
© 2022 SMEKENS EDUCATION SOLUTIONS, INC.

 GRADES 

7-12

READERS APPLY

READER VOICES
SKILL PURPOSE
Make the complex and invisible reading 

process concrete and visual with an explicit 
introduction to the voices in a reader’s head. 

The Reading Voice reads the words, sees 
the visuals, and hears the audio. However, 
comprehension only occurs when the Thinking 
Voice adds meaning behind all those details. The combination of these 
two voices— with the muting of the Distracting Voice— leads a reader 
to make inferences. 

It’s essential to know the “players” who contribute to this invisible 
conversation, as they are fundamental to comprehending texts. 

GRADES  K-12comprehension

FUNDAMENTALS

KINDERGARTEN | With 
prompting and support, ask 
and answer questions about 
key details in a text.

GRADE 1 | Ask and answer 
questions about key details 
in a text.

GRADE 2 | Ask and answer 
such questions as who, 
what, where, when, why, 
and how to demonstrate 
understanding of key details 
in a text

GRADE 3 | Ask and answer 
questions to demonstrate 
understanding of a text, 
referring explicitly to the text 
as the basis for the answers.

COLLEGE & CAREER READY EXPECTATIONS | K-12
CCSS RL & RI 1

GRADE 4 | Refer to details 
and examples in a text when 
explaining what the text says 
explicitly and when drawing 
inferences from the text. 

GRADE 5 | Quote accurately from 
a text when explaining what the 
text says explicitly and when 
drawing inferences from the text.

GRADE 6 | Cite textual evidence to 
support analysis of what the text 
says explicitly as well as inferences 
drawn from the text.

GRADE 7 | Cite several pieces 
of textual evidence to support 
analysis of what the text says 
explicitly as well as inferences 
drawn from the text.

GRADE 8 | Cite the textual evidence 
that most strongly supports an 
analysis of what the text says explicitly 
as well as inferences drawn from the 
text.

GRADES 9-10 | Cite strong and 
thorough textual evidence to support 
analysis of what the text says explicitly 
as well as inferences drawn from the 
text.

GRADES 11-12 | Cite strong and 
thorough textual evidence to support 
analysis of what the text says explicitly 
as well as inferences drawn from the 
text, including determining where the 
text leaves matters uncertain.
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This is an authentic reader 
habit that many students 
have already utilized.

ROUND 1

Make connections to skills 
learned in Weeks 1-2 of 
Fundamentals/Reader Voices.

Utilize all informational 
texts for this round. 
• Recognize text sets. 
• Create text sets. 

Consider student 
background knowledge 
with texts chosen.
• All to be previously read.
• All to be new & cold reads.
• Create a hybrid set.

Determine the anchor 
text— versus the others.
• Consider the reading 

purpose or question. 

IMPLEMENTATION FOCUS CURRENT STATUS NEXT STEPS

VERSION 1:
Thinking Voice
in parentheses.

Frequently provide text sets 
for students to juggle. 

• Read ONE TEXT each day, 
across consecutive days as 
part of a bell-ringer activity.

• Expect students to build 
their own background 
knowledge when starting a 
new unit.

Teach/Model how to apply the skills learned in ONE SITTING. 

RECALL OPTION 2:  
Introduce a NEW SET of 
text excerpts. Read each 
one (note details & add 
thoughts), considering 
what is new and different 
among the sources. 

RECALL OPTION 1:  
Reveal a longer & previously-
read science/social studies text. 
Introduce 2 NEW non-print 
texts (e.g., video, photo, map, 
audio text). Model how to record 
only the new and different 
information from Sources 2-3. 

Juggle reading multiple texts on the same topic.

( (
THE TEXT SAYS THE TEXT MEANSTHE TEXT SAYS THE TEXT MEANS

( (THE TEXT SAYS THE TEXT MEANSTHE TEXT SAYS THE TEXT MEANS

( (
THE TEXT SAYS THE TEXT MEANS

SOURCE 3

SOURCE 4

PROMPT

SOURCE 2

SOURCE 1

HOW IT WORKS | Writing from Sources
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What information are you reading for?

( (

THE TEXT SAYS THE TEXT MEANS

THE TEXT SAYS THE TEXT MEANSTHE TEXT SAYS THE TEXT MEANS

THE TEXT SAYS THE TEXT MEANSTHE TEXT SAYS THE TEXT MEANS

Separate 
notes by 
sources.

• Identify the “text” details 
in visual, audio, & video 
text. 

• How to record the 
Thinking-Voice thoughts 
adjacent to the 
Reading-Voice details. 

• How to take notes using 
a grocery-list style.

1. Read to comprehend THIS text— each one individually. 

2. Read to integrate information from all texts. 
• How does this detail fit with other details already 

collected? 

• Repeated information = let it go.

• New or different information = jot it down. 

VERSION 2:
Thinking Voice

in column 2.

