e.g., 
downtown, 
suburbs)

SPECIFIC 
LOCATION
• A classroom  

(in a school)
• The cafeteria  

(in a school)
• The gymnasium 

(in a school)
• The kitchen  

(in a house)
• A restaurant  

(in a town)

ACTIVITY IN 
LOCATION
• Weather (e.g., rain, 

snow, wind, storm)
• Sensory details 

(e.g., sights,  
sounds, smells)

• People (e.g., 
other characters, 
background extras)

• Objects (e.g., 
decorations 
included,  
objects used)

TIME OF DAY
• Specific time (e.g.,  

10 a.m., noon, 5 p.m.)
• Time of day (e.g., 

morning, after 
lunch, at bedtime)

• Elapsed time 
between events 
(e.g., the next 
morning, the 
following day, 4 
hours later)

• Universal or generic 
time (e.g., one day, 
one morning) 

TIME OF YEAR
• Season (e.g.,  

spring, summer, 
hunting, rainy)

• Holiday (e.g., 
cultural 
celebrations, 
calendar events)

• School (e.g., first 
day, spring break)

• Month (e.g., 
January, February)

TIME LINE
• Present day (e.g., 

current culture, 
personal journal.)

• Past Tense (e.g.,  
when younger,  
earlier in time, etc.)

• Futuristic (e.g., post-
apocalyptic,  
dystopian/utopian, 
science fiction)

• Era (e.g., Jurassic era, 
Roaring Twenties)

• Date (e.g., Signing 
of the Declaration—
August 2, 1776, 
Beginning of WWII—
September 1, 1939)

TONE
• Mood associated 

with that setting 
(e.g., location, 
activity)

• Cultural norms
• Beliefs/Values of 

time period
• Character’s attitude 

in setting

Describe a character’s problem and the solution that fixed 
it. Project/Post the thinking from I-do and We-do examples 
created earlier in the week. Model a written response, applying 
all previously-taught W.A.R. skills. Teach the next W.A.R. skill in 
the scaffold.
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Nicki 
Wanted snow-white mittens,
But he dropped one.
So the animals got in it.
Then he found it when it shot up in the sky. 

Arthur
Wanted to deliver his speech to the President,
But the helicopter blew his note cards away.
So D.W. held up his speech on a poster.
Then Arthur gave his whole speech without forgetting a single word.

The Little Red Hen
Wanted help to plant the wheat and make the bread,
But the cat, dog, and mouse were too lazy to help her.
So the Little Red Hen did all the work by herself.
Then she ate the cake all by herself, and the cat, dog, and mouse learned 
to help out.

Chrysanthemum
Wanted to fit in at school.
But  the kids made fun of her name,
So she felt depressed and wanted to change it.
Then Mrs. Twinkle told the class that Chrysanthemum was a perfect name.

Ping
Wanted to do his best by growing flowers for the Emperor of China.
But even though he took really good care of it, nothing grew.
So he took his empty pot to meet the Emperor.
Then the Emperor made Ping the new ruler of China because he was honest.

The Mitten

Arthur Meets the President

The Little Red Hen

Chrysanthemum

The Empty Pot

Somebody, Wanted, But, So, Then  
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Somebody, Wanted, But, So, Then  

Dorothy 
Wanted to go home,
But she didn’t know how to leave Oz,
So she followed the yellow brick road to seek the wizard’s help.
Then she woke up and realized it had all been a dream. 

Little Red Riding Hood
Wanted to take cookies to her sick grandmother.
But she encountered a wolf pretending to be her grandmother.
So she ran away, crying for help.
Then a woodsman heard her and saved her from the wolf. 

Cinderella 
Wanted to go to the ball, 
But her evil stepmother wouldn’t allow her to go, 
So her fairy godmother showed up and used magic to help her.
Then she met her Prince Charming. 

The Big Bad Wolf 
Wanted pigs for dinner. 
But they kept hiding in new homes made of straw, sticks, and brick.
So the wolf blew down the houses, except for the one made of brick.
Then the pigs were safe, and the wolf went hungry.

Duncan 
Wanted to use his crayons,
But the crayons were not happy.
So they wrote letters to him,
Then he colored a new way with his crayons.

The Wizard of Oz

Little Red Riding Hood

Cinderella

The Three Little Pigs

The Day the Crayons Quit

Somebody, Wanted, But, So, Then  

Access a list of popular 
picture books and classic 
fairy tales dissected for their 
story elements.

DAYS 1-2
Reveal excerpts from 
3 different texts that 
demonstrate each type of 
problem. Model how to find 
evidence from the words to 
infer a specific problem type.   

DAYS 3-4
Reveal excerpts from 
3 different texts that 
demonstrate each type of 
solution. Model how to find 
evidence from the words to 
infer a specific solution type.   
 
DAY 5
Use the same texts from Days 
1-4. List the important do, say, 
think, & feel character details.

DAY 6
Use the same texts from Days 
1-4. List the specific when-
and-where setting details.

DAYS 5-6
Use the same texts from Days 
1-4. Identify the character’s 
attitude and actions at the 
beginning and then at the 
end. Infer what changed in 
his actions and attitude. 
NOTE: Characters do change. 
But they also have personality 
traits that stay the same. 
Make this distinction.  
[      “Readers Track Ideas,” 
Round 1] 

D
A

YS
 1

-2
D

A
YS

 3
-4

D
A

Y
 5

THE COMPREHENSION PLAYBOOK              © SMEKENS EDUCATION SOLUTIONS, INC.

Recognize the 
important details 
authors provide 
within individual 
story elements. 

ROUND 4ROUND 2 ROUND 3ROUND 1
Generate a succinct 
1-2 sentence 
summary including 
only the most 
important story 
details. 

Find evidence of an 
author’s lesson or 
message based on 
character change. 

Recognize a theme 
statement (versus 
a lesson topic) and 
identify its textual 
support.

ROUND 4 • 5 days

WEEK-LONG FOCUS
Recognize a theme statement 
(versus a lesson topic) and identify 
its textual support.

TEXT  
CONSIDERATIONS
In most states, the standards 
for Grades 3-4 do NOT require 
students to generate a text’s 
theme— but to identify 
it from a provided list of 
multiple-choice options. 
This week will focus on that 
expectation. 

Consequently, before this 
lesson series, the teacher 
must determine the theme 
statements for previously-
read texts. (Consider using the 
same texts from Round 3.)

In addition, select 1-2 
sentences (from each text)
that are evidence of the 
theme statement. (On state 
tests, after selecting the 
theme statement in Part A, a 
reader supports his choice in 
a Part-B question.)

READERS

SUMMARIZE  
LITERATURE

SKILL PURPOSE
During reading, readers take note of all the little details authors provide 

about individual story elements. But they also discern important from 
unimportant details when generating a summary about the plot. 

Readers who see literature as more than surface entertainment learn 
from the actions and attitudes of the characters. An author not only 
teaches life lessons and reveals themes to his characters— but to his 
readers as well.

GRADES  3-4

GRADE 3 GRADE 4
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comprehension

Identify the theme (Part A) and its evidence (Part B). The 
W.A.R. lesson scaffold is NOT applicable this week since students 
are not expected to write out theme statements in Grades 3-4. 
Rather, introduce 2 other previously-read texts— each with a set 
of Part A/Part B answers. Model how to execute the thinking.

Readers understand the difference 
between a lesson topic and a theme 
statement.
An author wants his readers to mature, 
grow, and learn from the characters’ 
experiences. An author wants to have 
a lasting impact on the reader that 
continues far after the plot ends. He wants readers to learn something 
bigger about life, about relationships, or about themselves. (Connect to the 3 
emoji icons from Round 3.)
Differentiate between lessons (from Round 3) and themes (here in Round 4).

• A lesson is simply a 1-3 word topic or phrase. A theme is a sentence. 
Assessment questions often word this as “Which sentence BEST 
describes this text’s theme?”

• A theme is a specific statement made about the broad lesson topic. It 
reveals what was learned about the specific lesson topic. 

Consider that the same lesson topic (e.g., friendship) can generate a variety 
of theme statements— each with a different message. 

• Kindness and friendship can come in the form of strangers.
• Old friendships can become new again. 
• Animals provide unconditional love and friendship.
• Some friendships are one-sided. 

Compare this to the difference between an informational text’s broad topic 
and its more specific main idea. [     “Readers Summarize Information,”  
Round 3] 
Emphasize the different facets of friendship taught among the examples. 
Describe this as “opening up” a generic lesson topic to infer the smaller, 
more specific author’s message inside. (Reveal the TheME foldable.)

Readers identify textual evidence to support a provided theme statement. 
NOTE: On standardized assessments, the evidence required is often the Part 
B question. After selecting the theme statement in Part A, a reader must 
identify sentences from the text that supports his choice.
If a theme is a specific lesson that a character learned, then there will be 
textual evidence to prove he learned it.

• Look within the beginning for details that reveal the character’s actions 
and attitudes (i.e., do, say, think, and feel details) before the transformation. 

• Look near the end for details that reveal the character’s actions and 
attitudes (i.e., do, say, think, and feel details) after the transformation. 

• These changes are proof that the character is growing/has grown— and 
thus, that he is learning/has learned the lesson. 

