Reading Lessons Redefined

KEYNOTE BY KRISTINA SMEKENS | kristina@smekenseducation.com

1 MIN

Step 1

INTRODUCTION

5-6 MIN

5-6 MIN

Step 2

INSTRUCTION

5-6 MIN

Step 3

INTERACTION

1 MIN

Step 4

CLOSING

Plan & deliver 4-step whole-class comprehension instruction.
Embrace the power and purpose of Step 2.

Lead through direct instruction.

EAD

e00cc00cc0c000000000000000000 eecccccccccc0cccccccccce

Expect to edutain.

DUTAIN
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Say & show every skill.

AYSHOW
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Script it out. Don't wing it!

CRIPT

e00cc00cc0c000000000000000000 eecccccccccc0cccccccccce

Execute a one-sided / do.

NE-SIDED

e00cc00cc0c000000000000000000 eecccccccccc0cccccccccce

Step 2 is non-negotiable.

ON-NEGOTIABLE

Provide the link between knowledge & know-how.
Launch students into You-do experiences.
Note that the planning is labor-intensive.

©00c0000000000000000000000000000000 ©eccccccccccccccccccccce

Educate on essential skills.

Empower them with know-how.
Entertain with visuals & voices.
Emphasize with energy & emotion.
Engage students with the delivery.
Elevate the skill to one that is memorable.

©00c0000000000000000000000000000000 ©eccccccccccccccccccccce

State the significance of the skill.

Shape & layer understanding.

Simulate the skill in action.

Model habits of a strategic reader.

Set up space to allow for the simultaneous.
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Scribe the step-by-step key points to say & show.
Plan lessons for skillful & succinct delivery.

Scour texts to select the just-right excerpts.

Save your thinking.

©00c0000000000000000000000000000000 ©eccccccccccccccccccccce

Note that this is your opportunity to show.
Edutain them; they observe you.
Remember— I/ dois only I.

Retrain them to be onlookers during Step 2.

©00c0000000000000000000000000000000 ©eccccccccccccccccccccce

Honor that readers need to see the skill in action.

Accept that / do is a necessary part of the gradual release.



vocasuLary | Recognize the stages SUEERE
KRISTI McCULLOUGH

STUDY
Of WO rd Wo r k kmccullough@smekenseducation.com

Assess, decide, and guide.
Administer assessments to determine what students are using and confusing.

CAN THEY WR'TE IT? oooooooooooooooooooooooooooooooooooooooooooooooooo §
CANTHEYREAD IT? Siititi i It as e
CAN THEY HEARIT?

- Evident when asked to write a word from a list in isolation.
- Evident when asked to read a

. Evident in guided writing.
J J word from a list in isolation. - Evident when asked

« Evident in guided reading when jco name the sound
. . . in a spoken word.
reading a text with meaning.

- Evident when asked
to produce a word
with the sound.

LEVEL C WORDS
KINDERGARTEN
EXAMPLE
HIGH-FREQUENCY WORD ASSESSMENT
PER READING LEVEL :
[
SECRET RELEVANT
SITE RESOURCE
RESOURCES
Locate high-frequency The Next Step Forward
words in small-group in Word Study & Phonics,
meetings. Jan Richardson
& Michéle Dufresne

GRADE 2 EXAMPLE

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com



STAGES OF WORD WORK

VOCABULARY & WORD STUDY

Follow the hierarchy of development to know and use the sounds.

D Hear the sound. D See the sound.

B Hear & record the sound. D Decode more efficiently.

SOUND SORT (LEVELS A-E)

- Name the pictures
for the students.

« Sort as a group
with 3 or 4 cards
per student.

« Students say the
picture name, the
target sound, and
the letter(s).

« Students place the
picture in the correct column.

MAKING WORDS (LEVELS A-I)
- State a word for students to make.

« Students run fingers under the
word as they say it.

- Break at the onset if above level D.
- State a new word.

- Students run fingers under the old
word to decide what to change.

achipst

cat
chat
chap
chip
ship

Decode multi-

SOUND BOXES (LEVELS A-G)
- Name the number of boxes.

« Students run fingers under the boxes as
they say the word.

- Students write the letters in the
corresponding boxes.

- Digraphs go in one box.

t|r

©

BREAKING WORDS (LEVELS D-P)

« Write the word on a
whiteboard (thin). thin
- Students take letters off
trays to make the word.

« Students break the word
at onset and rime.

th-in

shin

+Name a part for students sh-in
to change.

- Students break the word chin
at onset and rime.

« Write a new word on the
whiteboard (chin).

« Students read the new word.

NOTE | Adjust the words as students progress.

B Firm up vowel patterns.

ANALOGY CHARTS (LEVELS G-P)

D Connect known to new.

WRITING BIG WORDS (LEVELS J-P)

, D Use roots for meaning.
syllabic words.

« Use to teach vowel patterns such as
silent -e and vowel clusters.

» Name the known key words for
students to write at the top.

- Say a new word
with the same ham
pattern and have ram | game
students plck.the jam | tame
column to write
the word. bam | same

- Students read
the words in the column.

« Write a new word on the whiteboard
and have students read it.

MAKE A BIG WORD (LEVELS J-P)

« Say the big word and have students
clap each syllable.

« Students make the word.
- Break it into parts and remake it.

prevention

1. Clap the word.
2. Make it.
3. Break it.
4. Read it.

- Show students a known word or affix.
« Say a new big word.

- Students write the word and underline the
known part.

- Say other words with the same part.
« Discuss any unfamiliar words.

cow

uncrowded
crowned
downtown

Adapted from The Next Step Forward in Guided Reading, Jan Richardson | The Next Step Forward in Word Study and Phonics, Jan Richardson & Michéle Dufresne

WORKING WITH AFFIXES (LEVELS Q-2)
DAY 1—
«Introduce an affix. Give the meaning
and a familiar word.
« Say a new word with the affix.
- Students make and break the word.

DAY 2—
- Review the affix.
- Dictate three words with the affix.
- Students write the words and
underline the affixes.

DAY 3—
« Review the affix.
- Give each student a different card
with a word containing the affix.
- Students read the words and explain
their meanings.

© 2023 Smekens Education Solutions, Inc. -

www.SmekensEducation.com



STAGES OF WORD WORK VOCABULARY & WORD STUDY

Honor the scope & sequence of target skills.

LEVELAFOCUS | Initial ................. LEVEL BFOCUS | Initial &final  ...................... LEVEL C FOCUS | Short vowels
consonants consonants, short vowels /a/ & /o/ & hearing sounds in sequence
« Sort sounds by initial « Sort sounds by initial and final « Sort sounds by short g, i, u.
consonants. consonants and short a and o. - Fill in 3-letter sound boxes.
« Fill in 2- or 3-letter sound « Fill in 2- or 3-letter sound boxes. - Make words by exchanging initial
boxes. - Make words by exchanging initial medial, and final letters; include all
« Make words by exchanging and final letters. short vowels.
initial consonants.
cat-fat-mat-bat can-pan-pat-mat-man pot-hot-hop-mop-map-cap-lap-lad-lid
m|e glo|t
SECRET SITE
h|le claln RESOURCE

w|e blalg

LEVEL D FOCUS | Digraphs,  .............. LEVEL E FOCUS | Initial blends, onset/rime, .......
endings (-s, -ing), & onset/rime & endings (-ed, -er)
« Sort initial and final digraphs. « Sort initial blends. br bl
« Fill in 3-letter sound boxes with « Fill in 4-letter sound boxes

digraphs. with initial blends.
« Make words by exchanging initial, « Make words by adding and

medial, and final letters; include all deleting initial clusters; break at

digraphs; break at onset and rime. onset and rime.
hop-shop-chop-chip-chin-thin cap-clap-clip-grip-grin-spin

Adapted from The Next Step Forward in Guided Reading, Jan Richardson | The Next Step Forward in Word Study and Phonics, Jan Richardson & Michéle Dufresne

Increase word-study
knowledge with sorts.

...... LEVEL F FOCUS | Final blends, PP S
onset/rime

- Sort final blends.

« Fill in 4-letter sound boxes with
final blends.

» Make words by adding and
deleting final clusters; break at
onset and rime.

went-wept-west-lest-list-limp

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com



STAGES OF WORD WORK

VOCABULARY & WORD STUDY

Honor the scope & sequence of target skills, continued.

ooooooooo

LEVEL G FOCUS | Initial and

LEVEL H-1 FOCUS | Vowel patterns
final blends, silent -e

and endings

oooooooooooooooooooo

« Fill in 4- or 5- letter sound boxes
with initial and final blends and
digraphs.