VERSION 3:
Thinking Voice

in second panel.
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Right or Wrong
Good or Bad

Do or Don’t
Can or CannotPP O

 
CURRENT STATUS NEXT STEPSIMPLEMENTATION FOCUS

ROUND 2
Return to familiar texts 
with main characters 
who DO, SAY, and THINK 
throughout the text.

Teach/Model how to write out the thinking from earlier in the week.

Consider a 2-step gradual 
release. 

• STEP 1: Students 
independently collect the 
do, say, think/feel details 
and note the change in 
the character’s behavior. 

. STEP 2: Return to these 
lists to infer the theme 
— with teacher support 
in whole-class and small 
group experiences.

INFERENCE: Infer the theme within 
(text). Support it with evidence that 
proves the character changed. 

Advance to different 
longer texts with subplots 
and different characters 
learning various lessons.

Analyze character actions across the text. 

• Evidence of a character learning a lesson is a change in his behavior. 

• Collect the DO, SAY, THINK, & FEEL details before and after the climax. 

• Determine the lesson category/lesson topic it fits. 

• Look inside the lesson for a more specific theme. What about ___ did he learn?

Authors don’t tell lessons— they teach them. 
• There is no one-and-only “right” theme.
• One text can have multiple lessons/themes.
• At least one theme is typically tied to the type of conflict. 

• Build students’ background 
knowledge on the 3 broad 
lesson categories.

• Round 1 targeted plot and 
overall summary. Now focus 
on how to look beyond the 
literal story details and infer 
the bigger theme. 

• Theme is a lesson learned by 
the character that “people” 
should also learn. 

thethe MEMEmessage the author teaches

What
did he 
learn?

Why did he change?
What caused the change?

What did he realize?

BEGINNING ENDING
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All stories have the same invisible text structure. 

Show how stories work. 
• Readers collect character, setting, plot, and 

theme details throughout the text.
• Connect “last week’s” skill 

to this week’s skill. 

• Review the “Text 
Organization” anchor 
chart from Round 1. 

 
 

• Introduce the E/
Entertaining purpose of 
narrative texts. 

 
CURRENT STATUS NEXT STEPSIMPLEMENTATION FOCUS
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READERS SEE

TEXT  
ORGANIZATION

GRADES  6-12
comprehension

SKILL PURPOSE
Long and complex text is intimidating. Knowing this, an author 

intentionally presents the information in one of only six organizational 

patterns or text structures.

When a reader recognizes the invisible structure of a text, he can break 

it down into manageable chunks. He can then more easily see the 

development of ideas, anticipate the type of info he’ll learn, and see 

how paragraphs are related— all to improve overall comprehension.

GRADES 6-7

CCSS RL 5  |  INDIANA RL 3.1
Analyze how a particular 
sentence, chapter, scene, or 

stanza fits into the overall 
structure… and contributes to 

the development of the theme, 

setting, plot… or meaning. 

CCSS RI 8   |  INDIANA RN 4.1
Trace and evaluate the 
argument and specific claims 

in a text, distinguishing claims 

supported… and assessing 
whether the reasoning is sound 

and the evidence is relevant and 

sufficient…

GRADES 9-12

CCSS RI 5  |  INDIANA RN 3.2
Analyze… how… ideas or claims are 

developed and refined… Evaluate the 

effectiveness of the structure… including 

whether the structure makes points clear, 

convincing, and engaging.

CCSS RL 5  |  INDIANA RL 3.1
Analyze how an author’s choices 

concerning how to structure a text… 

create such effects as mystery, tension, or 

surprise… as well as its aesthetic impact.

CCSS RI 8  |  INDIANA RN 4.1
Evaluate the argument and specific 

claims in a text, assessing whether the 

reasoning is valid and the evidence is 

relevant and sufficient…

CCSS RL 5  |  INDIANA RL 3.1
Compare and contrast the structure of 

two or more texts and analyze how the 

differing structure of each text contributes 

to its meaning and style.

GRADE 8

CCSS RI 8    |  INDIANA RN 4.1
Delineate and evaluate the argument and 

specific claims in a text, assessing whether 

the reasoning is sound and the evidence 

is relevant and sufficient; recognize when 

irrelevant evidence is introduced.

CCSS RI 5  |  INDIANA RN 3.2
Analyze how a particular 
sentence, paragraph, chapter, 

or section fits into the overall 

structure of a text and 
contributes to the development 

of the ideas.

CCSS RI 5  |  INDIANA RN 3.2
Analyze in detail the structure of a 

specific paragraph in a text, including the 

role of particular sentences in developing 

and refining a key concept.

CCSS RL 3  |  INDIANA RL 2.3
Analyze how particular 
elements of a story or drama 

interact… Describe how a 
particular story’s or drama’s plot 

unfolds in a series of episodes… 

CCSS RI 6  |  INDIANA RN 3.3
Determine an author’s… …
purpose in a text and analyze 

how it is conveyed.