DAYS 1-2
For each text, reveal the 
teacher-determined theme 
statement— along with 3-4 
“decoys” that are about the 
same broad lesson topic. 
Present these within a 
multiple-choice question. 
Model how to discern “which 
sentence BEST describes the 
text’s theme.”

DAYS 3-4
Return to the texts and 
theme statements selected 
from Days 1-2. 
For each text, reveal a 
sentence from the original 
text that proves the theme 
statement— along with 
3-4 “decoys” that are not 
accurate. Present these 
within a multiple-choice 
question. 
Model how to discern which 
sentences demonstrate the 
character learned the lesson.
TIP: The before and after 
details collected per each 
character during Round 3 (on 
Days 5-6) will be useful.

Ask and answer questions to 
demonstrate understanding 
of a text, referring explicitly to 
the text as the basis for the 
answers.

CCSS RL 1  
INDIANA RL 2.1

CCSS RL 2 
INDIANA RL 2.2

Recount stories, including 
fables, folktales, and myths 
from diverse cultures; 
determine the central 
message, lesson, or moral and 
explain how it is conveyed 
through key details in the text.

CCSS RL 7 
INDIANA RL 4.1

Explain how specific aspects 
of a text’s illustrations 
contribute to what is 
conveyed by the words in 
a story (e.g., create mood, 
emphasize aspects of a 
character or setting).

Refer to details and 
examples in a text when 
explaining what the text says 
explicitly and when drawing 
inferences from the text.

CCSS RL 1  
INDIANA RL 2.1

CCSS RL 2 
INDIANA RL 2.2

Determine a theme of a story, 
drama, or poem from details 
in the text; summarize the 
text.

MESSAGE THE AUTHOR TEACHESTHE METHEME

Make connections between 
the text of a story or 
drama and a visual or oral 
presentation of the text, 
identifying where each version 
reflects specific descriptions 
and directions in the text.

CCSS RL 7 
INDIANA RL 4.1

Readers know that authors teach lessons through character change. 
A character has to prove he learned (or is on his way to learning) the lesson. 
His behavior, his choices, and his attitude at the end demonstrate he has 
changed and/or grown. 

• Use the Reading Voice to list the actions, 
thoughts, words, and feelings of the main 
character at the beginning of the story 
and when the problem is revealed.

• Use the Reading Voice to list the actions, 
thoughts, words, and feelings of the main 
character at the end— when the problem 
has been solved.

• Use the Thinking Voice to explain the 
change. The difference is evidence that 
the character is growing/has grown.

Readers expect a problem to be solved in one of three ways. 
When a character’s problem is “all better,” he feels better, too, as  
represented with the character icon and fist pump. 
There are 3 common ways a character’s problem is usually fixed. 

1. Someone helped. Another character came to the rescue, pitched in with 
teamwork, had an idea or advice, etc.

2. Something helped. The main character continued to try different 
strategies through trial and error until the problem was solved.

3. Something changed. These solutions don’t necessarily “fix”  
the problem. It’s more of an internal change within the  
character. These types of endings aren’t always “happily ever  
after,” but the problem is getting better. Rather than solution,  
it could end with a resolution. (Introduce the sunset icon.)

Believe in yourself. 
Be confident.
Overcome the fear of failure.
Take risks. 
Never give up— persevere. 

Choices have consequences. 
Follow the rules/the law.
Keep people safe.
Stay out of trouble.
Avoid physical dangers.
Avoid/Recognize temptations.

Change can be good. 
Hard things/Yucky things can be 

good for you.
Change is different, but it’s not 

necessarily bad.
New experiences help us grow.

Bad things happen to everyone. 
Life isn’t fair. 
Life has ups and downs.
There is a circle of life.
Face reality.

Value yourself. 
Be yourself. 
Don’t be fake/pretend/hide. 
Like yourself (self-acceptance.)

Do your best. 
Work hard. 
Do the right thing. 
Be honest. Tell the truth.
Clean up your own mess. 
Say you’re sorry.

Help others.
Stick together.
Care for others.
Share with others. 
Encourage others.
Get along with others. 
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Take care of the environment. 
Appreciate nature. 
Embrace your community. 
There is beauty in simplicity.

Love/Respect your family.
Obey your parents.
Treasure memories.
Respect adults/older people.
Take care of your siblings.
“Family” isn’t just relatives.

Value differences.
Being different isn’t bad. 
Accept & respect differences.
Don’t judge others.
Look for common ground. 

Be happy for others. 
Celebrate other people’s suc-

cess. 
Don’t be jealous.
Don’t be greedy.

Don’t trust everyone. 
Some try to trick/hurt you. 
Be careful. 
Be aware of danger signs.
Ignorance can be dangerous.

Be a team player.  
Work together.
Do the job you’re given. 
Do your fair share.
Play fair.

Be kind to others.
Don’t hurt others. 
Be gentle. 
Be courteous/polite.

Keep growing. 
Learn from mentors.
Listen to advice/wisdom from  

those more experienced. 
Try/Discover new things.

You can make a difference.
Get involved. 
Speak up for others. 
Do what you can.
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ME LIFE
START
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Lessons 
about

  ©Smekens Education Solutions, Inc.

OTHERS
Lessons about Lessons 

about

Authors teach 3 types of LESSONS

Readers expect to learn a lesson after 
reading literature. 

A lesson explains a do/don’t, something 
right/wrong, good/bad, or something one 
can/can’t do, should/shouldn’t do.

• Authors teach readers lessons, 
but they do it subtly, through 
the  main character(s). The reader 
learns the lesson because the 
author taught it to the character 
first. 

Identify the 3 types of lessons  
authors often teach— along with  
their emojis. 

1) Lessons about me. 
2) Lessons about others.
3) Lessons about life.

TEXT  
CONSIDERATIONS
Identify 6 texts from Rounds 
1-2— two texts per lesson 
category:

1. Lesson about me.
2. Lesson about others.
3. Lesson about life.

Three of the texts will serve as 
the I-do experiences and the 
other 3 will be for the We-do 
experiences. 

DAY 1
Provide a quick recap of the 
character’s problem and 
solution for all 6 texts.
Then announce the lesson 
that each character learned. 
(Do NOT ask students to 
guess the lesson. The focus is 
to build students’ background 
knowledge on the 3 types of 
lessons and connect them to 
familiar text.)

DAYS 2-4
Using the same texts from 
Day 1, restate the broad lesson 
each character learned and 
model how to identify text 
evidence that connects the 
type of problem with the type 
or category of lesson. 

• DAY 2— Reveal previously-
read texts where the 
character had a problem 
with himself and learned a 
lesson about himself. 

• DAY 3— Reveal texts 
where the character had a 
problem with “someone” 
and learned a lesson about 
others. 

• DAY 4—Reveal previously-
read texts where the 
character had a problem 
with “something” and 
learned a lesson about life.

Readers summarize the plot. 
There are times when a reader may pour 
over the many details provided about 
individual story elements. [      “Readers 
Track Ideas,” Rounds 1-2] However, a 
reader must also be able to succinctly summarize the 
entire story in just a few sentences. This requires a narrow 
focus on the plot only.
Define the ingredients of every story summary. 
1. Identify the main character(s) & what he wants.
2. Identify the problem.
3. Identify the actions taken to fix the problem.
4. Reveal the solution/resolution at the end.

Introduce the summary frame: Somebody, wanted, but, so, 
then as a means of retelling the most important details.

Readers include only the most important information in a summary.  
The reader’s summary must follow the same order as the original text’s 
storyline. The beginning, middle, and end should be parallel. Connect this to 
a basic 3-box organizer or Storyboard.  
Remember, a summary includes only the most 
important plot details. Therefore, when generating a 
summary, readers start by identifying the character’s 
problem. Note this in the middle of the Storyboard. Then 
jot the solution at the end. Regarding the beginning:

• Only character details directly impacting the plot (i.e., 
the problem and solution) are included. 

• Only setting details directly impacting the plot are included.

ROUND 1 • 7 days
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ROUND 2 • 7 days ROUND 3 • 7 days
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Summarize (a text) and its major plot episodes. NOTE: Since a 
summary is not an inference, the W.A.R. scaffold is not applicable. 
Instead, review 2 Storyboards created earlier in the week and 
model how to convert them into multi-sentence summaries.

WEEK-LONG FOCUS
Recognize the important details 
authors provide within individual 
story elements.

WEEK-LONG FOCUS
Generate a succinct 1-2 sentence 
summary including only the most 
important story details.

Readers “get to know” main characters throughout the story.
Readers collect details about the main character(s) throughout the  
whole story. Their changing actions & attitudes are critical to the plot.

• Like a student’s school day, the character does, says, thinks,  
and feels differently throughout the day, too.

• The only physical description details that are important to the reader are 
those that relate to problem or solution. 

• One of the most important “feelings” readers identify is the  
major goal or motivation of the character. What does he wish for  
or want but can’t have? This is tied directly to the problem.

Readers expect a story to have one of 
three problem types. 

The warning flag represents a 
story’s problem. Every story has 
something happen that is bad, 
wrong, or dangerous. There are 
3 common types.

1. The main character has a problem with someone.  
Identify whom the main character is upset with. 

2. The main character has a problem with  
something. Identify the “thing” or situation the  
main character is upset about.