« Fill in 5- letter sound boxes with initial and
final blends and digraphs.

« Make words with the same vowel patterns
all, ar, ay, ee, oa, 0o, or, ow (cow); break at
onset and rime (cow-clown-crown-crowd).

« Make words with the silent -e
feature; break at onset and rime.

mat-mate-mane-man

+ Use analogy charts, day

- Use analogy charts sorting by vowel 5
adding the silent teams and adding e‘j"‘t gray
-e to short vowel endings. seating | stayed
words. cheater | prayed

LEVEL L-M FOCUS | Vowel patterns,
r-controlled vowels, endings,
compound words, prefixes & suffixes

LEVEL N-P FOCUS | Vowel patterns,
endings, prefixes & suffixes

ooooooooooo

- Break a word by taking off the ending
- Break a word by taking off the ending and break and breaking at the vowel:

at the vowel (r-ight-ful—fr-ight-ful—brightness). (com-mo-tion—completion).

- Make a big word and break at the syllable.

» Make a big word and break at the syllable.
pow er ful ly part ner ship

pre ven tion fur ni ture

« Write a few big words with the same vowel

« Write a few big words with the same vowel
pattern aw, igh, ow (crow), ew.

pattern (action—vacation, nation, pollution).

ous—fabulous, joyous, enormous « Use 3-column analogy charts, sorting by

changing the spelling when adding an
ending by dropping the -e or doubling the
consonant or adding prefixes (dis, com, pre)
and suffixes (tion, ture, less, ment).

« Use analogy charts, sorting by all vowel teams
and changing the spelling to add an ending.
Increase difficulty adding prefixes (over, un) and
suffixes (ship, ful, ly, ness, ous).

LEVEL J-K FOCUS | Silent -e, vowel patterns,
r-controlled vowels, endings & compound words

- Break a word by taking off the ending and breaking at the

vowel (sp-inn-ing—gr-inn-ing—thinner).

« Make big words; break at the syllable.

scorch ing im por tant

+ Write a few big words with the same vowel pattern ai, eq, oi.

rain—mermaid, reclaim, exclaimed

« Use analogy charts, sorting by vowel teams, r-controlled

vowels, and inflectional endings with and without spelling
changes. Increase difficulty adding digraphs, blends,
prefixes, and suffixes.

LEVEL Q-Z FOCUS | Affixes & roots

ooooooooooo

» Make an affix word with magnetic letters
and break at the syllable and then by affix.

gui tar ist  guitar ist

- Write an affix word. Dictate a word for the
students to write (alarmist, tourist).

« Read an affix word. Give a different word
with the same affix to each student. Each
student reads, defines, and uses the word

in a sentence (nutritionist, motorist, terrorist,
chemist, etc.).

Adapted from The Next Step Forward in Guided Reading, Jan Richardson | The Next Step Forward in Word Study and Phonics, Jan Richardson & Michéle Dufresne

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com



VOCABULARY
&WORD
STUDY

Ramp up root-word instruction

SUPER SATURDAY

READING

v CONFERENCE

KRISTI McCULLOUGH

kmccullough@smekenseducation.com

Understand the advantage of the generative concept.
Grow students’ vocabularies exponentially.

A1 ;s early as 1941,
researchers
estimated that,

for students in
grades4-12,a
6,000-word gap

new.

root.

separated students

at the 25th and
50th percentiles on
standardized tests.”

WILLIAM E. NAGY &
PATRICIA HERMAN

A root is a WORD PART. A root has
meaning or a definition. Roots give
words their FIXED MEANING. Put various
PARTS TOGETHER to form different

words— each with a unique meaning.

« Take what is known and apply it to what is

« Every syllable (in a multisyllabic word) is a

+ Know that 90% of English words with more
than one syllable are Latin-based.

« Know that the remaining 10% of English
words are Greek-based.

- Realize that a single Latin root generates
5-20 English words.

WORD PART MEANING EXAMPLE
-ing (14%) verb form playing
un- (26%) not unhappy
-or, -er, -ar one who doctor, teacher, liar
-ion, -tion, -ation, -ition  act, process  action
spect- to look at inspect

BASE
A word or word part that
carries the meaning.
Affixes may be
attached
toit.

SUFFIX
Attached to the
end of a base and
indicates particular
part of speech.

PREFIX
Attached to the
beginning of a
base and changes
the meaning.

© 2023 Smekens Education Solutions, Inc. - www.SmekensEducation.com



ROOT-WORD INSTRUCTION VOCABULARY & WORD STUDY

Unlock meaning with direct instruction.
Provide students opportunities to earn the “key.”

©00000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000 0

BUILD THE LIST.

« Review comprehensive list for
options.

.
.
.
.
.

Tﬁk | ..j mmmmmmmm :mm Z;s |

Advanced English
e e e

« Analyze content-area curriculum and
texts to identify 30 grade-level roots.

« Align the lists across grade level,
looking for overlaps.

SECRET SITE RESOURCES

SPIN-OFF
SESSION

VOCABULARY & WORD STUDY
Session 5 | Vocabulary Lists

PROVIDE BACKGROUND.
- Layer students’ background

knowledge across days.

©00000000000000000000000000000000000000000000000000000000[0000000

©000000000000000000000000000000000000000000000000000000000

.
.
.
.
.
.
.
.
.
.
.
.

+ Show the word part in print. .
« Reveal etymology and origin

« Pronounce the word part in its various forms. information.

« Explain its meaning (or various meanings). - Connect meaning to a story.
« Generate a known list of words that include that root.

» Draw a box around or highlight the word part.

« Partners choose 1 or 2 words and discuss their
meanings in light of the root.

RELEVANT
RESOURCES

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com 2



ROOT-WORD INSTRUCTION VOCABULARY & WORD STUDY

Associate the root meaning with a visual.

Use root knowledge to make connections to more words.

SECRET SITE
RESOURCE

Compare vocabulary

@ study to dating.

Connect each word part to a visual.
1. List the root and its meaning.

2. Identify a visual to demonstrate the meaning.
3. List words.

: NOWIT’S
: YOURTURN

\Nor
Par

www,SmekensEducation,com

SECRET SITE
RESOURCES

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com



ROOT-WORD INSTRUCTION VOCABULARY & WORD STUDY

Deepen root meaning and broaden word connections.

Generate words from an individual root.

: ’
:NOWIT'S YOURTURN

Apply the same root Demonstrate the Draw/Find a VISUAL :

to the outer spokes to root meaningin a that corresponds

make known WORDS. simple SENTENCE. with the sentence.

N N N
@
o
................... o

SECRET
SITE
RESOURCES

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com 4




ROOT-WORD INSTRUCTION VOCABULARY & WORD STUDY

Develop and refine understanding with word play.

ooooooooooooooooooo

PARTS CHART | CONTEXT CLUES | Utilize
Put multiple roots : root knowledge on the fly.
together to “build” :

a word’s meaning.

Look for a WORD PART.
prefix... base... suffix...

BEFORE  Spm*

SPIN-OFF S, \ r
SESSION g % g
READER
THINKING
Session 2

Context Clues

ADD IT UP | Build words with known roots.

THE JEOPARDY PRINCIPLE | List words or phrases
students likely don’t know but include a known root.

retro (backward, back) :
retrograde ‘
retrospect

retrofit

retrogress

retrovirus

dur (harden, to last, lasting)
corduroy

epidural

obdurate

dured

SECRET
SITE
www.SmekensEducation.com RESOURCES 5

© 2023 Smekens Education Solutions, Inc. -



VOCABULARY
&WORD

stuoy | Marzanao's six steps

Master vocabulary with

I< A-.
»

COURTNEY GORDON

cgordon@smekenseducation.com

Target domain-specific vocabulary.

Acknowledge which terms to prioritize per content area.

eee
.

Highly specialized words e« <« «« TIER 3

oooooooooooooooooooooooooo

High-utility words @ -

Basic/Universal words ceeecececccccccce TIER 1

"Reading comprehension. . .is central

U

to learning in the content areas!
~ Douglas Fisher & Nancy Frey

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooo .

“Determine the words that would provide the

of

in a particular content area!

~ Dr. Robert Marzano

S}

SPIN-OFF
SESSION

VOCABULARY &
WORD STUDY
Session 5
Vocabulary Lists

Readers need to have
multiple experiences with a
term before they “own”it.

4 EXPERIENCES

®
14 EXPERIENCES

40 EXPERIENCES

Mastering new
vocabulary is like

dating someone new. Acquaintances

Strangers >> Introductions

>> Friends

Dating

Dating
(Get to know)

Yearlong instruction should penetrate
all four circles of vocabulary.