CCSS RI 6  |  INDIANA RN 3.3
Determine an author’s… purpose in a text 

and analyze how the author acknowledges 

and responds to conflicting evidence or 

viewpoints.

CCSS RI 6  |  INDIANA RN 3.3
Determine an author’s… purpose in a 

text…, analyzing how style and content 

contribute to the power, persuasiveness 

or beauty of the text.

CCSS RL 3  |  INDIANA RL 2.3 
Analyze how particular lines of dialogue 

or incidents in a story or drama propel the 

action, reveal aspects of a character, or 

provoke a decision.

CCSS RL 3  |  INDIANA RL 2.3 
Analyze the impact of the author’s 

choices regarding how… complex 

characters… develop…, interact…, and 

advance the plot or develop the theme.

CCSS RI 3  |  INDIANA RN 2.3
Analyze how a text makes connections 

among and distinctions between 

individuals, ideas, or events (e.g., through 

comparisons, analogies, or categories).

CCSS RI 3  |  INDIANA RN 2.3 
Analyze how the author unfolds… a set of 

ideas or sequence of events and explain 

how specific individuals, ideas, or events 

interact and develop over the course of 

the text.

ROUND 2 Return to previously-read 
narrative texts.
• Short stories
• Myths, Legends
• Narrative poems
• Narrative songs
• Animated video shorts

INFERENCE: 
Evaluate the 
impact of the 
literary device.

Teach/Model how to write out the thinking from earlier in the week.

HOW A STORY WORKS 

Readers know where they are on the plot map based on the details the author reveals.

EXPOSITION
description

SETTING

CHARACTER

RESOLUTION
final status

RISING ACTION
problem gets worse

PROBLEM
conflict

PLOT
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CLIMAX
crisis

• Includes the final scenes, 
events, and actions. 

• The outcome of the original 
conflict is solved or resolved. 

• Events force the 
character to make 
a hard choice or 
difficult decision.

• The “right” answer 
or solution is 
revealed. 

• May include last-
minute information 
or an unexpected 
twist.

• May describe 
relevant or important 
events from the past.

• May provide 
historical context.

• A danger may 
present itself.

• An obstacle 
reveals itself, 
explaining 
why the 
character  
can’t have 
what he 
wants.

• A series of progressively more 
complicated events and decisions.

• Each scene or small moment adds a 
complication or obstacle (e.g., violence, 
threats, complaints, dishonesty, 
inaction, haste, deflection, etc.).

• The risk and fear of failing increases.

• The character may be chasing an 
external reward (e.g., physical prize), 
an intrinsic/reward (e.g., personal 
satisfaction), or dodging a negative 
consequence or punishment.

• Reveals when and 
where the character 
“lives” and shaped 
who the character is.

• Includes location, 
time, era, culture, 
surrounding activity, 
sensory details, 
weather.

• The setting (e.g., situation, 
circumstances, mood, time, etc.) is 
shifting.  

• The setting impacts the character’s 
options, defining what is possible— 
and impossible.

• Drama, suspense, and tension 
increase.

• The mood and tone relax or 
lighten.

• The tension eases.

• The weather improves.

• Time runs out.

• The setting  or 
environment 
shifts.

• The mood 
reaches a 
breaking point.

• The setting is at 
its “worst.”

• A deadline is 
approaching.

• Each attempt to solve the problem 
reveals reactions that may affect the 
character’s optimism and outlook. 

• Reveals more about the character’s 
values.

• Exposes more character weaknesses.

• Exposes more character strengths.

• Shows the character reluctant to 
make a difficult decision.

• Shows the character making the 
wrong decision(s).

• Conflict arises 
because of a 
character’s 
flaws, fears, 
anxieties, 
weaknesses, or 
vulnerabilities. 

• Details about 
physical appearance 
and mannerisms 
relevant to the 
upcoming conflict.

• The character’s 
“default” personality.

• Insights into his 
relationships and 
reputations.

• Backstory that 
reveals goals, hopes, 
motivations, motives, 
desires, needs, etc.

• The character relaxes and 
returns to his “default” 
personality.

• The character experiences 
success/joy, demonstrates 
empathy, or reaches 
acceptance (apologies, 
punishment, death).

• The character reflects 
and discovers more about 
himself. 

• The character may change, 
stay true to himself, or fail to 
learn from his experiences.

• The character is in 
crisis.

• Insight into what  
he is willing to risk.

• More insight about 
what’s at stake and 
his fear of failure.

• The character is 
forced to make a 
decision.

• He may receive 
outside help or 
advice.

Recognize “where” you are on the plot map.

 
 

 

INFERENCE: 
Analyze how ¶__ 
fits into the text 
as a whole.

RECALL: Label the 
sections/stanzas of 
the text with the story 
structure elements.
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device in this part.
• Consider the author’s choice of literary  

  which story element?
  What information is revealed about

• Consider the type of details being shared.

  pages/paragraphs are there?
  overall text length. How many more

• Consider the physical location within