3. The main character has a problem with himself.  
Identify the tough decision or inner struggle he needs to conquer.
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Readers summarize literature of ALL lengths.  
Regardless of a story’s length, the summary starts the same. It identifies the 
character and his problem (i.e., Somebody… wanted… but…). 
• If it’s a SHORT story with minimal episodes, it includes a single so… sentence. 
• However, LONGER texts have many episodes and therefore several so… 

details. So what did he do? So then what did he do? So what did he do 
when that didn’t work? 

The length of a summary is proportionate to the length of the original text. 

so…

(Somebody) 

wanted… 

but… 

then…

WEEK-LONG FOCUS
Find evidence of an author’s lesson or 
message based on character change.

Readers recognize the connection between a character’s problem and 
the lesson he learned. 
To infer the lesson a character learned, the reader has to identify the specific 
type of problem the character had. Review the 3 types from Round 1. 
The problem and the lesson are typically related. (Show the connection by 
revealing the problem flags with lesson emojis added.)

• If the problem is with the character 
himself, then the lesson will be about “me.”

• If the problem is with someone, then the 
lesson will be about “others.” 

• If the problem is with something, then the 
lesson will be about “life.” 
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Prove (the character) learned (this lesson) in the story. Project/
Post the thinking from I-do and We-do examples created earlier 
in the week. Model a written response, applying all previously-
taught W.A.R. skills. Teach the next W.A.R. skill in the scaffold.

The character at the beginning… The character at the end…

What lesson did the 
character learn?

Character Lesson

How do you know the character learned the lesson?
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TEXT  
CONSIDERATIONS
All texts used in this round 
must have been previously 
read. Include short stories as 
well as poems and chapter 
books. 

DAYS 1-2
Reveal several COMPLETED 
story frames on familiar 
texts. Walk through the 
story elements within the 
frame. Notice the key plot 
information included.  

D
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Readers include key events within a longer summary. 
Longer stories also have a problem and solution— but between the two  
parts there are a lot of character actions with emotional ups and downs. 
These middle episodes or scenes make a story longer. (Compare to the 
episodes of a TV show that build on one another.)

• Episodes impact the plot. They raise the intensity of the 
problem. Thus, they are represented with a storm cloud. 

• These episodes that occur within the middle of a story 
represent the “so…” in the story frame. So… what did the 
character try to do to fix his problem?

DAY 3
Using a SHORT text, model 
how to list the important 
character, setting, and plot 
details into the boxes of 
Storyboard. (Do not write out 
any summary into sentences. 
Focus on the thinking.)

DAY 4
Using a slightly-longer 
text, model how to list 
the important character, 
setting, and plot details 
into the boxes of 
Storyboard. (Do not write 
out any summary into 
sentences. Focus on the 
thinking.)

DAYS 5-6
Using an even longer text (i.e., 
chapter book, novel), model 
how to list the important 
character, setting, and plot 
details into the boxes of the 
Storyboard. (Do not write out 
a summary into sentences. 
Focus on the thinking.)

Describe the Main Character | What does he LOOK like?

ILLUSTRATIONS

Identify the character details 

that are the SAME within the 

illustrations that were stated in 

the author’s print text.

Identify any NEW details that the 

illustrator added in the pictures 

(that weren’t specified in the 

print text).

ACCESSORIES

• Clothing (e.g., fits appropriately, 

current style, appropriate for 

weather/occasion)

• Clean or dirty

• New or old/tattered

• Scent (e.g., fragrance, perfume, 

body odor)

• Makeup

• Extras (e.g., purses,  

backpacks, suitcases)

RELATIONSHIPS

• Family (e.g., grandma, dad, child, 

parent, cousin)

• Work (e.g., boss, secretary, 

farmer, mechanic)

• Student (e.g., grade level, school)

• Community (e.g., hermit, 

apartment-dweller, homeless)

• Status (e.g., single,  

married, widowed)

PRINT TEXT CLUES
VISUAL CLUES

Readers look for descriptive words that reveal what the character looks like. 

Collect details stated in the text, facial expressions in illustrations, and text 

style in print and multimedia.
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APPEARANCE

• Height (e.g., tall,  

short, comparison)

• Weight (e.g., plump, slender)

• Animal (e.g., furry, scaly, feathered)

• Alien (e.g., color, size, shape)

• Robot (e.g., humanoid, 

mechanical)

• Disfigurement (e.g., type,  

size, location)

• Disability (e.g., type, 

consequences)

• Gender

• Age 

• Nationality (citizenship)

• Race (physical traits)

• Ethnicity (cultural identification)

• Scars, tattoos, piercings

• Hair 

• Eyes

• Glasses

• Nose

• Mouth/teeth

HABITS
• Posture (e.g., slouching down, 

standing straight, avoiding eye 

contact, holding head high)

• Gestures (e.g., swaying back and 

forth, tapping a foot, crossing  

his arms) 

• Walk (e.g., stride, pace, rhythm)

• Needs assistance (e.g., crutches, 

walker, braces, wheelchair)

• Mannerisms (e.g., biting 

fingernails, saying “sorry,”  

twirling hair)

• Special powers (e.g., imaginary or 

real—in science fiction)

REACTIVE
Answer
Reply
Acknowledge
Obey
Disobey
Ignore
Cause
Provoke

DECISIVE
Accept
Reject
Agree
Disagree
Vote
Choose

ACTIVE
Throw
Ran
Bake
Build
Buy
Climb
Close
Dance
Drink
Eat
Fall
Fix
Grab
Help
Hit
Hop
Jump
Kick
March
Play
Push
Ride
Run
Touch

INACTIVE
Still (frozen in fear)

Sat
Listen

Stand
Wait 

Describe the Main Character | What does he DO?

Readers follow characters around, noting all the places he goes, actions/
reactions he takes, and choices/decisions he makes. Like the moving arms 
on the icon, the character is always doing something.

PRINT TEXT CLUES VISUAL CLUES

ILLUSTRATIONS
Identify the action details 
that are the SAME within the 
illustrations that were stated in 
the author’s print text.

Identify any NEW details that the 
illustrator added in the pictures 
(that weren’t specified in the 
print text).
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INTERACTIVE
Visit
Meet
Greet
Leave
Bring
Take
Enter
Exit
Converse
Respond

SPEECH BUBBLES IN 

ILLUSTRATIONS

Look inside ovals floating above or 

beside and pointing at a character 

in the picture.

These are details in the picture 

that the illustrator provides.

NARRATION/What they 

said he said

The narrator can summarize a 

conversation. 

No quotation marks, but it 

sums up what a character 

talked about. 

These are words included in the 

story; the author wrote them.

WRITTEN 
COMMUNICATION/

What he wrote

Letters

Diary entries

Text messages

Emails

Handwritten notes to self

Digital notes to self

DIALOGUE/What he said

Look for quotation marks.

These are words included in the 

story; the author wrote them.

Look specifically at what the 

main character said (to the 

other character(s).

HOW he said it

Look for words other than “said” 

• whispered

• chuckled

Note adverbs that provide 

insight into the character’s 

personality and attitude.

• whispered excitedly

• whispered angrily

• chuckled jokingly

• chuckled sarcastically

TEXT FEATURES OF 

WRITTEN COMMUNICATION

Handwriting, penmanship

Emojis

Correct spelling (or lack of)

Describe the Main Character | What does he SAY?

PRINT TEXT CLUES
VISUAL CLUES
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Readers pay attention to speech bubbles in illustrations and words within 

quotation marks to learn what a character said and how he said it.

THINKING BUBBLES IN 
ILLUSTRATIONS
Look inside the cloud bubbles 
floating above or beside and 
pointing at a character in  
the picture.

These are details in the picture 
that the illustrator provides.

Identify the SAME details the 
author stated that show what 
the character is thinking.

Identify any NEW thinking 
details that the illustrator 
added in the pictures (that 
weren’t specified in the  
print text).

FACIAL EXPRESSIONS  
IN ILLUSTRATIONS
• Look at the face of the 

character in the picture. 
Specifically, notice the details 
in the eyes, the angle of the 
eyebrows, and the shape of 
the mouth

• Note body language, posture, 
stance (e.g., slouching  
down, standing straight, 
avoiding eye contact, holding 
head high).

• Identify the feeling details 
that are the SAME within the 
illustrations that were stated 
in the author’s print text.

• Identify any NEW feeling 
details that the illustrator 
added in the pictures (that 
weren’t specified in the  
print text).

FEELING WORDS
Look at the print text for any 
feeling words that the author 
gives (e.g., furious, exhausted, 
excited, surprised). 

Sometimes feelings are tied 
to actions (e.g., cried, shouted, 
clapped, etc.).

THINKING WORDS
Look at the print text for 
synonyms that mean 
thinking— wondered about, 
curious about, wished for,  
really wanted, considered, 
pondered, etc.

These thoughts may be put 
into italics so that the reader 
knows they weren’t actually 
verbalized. They were self-talk 
or thoughtshots. The character 
was talking to himself. 