(Comfortable

>> Know intimately >
)

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com



MARZANO'’S 6 STEPS S 1 VOCABULARY & WORD STUDY

Follow the 6 steps of explicit vocabulary instruction.

Honor the research-based process.

L2l \

Teachers must EXPLAIN a word’s meaning before

STEP2_ STEP3 -

students RESTATE it orally and SHOW it visually.

L \

At that point, assess students' DEVELOPING knowledge.

STEPS

Then ask them to work with peers to REFINE their > SHAPE & SHARPEN

MEANING
STEPG_

understandings as they review and PLAY with word meanings.

> LAYER INITIAL EXPOSURES

Execute the first 3 steps within the first week.

Execute the remaining steps
across the rest of the year.

y

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com 2



MARZANO'’S 6 STEPS VOCABULARY & WORD STUDY

Execute Step 1: Explain and Step 2: Restate. LAYER INITIAL EXPOSURES
Q- WHvlsmm IMPORTANT? WHvlsmm IMPORTANT?
« Students need to hear an informal definition of a « Students are progressing in their understanding
term presented in kid-friendly language. Do not when they can restate the meaning of an academic
rely on formal or dictionary definitions. vocabulary word.
« A link or connection is made between the word « Students demonstrate their general understanding
and the students’ background knowledge. of the term, explaining/restating it in their own

words— not the teacher’s original words.

®cccccccne

©0000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

EXPLANATIONS : Provide a general explanation using one of these sentence starters.
« Itis something... « ltexplains...
- ltistheideathat... . ltdescribes... (convey the meaning of a term) and EXAMPLES
(provide a single application of the term).
EXAMPLES Connect the meaning of the term to kid-friendly examples/pop culture.
+ Life experiences CW PERSPECTIVE—You know how in Minecraft you
: « Stories, anecdotes . .
. Scenarios, hypothetical situations can change the point of view of your character to
: . Visuals, videos, real-life objects where you are looking at your character from the
. Current events, pop culture back as if you were someone else, or you can change
it so that you are in the body of the character? That
demonstrates two different perspectives.
SYNONYMS & : Connect the known to the unknown.
ANTONYMS : « Brainstorm words that have a similar meaning.
: + ldentify words that have an opposite meaning.
CONTENT Relate the term’s purpose/function to a subject-area concept.
CONNECTIONS
DEFINITION Read the formal glossary/dictionary definition and compare it to the students’informal explanations.

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com 3



MARZANO'’S 6 STEPS

VOCABULARY & WORD STUDY

Enter the new term into a vocabulary notebook.

Capture growing understanding.

TERM: DEFINITION/EXPLANATION
DESCRIBE:
SYNONYMS/ EXAMPLES
ANTONYMS
DRAW: —
]
WRITE A SENTENCE
TERM: DEFINITION/EXPLANATION
DESCRIBE:
SYNONYMS/ EXAMPLES
ANTONYMS
DRAW:
]
WRITE A SENTENCE
© Marzano © Frayer
Vocabulary word Part of Speech
Definition
(%)
m <
z 3
3 2
- 3
)
Sentence
© Petro

Vocabulary Term:

Word Family Word Parts
Noun: Prefix:

Verb: Suffix:
Adjective: Root/Base:
Adverb:

Word Workings

Definition (glossary; dictionary):

Elaboration (in your own words):

Examples:

Synonyms (also known as):

Antonyms (opposite meaning):

Visuals/ Drawings:

Tips & Tricks / Common Confusions:

Multiple Meanings:

© Buchko

SECRET

SITE
RESOURCES

© 2023 Smekens Education Solutions, Inc. -
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MARZANO'’S 6 STEPS VOCABULARY & WORD STUDY

Execute Step 3: Show. LAYER INITIAL EXPOSURES
WHY IS Em IMPORTANT?
- Student understanding -Visual meaning cementsan ~ “*cteereeeee Associate the word with a visual.
deepens when they can academic vocabulary word

) . Visual representations require explanation.
accurately show the meaning of  further into memory.

a word by using abstract tools.

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo
.

o o é
DRAW ITS MEANING. SELECT AN IMAGE. CREATE IT PHYSICALLY.

w EXPLORATION STATES OF MATTER w

EXPLANATION EXPLANATION EXPLANATION EXPLANATION

A company pays a worker his The men on the horses are traveling Matter is something that takes up These are glasses. One lens is clear so

salary. Then the worker has to to new places they have not been. physical space. It can be a solid like the you see things one way, and one lens is

give some of that money to the They are finding out what is in the rectangular block. It can be a liquid shaded so you see things another way.

government. territory that has no roads, towns, that would spill if turned over. It can be And perspective is about the way you
or people. a gas made up of tiny invisible particles. see things, and sometimes it’s different.

<_{J’}> NOW IT’S
YOURTURN

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com 5




MARZANO'’S 6 STEPS VOCABULARY & WORD STUDY

Execute Step 4: Develop. SHAPE AND SHARPEN MEANING
WHY IS mm IMPORTANT?
« Students’ understanding « Multiple applications of a Identify related words.
deepens as they apply the word further supports the
word in various contexts. research.

®ecccccccccccccccccc e

essssssccssssssssccccces |Jtilize the term within a Variety of sentences. escesccccccccsccscccccss

« Students create oral sentences.

« Create 10-word sentences.

+ Write word-position sentences.

« Say a sentence leaving a blank for your word and the class guesses the word.

« Use 2 vocab words in a single sentence.

Reveal specifics and characteristics within acrostic poems.

»  Scene * Hair Land or water + Girl . Tone
* Environment Ovaries All over Ending Honing author’s message
% Time % Ready to give birth Nile River % Noun % Essence
Temperature Muscle growth Delta Dama Motif
% Inside, internal Octaves changing Fjord El nino Extraordinary insight
Now, nature Necessary for development Ocean Rules and exceptions
% Geography % Emotion % Rock
% Sex Mountain

.
. . . . .

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com 6



VOCABULARY & WORD STUDY

SHAPE AND SHARPEN MEANING

MARZANO’S 6 STEPS

Execute Step 5: Refine.

germesneesneeee ® Share and compare knowledge.

WHY IS m IMPORTANT? cceeecececcncccnccnns :

« Focus on sharing and comparing their
understandings in conversations.

Customize understanding with Information Pyramids.

Parody
imitating original

Skeleton
bones, structure

» When revealing their individual examples

and applications, they learn new information Term ,

PP Y : ; supports/protects organs mock author’s work
from one another. They also identify areas of _ _ ‘
disagreement or confusion. They revise and 2 Key Words spine, ribs, femur, fibula Not Another Teen Movie
refine their understanding during these social
opportunities. Main Idea in 3 Words Minerals Variable

« Peer interaction allows students to express their soil, rock unknown value

thinking, appreciate their different perspectives,
and refine their overall understandings.

SECRET
E oooooooooooooooooooooooooooooooooooooooooooo SITE
; RESOURCES

Personify the term within a Bio-Poem.

Example/Details in 4 Words Earth's natural resources letter represents number

mercury, quartz, crystal, diamond solve to find X

Constitution Force & Motion Melody
Traits that describe  document, amendable Traits that describe  movement Traits that describe  up, down, same
Related to... government Related to... laws of nature Related to...  harmony
Lover of...  justice Lover of... power Lover of...  tobe heard
Which feels...  secure Which feels...  free Which feels...  strong, secure
Which needs... loyalty Which needs... push orpull Which needs...  voice, instruments
Which fears... anarchy Which fears...  friction Which fears...  not being heard
Which causes...  stability Which causes... change Which causes...  mainidea
Would like to see... accurate interpretation Would like to see... open spaces Would like to see...  listener emotion
Resident of...  National Archives Resident of... universe Resident of...  staff, music
Example the student handbook Example physics Example  tune

© 2023 Smekens Education Solutions, Inc. -
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MARZANO'’S 6 STEPS VOCABULARY & WORD STUDY

Execute Step 6: Play. SHAPE AND SHARPEN MEANING
WHY IS m IMPORTANT? ceeccereeccencncnnn ® Increase automaticity.
« A game-like atmosphere promotes
vocabulary learning as a positive Groups can spiral through six terms at once with Cubing.
experience.