KINDS OF THOUGHTS
Wonderings
Dreams
Goals
Hopes 
Fears
Worries
Wishes
Wants

PRINT TEXT CLUES PRINT TEXT CLUESVISUAL CLUES VISUAL CLUES

PUNCTUATION 
Exclamation marks
All capital letters
Underlined, bold text, italics
Ellipses (to show that 
speech trailed off,  
was unfinished)

MOTIVATION
WISHES & WANTS
The most important thought or feeling a character has 
comes early in the story. What does he want? What is his 
goal? What is he trying to achieve? This wish or want is 
tied closely to the problem. What he wants he can’t have 
because of the problem.

Describe the Main Character 
What does he THINK and HOW does he FEEL?

Readers “hear” what a character is thinking, feeling, dreaming, or remembering. This 
comes through details stated in the print text or in thought bubbles within illustrations.

THOUGHTS FEELINGS
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Readers collect important setting details. 
Note the small, significant details of the main setting. 

1. WHERE the story takes place (e.g., geographic location, surrounding 
activity, nearby people, sensory details, weather, etc.). 

2. WHEN the story takes place. These details include the time of 
day, time of year (i.e., season, holiday), time in history, and mood 
or feeling in the environment.

TEXT  
CONSIDERATIONS
All texts must have been 
previously read. Vary literature 
to include fables, folktales, 
myths from diverse cultures, 
dramas, and/or poems.

Describe the Main Setting | WHERE & WHEN the story happens

Stories often take place in one main setting.

Settings can change, however. When determining what details are 
important regarding setting, take note of the where and when details 
that occur when the problem is revealed and the solution is realized.

WHERE PRINT TEXT CLUES WHEN PRINT TEXT CLUES

ILLUSTRATIONS
• Identify the SAME details the author stated that show where and when the story detail happened. 
• Identify any NEW details that the illustrator added into the pictures (that weren’t specified in the print text).

VISUAL CLUES
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GENERAL 
LOCATION
• In a building (e.g., 

home, school)
• In space (e.g., 

spaceship, planet)
• Outside (e.g., at a 

park, on a farm, in 
a yard)

• Traveling (e.g., 
riding in a car, 
walking on a 
sidewalk, riding on 
a bike)

• In a city (e.g., 
downtown, 
suburbs)

SPECIFIC 
LOCATION
• A classroom  

(in a school)
• The cafeteria  

(in a school)
• The gymnasium 

(in a school)
• The kitchen  

(in a house)
• A restaurant  

(in a town)

ACTIVITY IN 
LOCATION
• Weather (e.g., rain, 

snow, wind, storm)
• Sensory details 

(e.g., sights,  
sounds, smells)

• People (e.g., 
other characters, 
background extras)

• Objects (e.g., 
decorations 
included,  
objects used)

TIME OF DAY
• Specific time (e.g.,  

10 a.m., noon, 5 p.m.)
• Time of day (e.g., 

morning, after 
lunch, at bedtime)

• Elapsed time 
between events 
(e.g., the next 
morning, the 
following day, 4 
hours later)

• Universal or generic 
time (e.g., one day, 
one morning) 

TIME OF YEAR
• Season (e.g.,  

spring, summer, 
hunting, rainy)

• Holiday (e.g., 
cultural 
celebrations, 
calendar events)

• School (e.g., first 
day, spring break)

• Month (e.g., 
January, February)

TIME LINE
• Present day (e.g., 

current culture, 
personal journal.)

• Past Tense (e.g.,  
when younger,  
earlier in time, etc.)

• Futuristic (e.g., post-
apocalyptic,  
dystopian/utopian, 
science fiction)

• Era (e.g., Jurassic era, 
Roaring Twenties)

• Date (e.g., Signing 
of the Declaration—
August 2, 1776, 
Beginning of WWII—
September 1, 1939)

TONE
• Mood associated 

with that setting 
(e.g., location, 
activity)

• Cultural norms
• Beliefs/Values of 

time period
• Character’s attitude 

in setting

Describe a character’s problem and the solution that fixed 
it. Project/Post the thinking from I-do and We-do examples 
created earlier in the week. Model a written response, applying 
all previously-taught W.A.R. skills. Teach the next W.A.R. skill in 
the scaffold.
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Nicki 
Wanted snow-white mittens,
But he dropped one.
So the animals got in it.
Then he found it when it shot up in the sky. 

Arthur
Wanted to deliver his speech to the President,
But the helicopter blew his note cards away.
So D.W. held up his speech on a poster.
Then Arthur gave his whole speech without forgetting a single word.

The Little Red Hen
Wanted help to plant the wheat and make the bread,
But the cat, dog, and mouse were too lazy to help her.
So the Little Red Hen did all the work by herself.
Then she ate the cake all by herself, and the cat, dog, and mouse learned 
to help out.

Chrysanthemum
Wanted to fit in at school.
But  the kids made fun of her name,
So she felt depressed and wanted to change it.
Then Mrs. Twinkle told the class that Chrysanthemum was a perfect name.

Ping
Wanted to do his best by growing flowers for the Emperor of China.
But even though he took really good care of it, nothing grew.
So he took his empty pot to meet the Emperor.
Then the Emperor made Ping the new ruler of China because he was honest.

The Mitten

Arthur Meets the President

The Little Red Hen

Chrysanthemum

The Empty Pot

Somebody, Wanted, But, So, Then  
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Somebody, Wanted, But, So, Then  

Dorothy 
Wanted to go home,
But she didn’t know how to leave Oz,
So she followed the yellow brick road to seek the wizard’s help.
Then she woke up and realized it had all been a dream. 

Little Red Riding Hood
Wanted to take cookies to her sick grandmother.
But she encountered a wolf pretending to be her grandmother.
So she ran away, crying for help.
Then a woodsman heard her and saved her from the wolf. 

Cinderella 
Wanted to go to the ball, 
But her evil stepmother wouldn’t allow her to go, 
So her fairy godmother showed up and used magic to help her.
Then she met her Prince Charming. 

The Big Bad Wolf 
Wanted pigs for dinner. 
But they kept hiding in new homes made of straw, sticks, and brick.
So the wolf blew down the houses, except for the one made of brick.
Then the pigs were safe, and the wolf went hungry.

Duncan 
Wanted to use his crayons,
But the crayons were not happy.
So they wrote letters to him,
Then he colored a new way with his crayons.

The Wizard of Oz

Little Red Riding Hood

Cinderella

The Three Little Pigs

The Day the Crayons Quit

Somebody, Wanted, But, So, Then  

Access a list of popular 
picture books and classic 
fairy tales dissected for their 
story elements.

DAYS 1-2
Reveal excerpts from 
3 different texts that 
demonstrate each type of 
problem. Model how to find 
evidence from the words to 
infer a specific problem type.   

DAYS 3-4
Reveal excerpts from 
3 different texts that 
demonstrate each type of 
solution. Model how to find 
evidence from the words to 
infer a specific solution type.   
 
DAY 5
Use the same texts from Days 
1-4. List the important do, say, 
think, & feel character details.

DAY 6
Use the same texts from Days 
1-4. List the specific when-
and-where setting details.

DAYS 5-6
Use the same texts from Days 
1-4. Identify the character’s 
attitude and actions at the 
beginning and then at the 
end. Infer what changed in 
his actions and attitude. 
NOTE: Characters do change. 
But they also have personality 
traits that stay the same. 
Make this distinction.  
[      “Readers Track Ideas,” 
Round 1] 

STEP 1
View the Yearlong 
Skill Overview video. 

Before beginning any 
Play, take time to view 
this important video 
located on the digital 
resources website. 
In this video, author 
Kristina Smekens 
casts a vision for how 
to teach the specific 
Play for that particular 
grade range, including 
how to grow the 
anchor chart across 
the year of instruction. 

p Each Play includes a set 
of Yearlong Skill Overview 
videos— one for specific to 
each grade band. 

t The little dots located 
at the bottom of the video 
player make it easy to view 
the portion of the video that 
relates to a specific round. 

t On the digital resource website, 
select the Play— and then click on 
the Yearlong Skill Overview. 

ROUND 1 ROUND 2 ROUND 3 ROUND 4



STEP 5
Review the digital resources 
available for the Play. 

These include resources designed 
to build the teacher’s background 
knowledge on the purpose and 
significance of the skill. 

Additionally, there are numerous 
tools and visuals to use within the 
whole-class lesson itself. Others 
are intended for students to use 
when practicing the new skill 
in You-do experiences. These 
include blackline masters and 
editable Google Docs.

At the end of a round
As each round concludes, know 
that NONE of the readers will 
have mastered the skill. The daily 
lessons were all about explicitly 
delivering new information. 
This meant that the coach was 
holding the ball, breaking down 
the thinking, and modeling 
the process in I-do and We-do 
experiences. 

After the instruction has been 
delivered, it’s time to pass the ball 
to the players for You-do tasks. 
Now, the students do the reading 
and the thinking with authentic 
text in small groups, whole-class 
read alouds, and content-area 
texts. 

Allow for growth to occur over 
days and weeks of practices and 
scrimmages, where the coach is 
nearby reminding, supporting, 
and differentiating.

access.smekenseducation.com/playbook

View Kristina’s 
“How-to” video.
This 20-minute video provides 
an overview of the Playbook’s 
purpose, along with practical 
guidance for implementation. 

Maximize the digital resources website
Set up your account.
The first page of the 
Playbook binder includes 
instructions for accessing the 
digital resources. Complete 
this process right away! 