- Fast-paced activities help
move recall from deliberate to

automatic. 00000000000000000 E
« Provide opportunities for students
to experience low-pressure ACTIONS TERMS
competition. 6 — Describe/Explain it. 6 — area
+ Spur students on to apply their 5 — Use itin a sentence. 5 — perimeter
vocabulary knowledge through 4 — Draw it. 4 — diameter
moderate to intense competition. 3 — Give an example 3 — radius
2 — Provide a synonym. 2 — circumference
1 —Actitout. 1 — volume
ACTIONS/TYPES OF INFORMATION TERMS (DRUGS)
6 — Street name for the drug. 6 — Crack Cocaine
5 — Method(s) of consumption. 5 — Heroin
4 — Side effects on the body. 4 — Marijuana
3 — Signs of abuse. 3 — Methamphetamine
2 — Ways of obtaining the drug. 2 — Prescription Drugs
1 — Physical description (looks, odor). 1 — Cocaine

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com 8
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vocasuLary | Crack the code :

& WORD .
stuoy | on functional vocabulary SHONA LANSDELL

slansdell@smekenseducation.com

Recognize the impact Of ”functionalll WOI'dS. Distinguish between types of vocabulary.

DOMAIN-SPECIFIC »» GENERAL ACADEMIC

Words specific
to a particular subject
area or course.

Words universal
to all subject areas
and courses.

Seccccccccccce

These words are...
e Found in the question, prompt, or directions.
¢ Reveal the specific task the student will perform.
e Indicate the type of information required in response.

ece0ceccccccccccoce

©0000000000000000000000000000000000000000000000000000000000000

COMMON CORE | L.6 Acquire and use accurately a
range of general academic and domain-specific
words and phrases...

INDIANA | RV.1 Build and use accurately general
academic and content- specific words and phrases.

#1 859 of the achievement test
scores are based on the language

1

used in the standards.

MARILEE SPRENGER, 107 STRATEGIES
TO MAKE ACADEMIC VOCABULARY STICK

SIDEWALK CIRCUS, PAUL FLEISCHMAN

Acknowledge 6 reasons functional vocabulary tends to go untaught.

We tend to assume We aren't sure of the subtle We are under the impression There are too many domain- We assume that These words aren't a part of
that if we know meaning differences either; that students will discover specific/content vocabulary some other our daily personal vocabulary,
a word, so does we may not be comfortable words for themselves using a terms already. There isn't time teacher has so it would take real effort to
everyone else. with some of the words. dictionary or the internet. to focus on these. taughtit. use them intentionally.

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com 1



FUNCTIONAL VOCABULARY

VOCABULARY & WORD STUDY

Select 10-15 functional words to use across content areas.
Consider words and phrases used in grade-level questions and prompts.

abbreviate assume complete credible effectively focus interpret not portray refer standard
abstract assumption compose credibility elaborate format interpretation | notation portrayal reflect state
according audience composition credit elements formulate introduce note position reflection statement
acknowledge | authentic concise criteria emphasize frequently introduction notice possible regular strategy
acronym background conceive critique employ general invariably objective precise relate study
address best conclude crucial equal genre investigate observe preclude relationship style
affect brainstorm conclusion cumulative equivalent graph involve occur predict relevant subject

all brief concrete debate essential graphic irrelevant opinion prepare rephrase subjective
alter calculate conditions defend establish heading isolate opponent preview report substitute
always caption conduct define estimate highlight italics oppose previous represent succinct
analysis categorize confirm demand estimation idea judge opposite primarily require sufficient
analyze category conflicting demonstrate | evaluate identify judgment optional prior respond suggest
annotate cause consequence | depict event illustrate key order probably response summarize
annotation character consider derive evidence imitate label organize procedure restate summary
anticipate characteristic | consist describe exaggerate impact likely origins profile results support
any characterize consistent detail examine imply list outline project reveal survey
application chart consistently detect example include literal pace prompt review symbolize
apply chronological | constant determine excerpt incorporate locate paraphrase property select synthesis
approach chronology constitutes develop exclude indicate logical participation | proponents selection synthesize
appropriate citation consult devise exemplary indirect main passage propose sequence trace
approximate | cite context differentiate exhibit infer maintain pattern prose series trait
argue claim continuum diminish explain inference margin perform prove show typically
argument clarify contradict direct explore influence mean perspective purpose signal unified
arrange class contradiction | discipline expository inform method persuade quotation significance unique
article classify contribute discover express inquire model place quote skim vary
articulate clue control discriminate | extract instructions modify plagiarism rank solve verify
aspects code convey discuss fact integrate most likely plan rare source viewpoint
assemble common convince distinguish factor intent motivation plausible rarely speaker

assert compare correlate domain feature intention narrative plot reaction specific

assess compile correspond draw figurative interact never point rebuttal speculate

associate complement | counterclaim | effect figure interaction no point of view | recall stance

© 2023 Smekens Education Solutions, Inc. -
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FUNCTIONAL VOCABULARY

Identify 10-15 general-academic words per grade level.
Consider all forms of the word.

= vemss

DESCRIPTORS

VOCABULARY & WORD STUDY

~houns

Describe Identify Predict (prediction) All Audience
K ﬂ ¢ (description, Label Recall Opposite Text
¢ descriptive) List Select
¢ Compare (comparison) Best Article
Explain (explanation) Informative (information) Detail
Summarize (summary) Most likely Event
2 @ Narrative Example
Persuasive (persuasion, persuade) Opinion
Previous (previously) Passage
¢ Annotate (annotation) Relevant Conclusion (conclude) Source
< Cite (citation) Specific Definition (define) Trait
@ 5 ¢ Demonstrate Excerpt
¢ Highlight Response (respond)
Refer (reference) Selection (select)
¢ Analyze (analysis) Contribute (contribution) According Context
¢ Argue (argument) Develop (development) Credible (credibility) Relationship
@ ¢ Clarify Evaluate (evaluation) Effectively Significance (significant)

Consider Interpret (interpretation) Rare, rarely
Contradict (contradiction) Reflect (reflection) Typically
¢ Acknowledge (acknowledgement) Illustrate (illustration) Objective Prose
: Critique Impact Sufficient (sufficiently) Intention (intend)

@ ﬂ@ ¢ Determine Imply (implication) Unified Interaction (interact)
: Relationship (relate)
¢ Convey Preclude Verify Plausible Approach
Distinguish Portray (portrayal) Succinct Assumption (assume)

ﬂﬂ ﬂ ¢ Indicate Suggest (suggestions)

: Influence (influential)  Trace

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com 3



FUNCTIONAL VOCABULARY

VOCABULARY & WORD STUDY

Plan out the explicit instruction.
Identify the subtle but significant differences among words.

TERM EXPLANATION KID-FRIENDLY EXAMPLES COMMON PHRASES » VISUAL

rank
ranking

highlight

significant
significance
significantly

most likely

® ©0000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

» More than just
organized, ithasa
correct position.

- To arrange.

«To prioritize.

«To put in order.

+ To give something
extra attention.

+ To make a big deal
about something.

+ To identify something
as special or important.

+ To mark something as
necessary or memorable.

- To feature a part of
something.

« To explain why or how
something is
important or special.

« It's the meaning
behind something.

- There is a good chance.

«There is a high
percentage.

- It is probably going to
happen.

© ©000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

« List your tasks in priority « Arrange yourself in order

order— first, second,
third, etc.

« Armed forces
show importance/
achievement with
rankings.

+ Use your highlighter
to mark the important
details.

«When someone tries to
get your attention, they
wave their arms, holler,
and jump. All of these
say, Hey, look here. Look
at me!

«When a sports team
wears a black arm band,

it represents something.

There is a meaning
behind the arm band or
the logo.

« Think weather! When
there is an 85% chance
of rain, it's mostly likely

(probably) going to rain.

from tallest to shortest.

« High school students
know their class ranking.

- Emergency rooms rank
injuries from most
urgent to least urgent.

+When a movie highlights
big-time actors, they
may say “Featuring
Bradley Cooper”and list
the name in a larger font.

« When singing lyrics on
a karaoke machine, the
words to be sung light
up (are highlighted).

« Some inventions or
discoveries are extra
valuable. They do more
than just make life better
or easier. They have a
great impact on people’s
lives.

® ©00000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

SPIN-OFF VOCABULARY & WORD STUDY

SESSION

Rank the events based on...

Rank the reasons from
strongest to weakest.

Why would the artist
choose to highlight the __
within the illustration?

What information does
this text feature highlight?

Is there a significant
difference between...
What is the significance
behind...

Which argument is
significantly stronger: __
or__?

Which would be most likely

to happen next?

The author most likely uses
___tohighlight...

® ©00000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

SESSION 3 | Marzano's 6 Steps

© 2023 Smekens Education Solutions, Inc. -
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FUNCTIONAL VOCABULARY

VOCABULARY & WORD STUDY

Decode reader vocabulary to then accurately respond as a writer.
Take the mystery out of prompts.