View the digital resources 
orientation video.
During this 12-minute 
orientation video, learn how 
to maximize the digital 
resource website. 

STEP 6
Plan for W.A.R. Lessons.

The goal in basketball is to score— to 
win! Similarly, the goal in comprehension 
is that “Readers Write About Texts,” 
demonstrating their depth of 
understanding. 

Every time the “Write” 
icon appears at the end 
of a round, teachers 
return to “Readers Write” 
to teach the next write-
about-reading skill listed in the scaffold. 
(The K-2 version details oral, pictorial, 
word, and simple sentence lessons.)



Dissecting a Play
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Recognize the 
important details 
authors provide 
within individual 
story elements. 

ROUND 4ROUND 2 ROUND 3ROUND 1
Generate a succinct 
1-2 sentence 
summary including 
only the most 
important story 
details. 

Find evidence of an 
author’s lesson or 
message based on 
character change. 

Recognize a theme 
statement (versus 
a lesson topic) and 
identify its textual 
support.

ROUND 4 • 5 days

WEEK-LONG FOCUS
Recognize a theme statement 
(versus a lesson topic) and identify 
its textual support.

TEXT  
CONSIDERATIONS
In most states, the standards 
for Grades 3-4 do NOT require 
students to generate a text’s 
theme— but to identify 
it from a provided list of 
multiple-choice options. 
This week will focus on that 
expectation. 

Consequently, before this 
lesson series, the teacher 
must determine the theme 
statements for previously-
read texts. (Consider using the 
same texts from Round 3.)

In addition, select 1-2 
sentences (from each text)
that are evidence of the 
theme statement. (On state 
tests, after selecting the 
theme statement in Part A, a 
reader supports his choice in 
a Part-B question.)

READERS

SUMMARIZE  
LITERATURE

SKILL PURPOSE
During reading, readers take note of all the little details authors provide 

about individual story elements. But they also discern important from 
unimportant details when generating a summary about the plot. 

Readers who see literature as more than surface entertainment learn 
from the actions and attitudes of the characters. An author not only 
teaches life lessons and reveals themes to his characters— but to his 
readers as well.

GRADES  3-4

GRADE 3 GRADE 4
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comprehension

Identify the theme (Part A) and its evidence (Part B). The 
W.A.R. lesson scaffold is NOT applicable this week since students 
are not expected to write out theme statements in Grades 3-4. 
Rather, introduce 2 other previously-read texts— each with a set 
of Part A/Part B answers. Model how to execute the thinking.

Readers understand the difference 
between a lesson topic and a theme 
statement.
An author wants his readers to mature, 
grow, and learn from the characters’ 
experiences. An author wants to have 
a lasting impact on the reader that 
continues far after the plot ends. He wants readers to learn something 
bigger about life, about relationships, or about themselves. (Connect to the 3 
emoji icons from Round 3.)
Differentiate between lessons (from Round 3) and themes (here in Round 4).

• A lesson is simply a 1-3 word topic or phrase. A theme is a sentence. 
Assessment questions often word this as “Which sentence BEST 
describes this text’s theme?”

• A theme is a specific statement made about the broad lesson topic. It 
reveals what was learned about the specific lesson topic. 

Consider that the same lesson topic (e.g., friendship) can generate a variety 
of theme statements— each with a different message. 

• Kindness and friendship can come in the form of strangers.
• Old friendships can become new again. 
• Animals provide unconditional love and friendship.
• Some friendships are one-sided. 

Compare this to the difference between an informational text’s broad topic 
and its more specific main idea. [     “Readers Summarize Information,”  
Round 3] 
Emphasize the different facets of friendship taught among the examples. 
Describe this as “opening up” a generic lesson topic to infer the smaller, 
more specific author’s message inside. (Reveal the TheME foldable.)

Readers identify textual evidence to support a provided theme statement. 
NOTE: On standardized assessments, the evidence required is often the Part 
B question. After selecting the theme statement in Part A, a reader must 
identify sentences from the text that supports his choice.
If a theme is a specific lesson that a character learned, then there will be 
textual evidence to prove he learned it.

• Look within the beginning for details that reveal the character’s actions 
and attitudes (i.e., do, say, think, and feel details) before the transformation. 

• Look near the end for details that reveal the character’s actions and 
attitudes (i.e., do, say, think, and feel details) after the transformation. 

• These changes are proof that the character is growing/has grown— and 
thus, that he is learning/has learned the lesson. 

DAYS 1-2
For each text, reveal the 
teacher-determined theme 
statement— along with 3-4 
“decoys” that are about the 
same broad lesson topic. 
Present these within a 
multiple-choice question. 
Model how to discern “which 
sentence BEST describes the 
text’s theme.”

DAYS 3-4
Return to the texts and 
theme statements selected 
from Days 1-2. 
For each text, reveal a 
sentence from the original 
text that proves the theme 
statement— along with 
3-4 “decoys” that are not 
accurate. Present these 
within a multiple-choice 
question. 
Model how to discern which 
sentences demonstrate the 
character learned the lesson.
TIP: The before and after 
details collected per each 
character during Round 3 (on 
Days 5-6) will be useful.

Ask and answer questions to 
demonstrate understanding 
of a text, referring explicitly to 
the text as the basis for the 
answers.

CCSS RL 1  
INDIANA RL 2.1

CCSS RL 2 
INDIANA RL 2.2

Recount stories, including 
fables, folktales, and myths 
from diverse cultures; 
determine the central 
message, lesson, or moral and 
explain how it is conveyed 
through key details in the text.

CCSS RL 7 
INDIANA RL 4.1

Explain how specific aspects 
of a text’s illustrations 
contribute to what is 
conveyed by the words in 
a story (e.g., create mood, 
emphasize aspects of a 
character or setting).

Refer to details and 
examples in a text when 
explaining what the text says 
explicitly and when drawing 
inferences from the text.

CCSS RL 1  
INDIANA RL 2.1

CCSS RL 2 
INDIANA RL 2.2

Determine a theme of a story, 
drama, or poem from details 
in the text; summarize the 
text.

MESSAGE THE AUTHOR TEACHESTHE METHEME

Make connections between 
the text of a story or 
drama and a visual or oral 
presentation of the text, 
identifying where each version 
reflects specific descriptions 
and directions in the text.

CCSS RL 7 
INDIANA RL 4.1

PLAY TITLE & GRADE LEVEL
Each Play displays the 
yearlong comprehension skill 
and the relevant grade range 
based on similar expectations 
outlined in the standards. 

SKILL PURPOSE
This overview identifies the 
overarching comprehension 
skills taught within a Play and 
their relevance to a reader.

STANDARDS
The cover panel always 
includes the specific 
Reading Literature 
and/or Reading 
Informational Text 
standards targeted 
within the Play. 

Since the college 
and career-ready 
expectations are 
similar in all states, 
teachers can find 
the corresponding 
language within most 
state standards.
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Recognize the 
important details 
authors provide 
within individual 
story elements. 

ROUND 4ROUND 2 ROUND 3ROUND 1
Generate a succinct 
1-2 sentence 
summary including 
only the most 
important story 
details. 

Find evidence of an 
author’s lesson or 
message based on 
character change. 

Recognize a theme 
statement (versus 
a lesson topic) and 
identify its textual 
support.

ROUND 4 • 5 days

WEEK-LONG FOCUS
Recognize a theme statement 
(versus a lesson topic) and identify 
its textual support.

TEXT  
CONSIDERATIONS
In most states, the standards 
for Grades 3-4 do NOT require 
students to generate a text’s 
theme— but to identify 
it from a provided list of 
multiple-choice options. 
This week will focus on that 
expectation. 

Consequently, before this 
lesson series, the teacher 
must determine the theme 
statements for previously-
read texts. (Consider using the 
same texts from Round 3.)

In addition, select 1-2 
sentences (from each text)
that are evidence of the 
theme statement. (On state 
tests, after selecting the 
theme statement in Part A, a 
reader supports his choice in 
a Part-B question.)

READERS

SUMMARIZE  
LITERATURE

SKILL PURPOSE
During reading, readers take note of all the little details authors provide 

about individual story elements. But they also discern important from 
unimportant details when generating a summary about the plot. 

Readers who see literature as more than surface entertainment learn 
from the actions and attitudes of the characters. An author not only 
teaches life lessons and reveals themes to his characters— but to his 
readers as well.

GRADES  3-4

GRADE 3 GRADE 4
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comprehension

Identify the theme (Part A) and its evidence (Part B). The 
W.A.R. lesson scaffold is NOT applicable this week since students 
are not expected to write out theme statements in Grades 3-4. 
Rather, introduce 2 other previously-read texts— each with a set 
of Part A/Part B answers. Model how to execute the thinking.

Readers understand the difference 
between a lesson topic and a theme 
statement.
An author wants his readers to mature, 
grow, and learn from the characters’ 
experiences. An author wants to have 
a lasting impact on the reader that 
continues far after the plot ends. He wants readers to learn something 
bigger about life, about relationships, or about themselves. (Connect to the 3 
emoji icons from Round 3.)
Differentiate between lessons (from Round 3) and themes (here in Round 4).

• A lesson is simply a 1-3 word topic or phrase. A theme is a sentence. 
Assessment questions often word this as “Which sentence BEST 
describes this text’s theme?”

• A theme is a specific statement made about the broad lesson topic. It 
reveals what was learned about the specific lesson topic. 

Consider that the same lesson topic (e.g., friendship) can generate a variety 
of theme statements— each with a different message. 

• Kindness and friendship can come in the form of strangers.
• Old friendships can become new again. 
• Animals provide unconditional love and friendship.
• Some friendships are one-sided. 

Compare this to the difference between an informational text’s broad topic 
and its more specific main idea. [     “Readers Summarize Information,”  
Round 3] 
Emphasize the different facets of friendship taught among the examples. 
Describe this as “opening up” a generic lesson topic to infer the smaller, 
more specific author’s message inside. (Reveal the TheME foldable.)

Readers identify textual evidence to support a provided theme statement. 
NOTE: On standardized assessments, the evidence required is often the Part 
B question. After selecting the theme statement in Part A, a reader must 
identify sentences from the text that supports his choice.
If a theme is a specific lesson that a character learned, then there will be 
textual evidence to prove he learned it.

• Look within the beginning for details that reveal the character’s actions 
and attitudes (i.e., do, say, think, and feel details) before the transformation. 

• Look near the end for details that reveal the character’s actions and 
attitudes (i.e., do, say, think, and feel details) after the transformation. 

• These changes are proof that the character is growing/has grown— and 
thus, that he is learning/has learned the lesson. 

DAYS 1-2
For each text, reveal the 
teacher-determined theme 
statement— along with 3-4 
“decoys” that are about the 
same broad lesson topic. 
Present these within a 
multiple-choice question. 
Model how to discern “which 
sentence BEST describes the 
text’s theme.”

DAYS 3-4
Return to the texts and 
theme statements selected 
from Days 1-2. 
For each text, reveal a 
sentence from the original 
text that proves the theme 
statement— along with 
3-4 “decoys” that are not 
accurate. Present these 
within a multiple-choice 
question. 
Model how to discern which 
sentences demonstrate the 
character learned the lesson.
TIP: The before and after 
details collected per each 
character during Round 3 (on 
Days 5-6) will be useful.

Ask and answer questions to 
demonstrate understanding 
of a text, referring explicitly to 
the text as the basis for the 
answers.

CCSS RL 1  
INDIANA RL 2.1

CCSS RL 2 
INDIANA RL 2.2

Recount stories, including 
fables, folktales, and myths 
from diverse cultures; 
determine the central 
message, lesson, or moral and 
explain how it is conveyed 
through key details in the text.

CCSS RL 7 
INDIANA RL 4.1

Explain how specific aspects 
of a text’s illustrations 
contribute to what is 
conveyed by the words in 
a story (e.g., create mood, 
emphasize aspects of a 
character or setting).

Refer to details and 
examples in a text when 
explaining what the text says 
explicitly and when drawing 
inferences from the text.

CCSS RL 1  
INDIANA RL 2.1

CCSS RL 2 
INDIANA RL 2.2

Determine a theme of a story, 
drama, or poem from details 
in the text; summarize the 
text.

MESSAGE THE AUTHOR TEACHESTHE METHEME

Make connections between 
the text of a story or 
drama and a visual or oral 
presentation of the text, 
identifying where each version 
reflects specific descriptions 
and directions in the text.

CCSS RL 7 
INDIANA RL 4.1

FINAL ANCHOR CHART
On the inside flap, a full-
color, end-of-year photo 
reveals what the final 
anchor chart should look 
like after all rounds of the 
Play have been taught. 

At the top of each 
individual panel there is a 
photograph that reveals 
the new elements to add 
during that round. 

INSTRUCTIONAL ROUNDS
Rather than teaching 
all the intricacies of one 
Play in the first week, 
the Playbook breaks 
each yearlong skill into 
3-4 separate weeks— or 
rounds. 

The first round teaches 
the foundational 
concepts related to the 
comprehension skill. As the 
students get comfortable 
with these major concepts, 
the coach spirals through 
the skill on multiple 
occasions, adding depth 
and complexity.



DAILY GUIDANCE
Each inside panel 
provides the teaching 
points to correspond 
with each round of 
instruction. Each 
“week” or round 
is labeled with a 
suggested number 
of days it should take 
to teach the specific 
points, assuming a 
whole-class mini-
lesson is taught daily. 

Remember, in 
addition to telling the 
information listed, 
the coach must also 
model I-do and We-do 
experiences— EVERY 
DAY— all in 15 minutes!

When multiple days 
are grouped together 
(e.g., Days 1-2), it 
acknowledges that the 
teacher will likely need 
more than one mini-
lesson to say and show 
this information to the 
students.

ANCHOR CHARTS
Each round identifies the new pieces to be added 
to the same growing, yearlong anchor chart. 

TEXTS
The Playbook does 
not list specific titles 
or provide daily texts. 
Rather, it describes 
the type of genre 
and characteristics 
needed to teach and 
model the week’s 
skill. 

For most lessons, 
“the text” that is 
selected for an I-do 
lesson model will 
only be an excerpt of 
something previously 
read— a sentence, a 
paragraph, a page, or 
a section. 

Caution: The longer 
the “text” is, the 
more minutes spent 
reading aloud and 
NOT thinking aloud.

The “Write” icon reminds 
the teacher to end the 
round with a “Readers 
Write” writing lesson.

The mouse icon reminds 
the teacher what is 

available on the digital 
resources.

The connect icon identifies 
a related skill (from a 

different Play) that has 
been previously taught.

Bold words indicate the 
academic vocabulary 

associated with this Play 
and its broader standards.

Bold words

COACH’S CODES

WEEK-LONG FOCUS
At the top of each 
round, teachers will 
find the primary 
objective of the week’s 
mini-lessons. 

WRITE ABOUT READING - W.A.R.
The end of each instructional round includes explicit instruction on 
how to put that week’s thinking into a written product. This is not a 
writing assignment or assessment. This is a hypothetical prompt to 
set the purpose for the day’s write-about-reading lesson. 



Which standards does The 
Comprehension Playbook address?
The Comprehension Playbook 
addresses all of the grade-level 
comprehension standards for 
reading literature/fiction and reading 
informational text/nonfiction.

Can I use the Playbook if I don't 
follow the Common Core?
All states have similar college and 
career-ready expectations for teaching 
comprehension. Refer to your state’s 
Common Core correlation guide to 
determine how your state standards 
align to those listed on the cover of 
each Play.

What order should I teach the skills?
Each Playbook contains a 
unique combination of yearlong 
comprehension skills to teach. A 
grade-level road map is included, 
highlighting the suggested order to 
spiral through instruction all year long.

Frequently asked questions

How can I use the Playbook with my 
own scope and sequence?
Although The Comprehension 
Playbook comes with its own 
suggested scope and sequence, if 
your school already has one, use the 
Index of Skills to locate the Playbook 
lessons and teach them in the 
required order.

When in my elementary reading 
block do I teach these lessons?
Each day, as part of your reading 
block, you’ll set aside 15 minutes to 
teach a whole-class comprehension 
mini-lesson. You’ll still provide other 
instruction (phonics, fluency, word 
work). And your reading block will still 
include small groups and stations. 
The Playbook is a separate and 
additional mini-lesson on a specific 
comprehension skill that teaches the 
comprehension standards.

When in my MS/HS class period 
do I teach these lessons?
Reading instruction must be explicit 
and direct. Rather than simply 
reading and asking questions, we 
must teach students how to think. 
Every day, you’ll need to teach a 
10-15-minute comprehension mini-
lesson. Then continue reading novels, 
whole-class texts, etc. that allow 
students to practice the skills you’ve 
taught.

What texts do I use for the lessons?
The Playbook does NOT come 
with texts. Rather you’ll use the 
texts you have on hand from your 
reading curriculum, chapter books/
novels, science, social studies, and 
even math. Each round of every 
Play includes specific guidelines for 
selecting appropriate text for the skill 
being taught. 



How does The Comprehension Playbook 
support the Science of Reading? 
Recent educational research surrounding the science of reading 
reinforces the five pillars of reading instruction identified by the 
National Reading Panel in 2000. And although the newer research 
results are not different, they have been refined to highlight the 
importance of foundational skills related to word recognition.

While elementary schools have heightened their focus on phonics 
programs, reading instruction based solely on decoding is not 
enough. There is an intertwining connection between teaching 
word recognition and language comprehension, as illustrated by the 
research-based Scarborough’s Reading Rope.

While phonics instruction is an essential strand of Scarborough’s 
Reading Rope, The Comprehension Playbook provides what 
is often missing from many reading curricula—the necessary 
resources to deliver explicit instruction within the comprehension 
strand. As important as it is that students learn phonics, they must 
simultaneously learn how to think about the words they are decoding. 
This requires teacher-led, whole-class instruction on comprehension 
skills and strategies. The Comprehension Playbook shows teachers 
how to make the abstract and invisible thinking processes more 
concrete and visible through whole-class comprehension lessons.

Frequently asked questions

Does the Playbook replace my 
reading curriculum/reading series?
NO. You’ll still need your reading 
curriculum to teach phonics, fluency, 
and vocabulary. The Playbook is a 
powerful and necessary instructional 
tool that provides what most 
curricula lack — how to teach the 
comprehension skills required in the 
college and career-ready standards.