Decode the key words in the task.

Purpose
Audience
Topic

Format

Role
Audience
Format

Topic

SECRET SITE RESOURCES

Deqode
thePrompt )N

YN What does
4/ that mean?

\ /

.
.
.
.
.
.
.
.
.

©00000000000000000000000000000000000000000000

)

View the
entire third
grade
decoding
the prompt
mini-lesson.

How do you
prepare kids
to decode
prompts?

)

Does
decoding
the prompt
ensure test

Decode

What does

thePrompt é ; that mean?

Write a story
Name character(s)
Include a problem and solution

or ents
describe the steps
from beginningtoend  conception to curren

Write information
List steps
Use first, second, third

Write information
3 points or reasons
Topic sentences and details

Write information
Explain how they are similar
Explain how they are different

Write a persuasive
What you think (opinion)
Why you think it (3 reasons)

provide multiple reasons \
consider multiple perspectives ) gy
address both viewpoints 4}
include opposition rd
provide counterclaims /
determine strengths and weaknesses

Write a two-sided argument
What you think & Why you think it (3 reasons)
Explain 1 reason for opposition (counterclaim)

ssssssssssssssssssssssssss

Introduce a prompt-reading process.

READ the prompt.
UNDERLINE the key words.
PLAN the information.

REREAD the prompt.

HEEE

success?

©000000000000000000000000000000000000000000000000000000000000000000000000000000

© 2023 Smekens Education Solutions, Inc. -
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FUNCTIONAL VOCABULARY VOCABULARY & WORD STUDY

Decode the prompt to identify the writing task.

Accurately interpret the academic vocabulary used in the prompt.

Detail how racism ¢ Explain the different kinds ¢ Compare Jackie Robinson’s ¢ Write an opinion essay : Argue if Jackie Robinson’s
evolved from the of success Jackie Robinson baseball career to that of Babe identifying the reason(s) baseball success was/was not
beginning to the end achieved in his lifetime. ¢ Ruth. Explain their similarities :Jackie Robinson . greater than that of Babe Ruth’s.
of Jackie Robinson’s :  and differences. :  experienced success. :  Besure to acknowledge opposing
baseball career. 3 3 3 viewpoints within your essay.

- identify the main
points

- explain the process - write a comparison - determine a position cargueif __or__

. compare ___to * write an opinion - provide multiple reasons

e sequence the events

« explain the main ideas

« show how alike and » make a claim

different

« support reasons with
evidence

- order the events . .
« provide multiple

reasons

- describe the steps - draw conclusions

- explain similarities and
differences

i . . . convince the audience + include opposition
« overtime » describe the topic " cercla
. e : - provide counterclaims
. evolution/evolve write a persuasive

- identify the types - details presented about

both

« identify similarities

« consider multiple

« provide multiple reasons )
perspectives

+ show the time line - explain different kinds

- support reasons with

- from beginning to i
evidence

end

- explain different
aspects

« address both viewpoints

» main differences « determine strengths and

- initial to now weaknesses

- explain the parts - evaluate the main

differences

© 00000000000000000000000000000000000000000000000
© 00000000000000000000000000000000000000000000000
© 00000000000000000000000000000000000000000000000

components

- name different facets

©0000000000000000000000000000000000000000000000000000000000000000

N
Vv

.......q0 Generate a response applying the appropriate text structure.

EXPLANATORY ) COMPARE-CONTRAST ) PERSUASIVE ARGUMENTATIVE

SPIN-OFF TEXT-BASED RESPONSES
SESSION SESSION 4 | Extended Responses

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com 6



» .A A.
vocasuLary | Construct grade-level :
& WORD

STUDY Vocabu|ary lists KRISTI McCULLOUGH

kmccullough@smekenseducation.com

Prioritize important words.
Target 30 domain-specific words per content area, per grade level.

ooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

STANDARDS EXPECTATIONS

: @
CCSS L6 | Acquire and use accurately...general ALLTERMS m NEED-TO-KNOW

academic and domain-specific words and phrases...

INDIANA RV1 | Acquire and use accurately..general
academic and content-specific words and phrases.

“Determine the words that
would provide the HIGHEST  TIER 3
PROBABILITY of ACADEMIC
SUCCESS in a particular

contentarea”’ A0 UTIER D A @ cccccccccccccincccncons :

DR. ROBERT
MARZANO
TIER1
SPIN-OFF
SESSIONS
VOCABULARY & WORD STUDY

Session 3 | Marzano's 6 Steps
Session 4 | Functional Vocabulary

> Clarify teach & test... ...versus master & own. >

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com



VOCABULARY LISTS

Execute a systematic approach.
Build and revise core-word lists across the year.

Build the list.

+ Highlight terms and
concepts within
academic standards.

« Skim standardized
tests.

- Cross-reference with
course curriculum or
lists.

€0 0000000000000000000000000000000000000000000000000000000000000000000000000000000

REVEAL the cccccccccccse
grade-level

suggestions within

a Google Doc (e.g.,
Jamboards).

Revise the list.

+ Remove all general-
academic words (i.e.,
functional vocabulary).

FUNCTIONAL WORDS
cite most likely
claim excerpt
best selection

« Group “examples” under
individual concepts.

ORGANISMS
predator producer
prey parasite

consumer  host

« Start a “should already
know” category.

- Make the hard cuts.

00 0000000000000000000000000000000000000000000000000000000000000000000000000000000

UPDATE the cecececcccccce
grade-level

list within the

Google Doc (e.g.,
Jamboards).

Adapted from Building Background Knowledge for Academic Achievement, Robert Marzano

VOCABULARY & WORD STUDY

STEP 3

+ Align as a grade level.
« Align across grades.
« Minimize overlap.

« Determine which
synonym to use.

PRE-WRITE, plan,
brainstorm

TOPIC SENTENCE,
main-idea sentence

VERTEX, corner

0000 0000000000000 0000000000000000000000000000000000000000000000000000000000000000

REVISE the cccccccccces
grade-level

list within the

Google Doc (e.g.,
Jamboards).

Publish the list.

« Post on a shared drive.

« Publish in two formats.

+ Share with ESSENTIAL STAFF

others. Instructional assistants
Special education/Resource
Related arts

+ Share with Media specialist

parents.

©000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

Continue to REVISIT & REFINE @ ¢ +cccccc-e ~;
the grade-level list within the
Google Doc (e.g., Jamboards).

© 2023 Smekens Education Solutions, Inc. -
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VOCABULARY LISTS

50 MATH VERBS

add assume express determine
factor estimate designate equalize
represent connect justify compare
suppose evaluate draw calculate
vary order divide depend
measure coincide plot interpret
simplify extrapolate  intersect distribute
predict multiply bisect construct
differ graph change follow
operate substitute match demonstrate
subtract function solve find
correspond  slope assign

travel apply arrange

50 LITERATURE VERBS

evoke represent suggest mean
infer expose exaggerate  analyze
begin entail denote explain
clash understate narrate imagine
symbolize persuade imply motivate
describe translate coincide specify
foreshadow  express compare conflict
sequence contrast connect conclude
dramatize end interpret illustrate
retell alliterate summarize depict
convey relate personify proceed
ascertain inform characterize

rhyme express portray

Writing in the Content Areas, Amy Benjamin

VOCABULARY & WORD STUDY

Include verbs, too.

50 GOVERNMENT VERBS

pursue
vote

enact
administrate
influence
agitate
advocate
supervise
intervene
restrain
elect
empower
represent

veto
report
adjudicate
restrict
argue
oversee
reform
promote
report
qualify
govern
defend
propose

campaign
enforce
assert
regulate
oppose
maintain
investigate
decide
prosecute
rule
democratize
debate
deregulate

50 BUSINESS VERBS

buy
increase
account for
cashin
exchange
pitch
save
reduce
transfer
close

sell
decrease

pay

liquidate
deduct
return
profit
set up
balance
sign
trade
decline
bill
advertise
order
invest

lose
manufacture
purchase
transact
borrow
stock
remit
offer

bid

risk
spend
supply
negotiate

decree
institute
lobby
file
support
tyrannize
deliberate
arbitrate
impose
initiate
argue

settle
collect
count
owe
tender
present
hold
hire
serve
agree
evaluate

50 HISTORY VERBS

cause
force
rebe
explore
increase
decrease
reign
produce
reflect
rise
retreat
change
attack

follow
support
result
trade

turn
decline
covert
affect

rule
establish
build
contribute
modernize

control
believe
isolate
influence
invade
expand
form
grow
industrialize
end
practice
integrate
conflict

dominate
lead to
export
import
develop
demand
urbanize
begin
advance
worship
govern