How does the Playbook work with 
my reading series/basal?
The Playbook provides the 
instructional points to teach DURING 
the mini-lessons. The basal/reading 
curriculum offers grade-level texts 
to practice comprehension skills 
AFTER the mini-lesson. Teachers will 
continue to use other components 
of the reading series/basal to teach 
phonics, phonemic awareness, word 
study, and fluency.



Yearlong planning

Follow the Comprehension Road Map 
Each Playbook comes with a grade-specific Comprehension 
Road Map. Tucked into the front pocket of the binder, this 
color-coded document provides guidance on how to scaffold 
instruction by deliberately cycling through mini-lessons from 
each Play in stages, or rounds. 

By spiraling comprehension instruction, students have 
opportunities to practice, or scrimmage, with a focus on the 
most recently-learned layer of thinking. 

The Road Map represents the author’s recommendations  
on how to deliver a developmentally-appropriate sequence 
of lessons that will lead to mastery of grade-level compre-
hension standards. 

Following the Road Map is recommended but not required. 
Educators who are bound by a predetermined school or 
district curriculum map are encouraged to use the Index of 
Skills to align the Playbook with their curriculum maps.  

Tucked into your Playbook

A video explanation of the Comprehension Road Map for 
each grade level is located on the digital resources website. 
In addition, each yearlong calendar is provided in an editable 
Google Doc for teachers to customize.

GRADE 3

ROUND 1 ROUND 2

ROUNDS 3 &4 ROUND 3

ROUNDS 1&2 ROUND 3

ROUNDS 1&3 ROUND 2

ROUND 1 ROUND 2

ROUND 3 ROUND 4

ROUND 1 ROUNDS 2&3

ROUNDS 1&2 ROUNDS 2&3

ROUND 2

ROUNDS 1&2

A web page of K-12 digital 
resources accompanies each 
“play” in The Comprehension 
Playbook. Use the guide 
below to locate the online 
materials that correspond 
with each round of instruction 
specific to Grade 3.

OF COMPREHENSION SKILLS

INDEX

Resources by Round
A one-page guide to help 
users locate the grade-
specific digital resources 
that correspond with each 
round of instruction.
(Page 2 in the binder)

Index of Skills
A four-page guide listing the 
specific skills included within The 
Comprehension Playbook and a 
directory of where to locate those 
skills within specific Plays. 
(Tucked in the back pocket)

Index of Common Core 
State Standards
A one-page listing of the 
Playbook contents and 
how they are aligned to the 
college and career-ready 
standards for literature and 
informational texts. 
(Tucked in the back pocket)

MONTH 1
MONTH 2

MONTH 6

MONTH 3

MONTH 7

MONTH 4

MONTH 8

MONTH 5

MONTH 9
MONTH 10

KINDERGARTEN

Introduce the 

Reading Voice 

and Thinking 

Voice and how 

they support 

comprehension of 

all text types.

WEEK 1

Launch

WEEK 2

Emphasize that 

readers pay 

attention to 

and record their 

thoughts during 

reading. 

WEEK 3

Reveal how 

readers combine 

multiple thoughts 

to figure out 

something that 

the author never 

said— to make an 

inference.

WEEK 4

Introduce 

strategies 

to support 

readers making 

inferences— even 

with little to no 

background 

knowledge on the 

topic. 

ASK & ANSWER 

QUESTIONS

(5 days)

Preview texts to 

“steal” information 

and predict what 

the text will be 

about.

Round 3
L

IT

ASK & ANSWER 

QUESTIONS

(5 days)

Juggle generating 

questions AND 

finding answers 

both before AND 

during reading.

Round 4
L

RETELL  

LITERATURE

(7 days)

Recall individual 

print and visual 

details that 

describe the 

setting(s) of a story.

Round 3
L

RETELL  

LITERATURE

(7 days)

Retell a story 

including only the 

most important 

details restated in 

order. 

Round 4
L

TEXT 
ORGANIZATION

(7 days)

Clarify that 

informational text 

includes opinion/

persuasive writing 

where the author 

uses the  

what-and-why  

text structure.

Round 4
IT

SEE TEXT 

ORGANIZATION

(7 days)

Introduce the 

visible differences 

between fiction 

and nonfiction and 

the invisible ways 

authors organize 

nonfiction texts.

Round 3
L

IT

SEE TEXT 

ORGANIZATION

(7 days)

Introduce the 

visible and physical 

differences 

between stories 

and poems and 

the invisible 

organization of 

most stories.

Round 2
L

RETELL  

INFORMATION

(5 days)

Retell a section of 

an informational 

text, stating 

only the most 

important details.

Round 3
IT

RETELL  

INFORMATION

(5 days)

Generate a retelling 

of an informational 

text, including the 

most important 

information retold 

in order.

Round 4
IT

COMPARE TEXTS

(7 days)

Compare the 

details collected 

from two texts on 

the same topic.

Round 2
IT

COMPARE TEXTS

(6 days)

Compare the plots 

of two different 

works of literature 

to infer similarities.

Round 1
L

COMPARE TEXTS

(7 days)

Compare the plots 

of two different 

works of literature 

to infer similarities.

Round 3
L

Spring
Break

NOTE: This accurate for 

Kindergarten but does 

NOT match the overview 

statement at the top 

of Round 3 in the 

“Compare Texts” Play. 

K-1 standards require 

only the comparison of 

plots— not whole texts. 

Round 1
L RETELL  

LITERATURE 

(7 days)

Recall individual 

print and visual 

details that 

describe the main 

character(s).

Round 2
L

ASK & ANSWER 

QUESTIONS

(6 days)

Predict the 

meanings of 

unfamiliar words 

using the context 

clues that authors 

provide.

Round 2
IT

ASK & ANSWER 

QUESTIONS 

(5 days)

Make a prediction 

based on text 

clues. Read on to 

confirm or adjust 

the thinking.  

Round 1
L

IT

SEE TEXT 

ORGANIZATION

(7 days)

Identify print and 

digital text features 

that are found 

inside and outside 

the main text and 

the purpose each 

serves the reader.

(No writing skill)

Round 1
L

IT

RETELL  

INFORMATION

(7 days)

Recall the key 

details about 

animals and 

important events 

as described in 

informational text.

Round 1
IT

RETELL  

INFORMATION

(7 days)

Recall the key 

details about 

important people 

and places as 

described in 

informational text.

Round 2
IT

Winter
Break

RETELL LITERATURE

ASK & ANSWER QUESTIONS

RETELL INFORMATION

SEE TEXT ORGANIZATION

COMPARE TEXTSYEARLONG TARGET SKILLS
L

IT

= Literature

= Informational Text

L and IT codes correspond 

with the text type(s) 

needed to execute that 

“week” of whole-class 

comprehension instruction.
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RETELL  

LITERATURE

(7 days)

Recall individual 

print and 

visual details to 

determine the 

type of problem 

a character faces 

and the manner 

in which it gets 

solved.

READERS WRITE 

Persuasive response

READERS WRITE 

Persuasive response

READERS WRITE 

Informative 

response

READERS WRITE 

Informative 

response

READERS WRITE 

Persuasive response

READERS WRITE 

Persuasive response

READERS WRITE 

Informative 

response

READERS WRITE 

Informative 

response

READERS WRITE 

Persuasive response

READERS WRITE 

Persuasive response

READERS WRITE 

Informative response

READERS WRITE 

Informative 

response

READERS WRITE 

Persuasive response

READERS WRITE 

Persuasive response

READERS WRITE 

Informative response

READERS WRITE 

Persuasive response

READERS WRITE 

Narrative response

READERS WRITE 

Informative response

MONTH 1 MONTH 2 MONTH 6MONTH 3 MONTH 7MONTH 4 MONTH 8MONTH 5 MONTH 9 MONTH 10

GRADE 4

W1

Introduce the 
Reading Voice 
and Thinking 
Voice and how 
they support 
comprehension of 
all text types.

WEEK 1

Launch

WEEK 2

Emphasize that 
readers pay 
attention to 
and record their 
thoughts during 
reading. 

WEEK 3

Reveal how 
readers combine 
multiple thoughts 
to figure out 
something that 
the author never 
said— to make an 
inference.

WEEK 4

Introduce 
strategies 
to support 
readers making 
inferences— even 
with little to no 
background 
knowledge on the 
topic. 

SEE TEXT 
ORGANIZATION
(7 days)
Study the six 
informational-text 
structures. Connect 
organizational 
patterns to overall 
author purposes.

Round 3 IT

ANALYZE AUTHOR 
CHOICES (5 days) 
Infer the author’s 
perspective and 
point of view within 
informational text 
(i.e., firsthand v. 
secondhand). 

Round 4 IT

TEXT 
ORGANIZATION
(6 days)
Accurately and 
objectively explain 
an author’s 
argument, 
identifying his 
position, reasons, 
and corresponding 
evidence.

Round 4 IT

TRACK IDEAS
(5 days)
Track the setting 
and analyze how 
it influences 
character actions 
and the overall 
plot. 

Round 3 L

TRACK IDEAS
(5 days)
Track a single 
character’s actions 
to determine how 
they impact the 
plot. 

Round 2 L
ANALYZE  
AUTHOR CHOICES
(6 days)
Author choices 
extend beyond 
words and 
details—they 
include analyzing 
how format and 
medium play into 
the messaging.

Round 3 L

IT

COMPARE TEXTS
(7 days)
Compare the 
details collected 
from two texts on 
the same topic.

Round 2 IT

COMPARE TEXTS
(7 days)
Collect specific 
text details to 
thoroughly 
compare 
similarities and 
differences 
between two works 
of literature.

Round 3 L

SYNTHESIZE IDEAS
(6 days)
Identify a synthesis 
as a new idea 
generated by the 
reader and based 
on multiple sources 
of information. 

Round 2 IT

SYNTHESIZE IDEAS
(5 days)
Synthesize the big 
ideas presented by 
different authors 
across multiple 
texts. 

Round 3 IT

SUMMARIZE 
LITERATURE
(7 days)
Find evidence of an 
author’s lesson or 
message based on 
character change.

Round 3 L

SUMMARIZE 
LITERATURE
(5 days)
Recognize a theme 
statement (versus 
a lesson topic) and 
identify its textual 
support. 

Round 4 L

SUMMARIZE 
INFORMATION
(5 days)
Summarize 
informational 
text based on its 
most important 
information per 
section/paragraph. 

Round 2 IT

SUMMARIZE 
INFORMATION
(7 days)
Infer the main idea 
of an informational 
text and identify its 
textual support.

Round 3 IT

Spring
Break

SEE TEXT 
ORGANIZATION
(4 days)
Review the perks & 
purposes of print & 
digital text features 
and when they 
are utilized in the 
reading process.
(No writing skill)

Round 1 IT

SEE TEXT 
ORGANIZATION
(7 days)
Review the 
invisible text 
structure of 
literature to 
identify where 
types of details are 
revealed in a plot 
map.

Round 2 L

TRACK IDEAS
(5 days)
Track the 
development of 
one character 
from beginning 
to end to infer his 
character traits. 

Round 1 L

ANALYZE AUTHOR 
CHOICES
(7 days)
Identify the F.A.S.T. 
Facts that authors 
provide to imply 
a character’s 
perspective 
and ultimately 
impact the overall 
message.

Round 1 L

ANALYZE AUTHOR 
CHOICES
(7 days)
Recognize the 
influential role that 
point of view and 
perspective play in 
stories and poems.

Round 2 L

COMPARE TEXTS
(6 days)
Compare the plots 
of two different 
works of literature 
to infer similarities. 

Round 1 L

SYNTHESIZE IDEAS
(5 days)
Recognize the value  
of collecting 
information from 
multiple sources 
to deepen reader 
understanding on a 
topic. 

Round 1 IT

SUMMARIZE 
LITERATURE 
(7 days)
Recognize the 
important details 
authors provide 
within individual 
story elements.

Round 1 L

SUMMARIZE 
LITERATURE
(7 days)
Generate a succinct 
1-2 sentence 
summary including 
only the most 
important story 
details.

Round 2 L

SUMMARIZE 
INFORMATION
(5 days)
Summarize a 
single section of 
text based on its 
most important 
information. 

Round 1 IT

Winter
Break

SUMMARIZE LITERATURE
SUMMARIZE INFORMATION
SEE TEXT ORGANIZATION
TRACK IDEAS

ANALYZE AUTHOR CHOICES
COMPARE TEXTS 
SYNTHESIZE IDEAS

YEARLONG TARGET SKILLS
L

IT

= Literature

= Informational Text

L and IT codes correspond 
with the text type(s) 
needed to execute that 
“week” of whole-class 
comprehension instruction.
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READERS WRITE 
Narrative 
response

READERS WRITE 
Persuasive response

READERS WRITE 
Informative response

READERS WRITE 
Narrative response

READERS WRITE 
Informative response

READERS WRITE 
Persuasive response

READERS WRITE 
Persuasive response

READERS WRITE 
Persuasive 
response

READERS WRITE 
Persuasive response

READERS WRITE 
Informative response

READERS WRITE 
Persuasive response

READERS WRITE 
Persuasive 
response

READERS WRITE 
Persuasive response

READERS WRITE 
Persuasive response

READERS WRITE 
Persuasive response

READERS WRITE 
Persuasive response

READERS WRITE 
Persuasive response

READERS WRITE 
Persuasive response

READERS WRITE 
Persuasive response

READERS WRITE 
Persuasive 
response

READERS WRITE 
Persuasive response

READERS WRITE 
Persuasive response

READERS WRITE 
Persuasive response

MONTH 1 MONTH 2

MONTH 6

MONTH 3

MONTH 7

MONTH 4

MONTH 8

MONTH 5

MONTH 9 MONTH 10

GRADES 7-12

Introduce the 
Reading Voice 
and Thinking 
Voice and how 
they support 
comprehension of all text types.

WEEK 1

Launch

WEEK 2

Emphasize that 
readers pay 
attention to 
and record their thoughts during reading. 

WEEK 3

Reveal how 
readers combine multiple thoughts to figure out 
something that 
the author never said— to make an inference.

WEEK 4

Introduce 
strategies 
to support 
readers making 
inferences— even with little to no 
background 
knowledge on the topic. 

SUMMARIZE 
LITERATURE 
(6 days) 
Flesh out a 
lesson topic 
into a universal 
theme statement supported with 
textual evidence.

Round 3 L

SUMMARIZE 
LITERATURE
(6 days)
Support theme 
statements with evidence from all story elements.

Round 4 L

ANALYZE AUTHOR CHOICES (5 days)
Author choices 
extend beyond words and details—they include 
analyzing how format and medium play into the 
messaging.

Round 3 L

ANALYZE  
AUTHOR CHOICES (6 days) 
Analyze what an author did (literary technique or tool) and why he did it. Identify the impact of an author’s 

literary choices.

Round 2 L

IT

SYNTHESIZE IDEAS(7 days)
Integrate 
information from multiple sources in order to generate informative and 

argumentative 
responses.

Round 3 IT

SUMMARIZE 
INFORMATION 
(5 days) 
Determine multiple main ideas within the same text and how one builds on the other.

Round 3 IT

TEXT 
ORGANIZATION (7 days) 
Analyze and 
evaluate an 
author’s argument for its effectiveness.

Round 3 IT

COMPARE TEXTS(5 days)
Compare whole 
texts with similar themes or topics presented in 
different genres.

Round 3 L

COMPARE TEXTS (7 days) 
Collect specific 
text details to 
thoroughly 
compare story 
elements between two works of 
literature.

Round 2 L

Spring
Break

IT

SUMMARIZE 
LITERATURE 
(7 days)
Summarize 
literature 
objectively, 
honoring that 
different characters with different 
motivations create subplots.

Round 1 L

SUMMARIZE 
LITERATURE 
(7 days)
Infer a theme 
statement and 
support it using 
textual evidence about how the 
character changed. 

Round 2 L

ANALYZE AUTHOR CHOICES 
(6 days) 
Readers recognize the influential role that perspective and point of view play in literature.

Round 1 L

SYNTHESIZE IDEAS (6 days) 
Identify a synthesis as a new idea 
generated by the reader and based on multiple sources of information.

Round 2 ITSYNTHESIZE IDEAS (5 days) 
Recognize the 
value of collecting information from multiple sources to deepen reader understanding on a topic.

Round 1 IT

SUMMARIZE 
INFORMATION
(5 days)
Infer the main idea of an informational text and support it with sentences from the original passage.

Round 2 IT

SUMMARIZE 
INFORMATION 
(5 days)
Summarize 
nonfiction text 
based on its 
most important 
information.

Round 1 IT

SEE TEXT 
ORGANIZATION (7 days) 
Analyze how an 
author organizes information 
to support his 
intended purpose.

Round 1 IT

SEE TEXT 
ORGANIZATION (7 days) 
Analyze the 
Story Structure 
in various genres and evaluate how particular scenes contribute to the text’s meaning.

Round 2 L

COMPARE TEXTS (6 days)
Compare the plots of two different 
works of literature to infer similarities.

Round 1 L

Winter
Break

SUMMARIZE LITERATURESUMMARIZE INFORMATIONSEE TEXT ORGANIZATION

ANALYZE AUTHOR CHOICESCOMPARE TEXTS SYNTHESIZE IDEAS

YEARLONG TARGET SKILLS

L

IT

= Literature

= Informational Text

L and IT codes correspond with the text type(s) needed to execute that “week” of whole-class comprehension instruction.
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READERS WRITE Narrative 
response

READERS WRITE Persuasive response

READERS WRITE Informative response

READERS WRITE Persuasive response

READERS WRITE Informative response

READERS WRITE Persuasive response

READERS WRITE Persuasive 
response

READERS WRITE Persuasive response

READERS WRITE Persuasive response

READERS WRITE Persuasive response

READERS WRITE Persuasive response

READERS WRITE Persuasive 
response

READERS WRITE Persuasive response READERS WRITE Persuasive response

READERS WRITE Persuasive response

READERS WRITE Persuasive response

READERS WRITE Persuasive response

READERS WRITE Persuasive response

READERS WRITE Persuasive 
response