50 WORLD LANGUAGE VERBS

be

see
listen
eat

buy
look for
understand
meet
die
offer
say
want
take

give
act
lack
work
think
pick
do
ask
speak
feel
call
walk
find

help
refuse
plan
make
like
come
put
change
live
sell
need
touch
hold

have
dislike
go
show
use
learn
wait
stop
fix
order
travel

© 2023 Smekens Education Solutions, Inc. -
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50 CHEMISTRY VERBS

VOCABULARY LISTS

VOCABULARY & WORD STUDY

Include verbs, too.

separate form react bond
fuse dissolve saturate raise
remain free complete discharge
explode maintain join equate
level contain lower melt

cool produce calculate affect
release behave balance absorb
differ repel remove share
transfer burn change equalize
occur deploy control evaporate
mix involve act liquify
attract heat exchange

implode oxidize respond

50 PHYSICS VERBS

push measure repel engage
burn implode counteract  contract
disengage collect raise differentiate
melt attract adhere balance
turn recycle expand reflect
calibrate fly spin meet
explode cohere convert draw
gather float bounce reverse
touch sink launch react
vibrate exert ignite force

pull deflect rotate evaporate
flow relay act

drive signal lower

Writing in the Content Areas, Amy Benjamin

50 EARTH SCIENCE VERBS

fill support
flow moderate
decrease radiate
turn compact
change overturn
dissolve weaken
reflect split
cement drop
date weather
intensify move
develop release
spin float
drift settle

50 ART VERBS

lead juxtapose
express depict
portray indicate
contrast ornament
emphasize ~ comment
point to balance
repeat distort
recognize lighten
dramatize reflect
stroke convey
focus define

fill Cross
evoke imply

collapse
precipitate
travel
cleave

raise

erode
accumulate
migrate
sink

form
disintegrate
elongate
diverge

adorn
memorialize
idealize
outline
darken
cover
symbolize
illustrate
enclose
unify
intensify
exhibit
sharpen

cut
increase
build
maintain
sift
originate
melt
arrange
shorten
converge
absorb

obscure
overshadow
represent
highlight
compose
mix

mark
suggest
exaggerate
sculpt
layer

50 BIOLOGY VERBS

interact perform mutate respond
act breathe impede deoxygenate
inflame Cross acidify exchange
produce evolve block secrete
process stimulate oxygenate transmit
synthesize dehydrate nourish disperse
filter flow reproduce control
fertilize pump excrete connect
transport contract differentiate  decompose
hydrate protect ingest expand
develop digest function

metabolize  divide proliferate

die graft react

50 MUSIC VERBS

echo energize rise skitter
diverge vary intone converge
beat jump hold pound
repeat accent modulate express
perform chant rest interpret
blend synchronize  trill jam
embellish flow tune slide

wail clash stylize counter
reverberate  soften conduct amplify
swing vocalize compose croon
harmonize  burst fall evoke
intensify orchestrate  accompany

syncopate improvise vamp

© 2023 Smekens Education Solutions, Inc. -
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COMPREHENSION
STANDARDS

Advance beyond retelling/
summarizing in literature

» » A RDA

COURTNEY GORDON

cgordon@smekenseducation.com

Move across the literature standards.

KEY DETAILS

FOCUS: Recognize
and recall text details
per story element.

RETELLING

providing key details

STRATEGY INSTRUCTION : STRATEGY

« Problem INSTRUCTION

« Solution « Storyboard

: Character « Ride the Story Plot
« Setting

Grades K-1 | RL2, RL3 Retell familiar stories,
including key details... Identify characters,
settings, and major events in a story.

Grades 2-3 | RL1, RL2 Recount stories... and
key details...

Grade 4 | RL3 Describe in depth a character,
setting, or event...

PRIMARY GRADES

FOCUS: Retell in order,

for each story element.

FOCUS: Summarize
only the most important
details in order.

STRATEGY
INSTRUCTION:

- Somebody...wanted...
but... so... then

Grades 4-6 | RL2
Summarize the text.

Grades 7-12 | RL2
...Provide an objective
summary.

UPPER GRADES

ANCHOR
CHARTS

© 2023 Smekens Education Solutions, Inc. -
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FOCUS: Track a character
from beginning to end to
infer traits.

STRATEGY INSTRUCTION
« Character Tracker

« Traits v. Feelings

« Character Web

Grade 3 | RL3 Describe
characters...
(e.g., their traits,
motivations...)...

Grade 4 | RL3 Describe in

depth... a character’s
thoughts, words, or actions.

Grade 5 | RL3 Compare...
characters...in a story...

Grade 5 | RL2, Grade 6 | RL3
Determine how characters...
respond to challenges...

Grade 7 | RL3 Analyze how
particular elements...
interact... (e.g., shape the
characters...).

Grade 8 | RL3 Analyze how...

dialogue or incidents... reveal

aspects of a character...

Grades 9-10 | RL3 Analyze
how complex characters ...
interact...

Grades 11-12 | RL3 Analyze
... how characters are...
developed.

FOCUS: Infer the author’s message through
the changes in the character.

STRATEGY INSTRUCTION
« Character Change Chart
+3 Lesson Types

«Lessons v. Themes

« Thematic Statements

Grade 1| RL2 ...Demonstrate understanding of central
message or lesson.

Grades 2-3 | RL2 ...Determine central message, lesson...
Grades 4-10 | RL2 Determine a theme or central idea.

Grades 11-12 | RL2 Determine 2 or more themes or
central ideas...

Grade 2 | RL3 Describe how characters in a story respond
to major events and challenges.

Grade 3 | RL3 ... Explain how character actions
contribute to the sequence of events.

Grade 4 | RL3 Describe in depth a character... (e.g. a
character’s thoughts, words, or actions).

Grade 5 | RL2 Determine how characters... respond to
challenges...

Grade 6 | RL3 Determine how characters... change...

Grade 7 | RL3 Analyze how particular elements...
interact (e.g.,... shape the characters or the plot).

Grade 8 | RL3 Analyze how... dialogue or incidents...
provoke a decision.

Grades 9-10 | RL3 Analyze how complex characters ...
develop the theme.

Grades 11-12 | RL3 Analyze ... author’s choices
regarding...how characters are developed. 1



SUMMARIZE LITERATURE

KEY DETAILS

Recognize & recall text details per story element.
Text details that indicate PROBLEM or CONFLICT:

« MAN v MAN | Problem with SOMEONE (e.g., enemy, competition).
« MAN v NATURE | Problem with SOMETHING (e.g., danger, situation, obstacle).
« MAN v SELF | Problem with HIMSELF (e.g., inner struggle, moral dilemma).

Text details that reveal the SOLUTION or RESOLUTION:

« Something happened (i.e,, solution).
- Someone helped (i.e., solution).
« Something changed (i.e., solution).

- Time passed (i.e., resolution).

Text details that reveal CHARACTER:

PHYSICAL DESCRIPTION:
« LOOK— person, animal, cartoon, gender, age, shape, clothes

CHARACTER DEVELOPMENT:

« DO— job, title, actions, reactions, choices, decisions

« SAY— speech bubbles in illustrations, dialogue, narrated
conversations, written communication (e.g., diary entry, texts, letters)

« THINK— thought bubbles in illustrations, wonderings, feelings, fears,
worries, wishes, wants, dreams, goals, hopes

Text details that reveal SETTING:

WHERE: WHEN:
« A physical place (e.g., building) - Time of day
« Geographic region - Time of year, holiday, season, weather
« Nearby activity (e.g., sights, sounds) - Time of life
« Era, culture, mood, tone
« Universal (e.g., one day, one morning)

Recognize if the story elements are REALISTIC or FANTASY.

RETELLING

Retell the story in order, providing
key details for each story element.

Introduce PLOT = problem + solution.

Connect the
« Exposition/Beginning

individual i
- Conflict
story elements O )
. « Rising Action
to their )
L. « Climax
place within . .
the St - Falling Action
e Story - Resolution/Denouement
Structure.
xm nnnnnnnnnnnnnnnnnnnnnnnnnnnnnn &m nnnnnn iy setting and main character(s).
In mmmmmmmmmmmmmm ln ¢mmm I}
G T

COMPREHENSION STANDARDS

Summarize
only the most
important
details in order.

Reveal the most
important
details to
provide a concise
and objective
summary.

(Somebody)

wanted. ..

| but...

SO...

then...

Somebody, Wanted, But, So, Then

Wit does shehe vt o do?

nnnnnnnnnnn

gggggggggggggggggg
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SUMMARIZE LITERATURE COMPREHENSION STANDARDS

TRAITS

Track a character from beginning to end to infer consistent traits.

Clarify character DESCRIPTION from character DEVELOPMENT. : Clarify character FEELINGS from character TRAITS.

FEELINGS TRAITS Recommended Ch -Trait Vocabulary by Grade Level

u g,\/_j are fleeting are tried & true R ——

Z

| . 1 t, calr ti iderate rdl 1, de \dable, fearless, feroc llible, humbl

LOOK N2

| SAY [THINK

How they look. How they act.

Track the Do, Say, Think of a single character. : Support a character trait with textual evidence on a Character Web.

Character Tracking %Q %Q

BEGINNING:

MIDDLE: MIDDLE: MIDDLE:

END:

© 2023 Smekens Education Solutions, Inc. - www.SmekensEducation.com 3



SUMMARIZE LITERATURE

COMPREHENSION STANDARDS

THEME

Infer the author’s message through the changes in the character.

Analyze character actions across the text.

CHARACTER TRAIT: He acts consistently.

S ~CJ | ~&
@%o %AY %me (F%O %AY %mm(

BEGINNING ENDING

CHARACTER LESSON: He acts differently.

BEGINNING ENDING

What did
helearn?

Why did he change?
What caused the change?
What did he realize?

Identify the pivotal moment.

« What choice did the character make?

- What mistake did the character make?

« How did the character act right after?

« What did the character feel badly about?

Define a“lesson”

Right or Wrong

Do or Don’t
Good or Bad x

Can or Cannot

Explain that authors don't tell lessons—
they teach them.

[ message the author teaches|[[3

Introduce the 3 LESSON CATEGORIES.

Connect LESSONS to familiar text.

Clarify LESSONS versus THEMES.

The author believes that....

Lesson Why it is 1-sentence
Topic + important =~ we= theme

SECRET SITE RESOURCES

Where do | @
start when

teaching
theme?

Differentiate

between
themes and

topics.

Support UNIVERSAL THEMES
with TEXTUAL EVIDENCE.
- Generate a universal statement.
- Add specific plot details that prove it to be true.

individuals can believe
people should act
someone must choose
one risk
learn

© 2023 Smekens Education Solutions, Inc. - www.SmekensEducation.com



RDA

Track ideas across a story KRISTINA SMEKENS

kristina@smekenseducation.com

Move across the literature standards that target story development.

ANCHOR
TRACK ONE ANALYZE DEVELOPMENT INFER RELATIONSHIP CHARTS
. RADES 2-4
FOCUS: Collect all :  FOCUS: Study the collected : FOCUS: Collect text details for . FOCUS: Analyze the GRADES
details for a single ¢ details to find patterns and ¢ two story elements from the ¢ impact the character (or
story element. ¢ connections. ¢ same text. ¢ setting) has on the plot.
STRATEGY INSTRUCTION: : STRATEGY INSTRUCTION: . STRATEGY INSTRUCTION: . STRATEGY INSTRUCTION:
« Discern summary . «Define what is a character trait. : «Introduce the Interaction Tracker. < < Apply If/Then thinking.
v. tracking. ¢« Build their trait vocabulary. . e+ Collect plot & character details. .« Apply What if... thinking.
« Return to previous story : «Find evidence to support a trait. : «Collect plot & setting details. e Infer the relationship.
summaries. .« Utilize the Trait Test.
« Reteach relevant text :  -Analyze the setting choices.
details per story element.  : : :
Grade K| RL3 ...Identify characters, settings, and major events in a story.
Grade 1 |RL3 Describe characters, settings, and major events in a story, using key details.
Grade 2 | RL3 Describe how characters in a story respond to major events and challenges.
Grade 3 | RL3 Describe characters in a story (e.g., their traits, motivations, or feelings) and explain GRADES 5-12
: how their actions contribute to the sequence of events.
Grade 4 | RL3 Describe in depth a character, setting, or event in a story or drama, drawing on
: specific details in the text (e.g., a character’s thoughts, words, or actions).
. Grade 5 | RL3 Compare and contrast two or more characters, settings, or events... drawing on
specific details in the text (e.g., how characters interact).
Grade 6 | RL3 Describe how a... plot unfolds in a series of episodes as well as how the characters
respond or change as the plot moves toward a resolution.
Grade 7 | RL3 Analyze how particular elements of a story or drama interact (e.g., how setting
: shapes the characters or plot).
Grade 8 | RL3 Analyze how particular lines of dialogue or incidents... propel the action, reveal
: aspects of a character, or provoke a decision.
. Grades 9-10 | RL3 Analyze how complex characters... develop over the course of a text, interact
with other characters, and advance the plot or develop the theme.
Grades 11-12 | RL3 Analyze the impact of the author’s choices regarding how to develop and
relate elements of a story or drama (e.g., where a story is set, how the action is ordered, how the
. characters are introduced and developed).
© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com 1



TRACK IDEAS COMPREHENSION STANDARDS

TRACK ONE “Carpet Fitter”
Define “tracking.” Eddie wanted to
. . . . . finish the job quickly
Discern summary v. tracking. : Return to previous story summaries. (to start his weekend),
: but he saw a bum
SUMMARIZING: ¢ «ldentify the types of details included in a summary. in the carpet. So, P
« An overall understanding (most < «Strip off details about “extra” story elements. he pounded out
important points) of the whole :  «Return to the text to collect all details about the lump and then.
text from beginning to end. : that one story element. realized it may have
. : been the lady’s
- Reader infers only the most L e
: parakeet!
important details of all story

elements. Reteach relevant text details per story element.

SPIN-OFF %Q %%.:2.(

SESSION SAY FEEL
COMPREHENSION : ) _
STANDARDS | Session 1 : - Track what a main character DOES (e.g., actions,
Summarize Literature reactions, decisions).
: « Track what a main character SAYS (e.g., spoken
: words presented in quotation marks, speech
TRACKING: bubbles, narration).

- Track what a main character THINKS & FEELS (e.g.,
wish, want, goal, fear, hope, etc. presented in
words, punctuation, and illustrations).

« A deep understanding of one
story element from beginning
to end.

+ Reader collects ALL the details

about ONE story element. « Track SETTING details (e.g., location, activity,

time of day, time of year, time line, tone).

Compare to tracking an
animal.
Note each footprint (i.e., text
detail) on the journey (i.e., from

beginning to end; across the .
whole text). SECRET e Lelglggrﬁscy

SITE

RESOURCES 3

© 2023 Smekens Education Solutions, Inc. - www.SmekensEducation.com



TRACK IDEAS

COMPREHENSION STANDARDS

ANALYZE DEVELOPMENT

Draw a conclusion.

Define what is a character trait.

«How he acts all the time. He's
always like that. That'’s just
(Eddie) being (Eddie).

« His personality.

- His default setting.

Distinguish character feelings
v. change v. traits.

« FEELINGS change with different
scenes, settings, or situations.

« CHANGE occurs after the
character has realized or
learned something.

« TRAITS (or his personality) don't
change; they remain the same.

SPIN-OFF
SESSION
COMPREHENSION

STANDARDS | Session 4
Perspective & Point of View

Build their trait vocabulary.

« Introduce traits and
offer synonyms.

« Connect TV, movie, &
: literary characters to
: different traits.

« Note that individuals
have multiple traits—
: and they aren't all
: positive. Characters are
people, and people are
flawed.

© 2023 Smekens Education Solutions, Inc. -

www.SmekensEducation.com

SECRET
SITE

RESOURCES

Find evidence to support a character trait.

Infer a character’s trait(s) and put it
through the Trait Test.

« Analyze the do,
say, think/feel
text clues to infer
a character’s
personality.

Analyze the setting choices.

« An author chooses a particular setting in order to “host” a particular problem.
« Every setting can’t support every problem. There is the story-setting relationship.

1. Reveal photos of
different settings.

2. Brainstorm potential
problems for each.

3. Note which problems
could/could not be
interchanged.




TRACK IDEAS COMPREHENSION STANDARDS

TRACKINTERACTION INFER RELATIONSHIP

Utilize the Interaction Tracker. ©  Infer the relationship between Plot & Character.
e Track story element #1.
V : Analyze the Infer the relationship,
4 : impact. applying If/Then thinking.

) \ Track story element #2.

+ Reread the plot activity and the If this character Then how would
: simultaneous character details per had different/ the stor
: . y be
Introduce the Plot & Character : box on the Interaction Track?r. opposite traits... different?
Interaction Tracker. « Describe the character’s actions/
. reactions during major points in the - Characters are not separate from their
plot. o ' problems. seereenteciatiinaaane ()
* Identify if there is a pattern to how « Their traits can be part of the problem I f h
he acts or reacts to events. (e.g., impatient, naive) or part of the nrer t e
- Infer if the main character’s traits are solution (e.g., persevering, flexible).

helping or hindering his situation.

- Consider how his past may have
influenced the choices he made in
the present.

- A different character faced with the
same situation brings a new set of
traits.

Infer the relationship between Plot & Setting.

L

. Analvze the Infer the relationship,
Introduce the Plot & Setting impayct. applying What if... thinking.
Interaction Tracker. : :
: + Look for a shift in the setting » What if the setting changed from _ e ®
when the problem is revealed. to __?What would be the impact on
« ldentify setting changes tied the problem (or solution)?
: to character actions. When  What if the story took place in a
characters move, the setting goes different geographic location, time
with them. period, time of day, type of weather,
- Notice any mood shifts (e.g., type of atmosphere, etc.?
suspense, emotion) as the story « What if some parts of the setting
: plot advances. were changed— would the plot
- Determine if the tension eased, change? Which setting details could
the mood lightened, and/or the be changed and which are vital to
: weather improved by the end. this particular plot?
: SECRET

SITE
RESOURCES 2
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Understand how text structure

impacts comprehension

» » A RD A

KRISTINA SMEKENS

kristina@smekenseducation.com

Move across the standards that target text organization.

TEXT FEATURES

FOCUS: Visible tools
help the reader find,
understand, and learn
more information.

Grade K | RI5, RL6, RI6
Identify the front cover,
back cover, and title
page....author and
illustrator ... and define
the role of each...

Grades1-2 | RI5 Know and
use... text features...

Grade 3 | RI5, RI7 Use text
features... to locate [and
gain] information...

Grade 4 | RI7 Interpret
information presented
visually... or
quantitatively...

Grade 5| RI7 ...Locate an
answer to a question
quickly or... solve a
problem efficiently.

SPIN-OFF
SESSION
CONTENT-AREA

READING | Session 3
Text Features

LITERARY STRUCTURE

FOCUS: Invisible organization
incorporates story elements within
a dependable structure.

STRATEGY INSTRUCTION:
+ Reveal types of literature.

+ Root story elements in the plot map.

« Understand how a story works.

Grade K| RL5 Recognize common types
of texts...

Grade 1| RL5 Explain... differences
between... stories and...
information...

Grade 2 | RL5 Describe the... structure
of a story...

Grade 3 | RL5 Refer to parts... using
terms...; ...describe how each...
builds on earlier sections.

Grade 4 | RL5 Explain... differences...
and refer to the structural elements...

Grade 5 | RL5 Explain how... chapters,
scenes, or stanzas fit together...

Grades 6-7 | RL5 Analyze how a
particular [part] fits... and contributes
to the development of the theme,
setting, plot... or meaning.

Grade 8 | RL5 Compare and contrast the
structure of two or more texts...

Grades 9-12 | RL5 Analyze how an
author’s [text structure] choices...
create... mystery, tension, or
surprise...impact meaning...

FOCUS: Invisible organization connects the author’s
purpose with the type of information he provides.

STRATEGY INSTRUCTION:

- Compare nonfiction versus persuasive texts.

« Understand the 6 ways to organize information.
« Relate text structure to author’s purpose.

« Expect longer texts to vary structures.

Grade 2 | RI6 Identify the main purpose of a text, including
what the author wants to answer, explain, or describe.

Grade 3 | RI8 Describe the logical connection between
particular sentences and paragraphs in a text (e.g.,

comparison, cause/effect, first/second/third in a sequence).

Grade 4 | RI5 Describe the overall structure (e.g., chronology,
comparison, cause/effect, problem/solution)...

Grade 5 | RI5 Compare and contrast the overall structure
(e.g., chronology, comparison, cause/effect, problem/
solution) of events, ideas, concepts, or information in two
or more texts.

Grades 6-7 | RI5 Analyze how a particular [part] fits into the
overall structure... and contributes to the development of
the ideas.

Grades 6-7 | RI6 Determine an authorss... ... purposein a
text....

Grade 8 | RI5 Analyze in detail the structure of a specific
paragraph in a text, including the role of particular
sentences in developing and refining a key concept.

Grade 8 | RI6 Determine an author’s... purpose...

Grades 9-12 | RI5 Analyze... how... ideas or claims are
developed... Evaluate the effectiveness of the structure...

Grades 9-12 | RI6 Determine an author’s... purpose...,

analyzing how style and content contribute to the power...

ARGUMENTATIVE STRUCTURE

FOCUS: Invisible organization relates an
author’s opinion with his reasoning—
regardless of the persuasive genre.

STRATEGY INSTRUCTION:

« Recognize the what-and-why structure.

- Compare an argument to parts of a table.

- Identify what evidence supports which reason.

Grades K-1 | RI8 ...Identify the reasons an
author gives to support points in a text.

Grades 2-4 | RI8 Describe/Explain how an
author uses reasons and evidence to support
particular points in a text.

Grade 5 | RI8 Explain... reasons and evidence...,
identifying which reasons and evidence
support which point(s).

Grades 6-7 | RI8 Trace and evaluate the
argument... assessing whether the reasoning
is sound and the evidence is relevant and
sufficient...

Grade 8-12 | RI8 Evaluate the argument...,
assessing whether the reasoning is valid and
the evidence is relevant and sufficient...

© 2023 Smekens Education Solutions, Inc. -
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TEXT STRUCTURE

LITERARY STRUCTURE

Reveal literary genres.

Introduce the visible and invisible differences among types of literature.

-+=-=« SHORT STORY

POEM

COMPREHENSION STANDARDS

K-1| Comparing Literary Genres

SECRET SITE
RESOURCES

DRAMA

Told by one author— usually.

Told by one author— usually.

Told by many people (i.e., actors).

Presented to the audience in written form.

Presented to audience in written form.

Presented to the audience orally and visually.

Usually read silently/individually.

Intended to be read aloud.

Performed on a stage before a live audience.

Written in complete sentences and paragraphs.

Written in words/phrases strung together in short lines.

Written as a script, a text version of planned dialogue.

May include chapters.

Broken into stanzas; may create a shape a

nd form.

Broken into acts and scenes.

Always tells a story with characters, plot, setting, and theme.

May tell a story (e.g., narrative poem).

Always tells a story with characters, plot, setting, and theme.

0ecccccccccccsscccsccccssccccssccce

SPINOFF

SESSION

COMPREHENSION STANDARDS

Session 1 | Summarize Literature

®ecc00c000000000000000000000

Dismantle the Story Structure.
Root story elements in the plot map.

00 000000000000000000000000000000000000000000000000000000000

HOW A STORY WORKS

Readers know where they are on the plot map based on the details the author reveals.

PROBLEM
conflict

RISING ACTION
problem gets worse

RESOLUTION
final status

EXPOSITION
description

CLIMAX
crisis

+ Conflict arises.
because of a

+ The character is in
crisis.

+ The character relaxes and
returns to his “default”

- Details about
physical appearance

+ Each attempt to solve the problem
reveals reactions that may affect the

and mannerisms. character's character's optimism and outlook. i personality.
CHARACTER - Insight into what
LG flaws, fears,  Reveals more about the character's heiswiling torisk, - The character experiences
VI R e oy Values. Moreisight about /  successlioy, demonstrates
= INEGHEEE S onarsae’ . Exposes more what'sat stake and Smpetyoyresches
default Shis féar of failure acceptance (apologies,
Insights into his + Exposes more character strengths. & punishment, death).
. = - The character is ¥
relationships and o Sl S E LS (G AT S foreed to make a + The character reflects
reputations. make a difficult decision. S Riacision and discovers more about
° - Shows the character making the = . himself.
Bocketon/itisy wrong decision(s). 9 ~ - He may receive
reveals goals, hopes, 9 - = seslmmer + The character may change,
motivations, motives, Rvice. stay true to himself, or fail to
desires, needs, etc 2 learn from his experiences.
&
- Reveals when and - Thesetting or - The setting (g, situation, - The mood = - The mood and tone relax or
SETTING where the character environment circumstances, mood, time, etc.) is reaches a = lighten.
Tz shifts. shifting. breaking point. B —
shaped who the . H
ch;mer S + The setting impacts the character's + The setting is at . The weather improves,
options, defining what is possible— its ‘worst” =
- Includes location, and impossible. . Adeadlineis = - Time runs out.
I G @l - Drama, suspense, and tension approaching. - |
surrounding activity, incromee, T
sensory details,
weather.
- May describe - Adangermay - Aseries of progressively more - Events force the - Includes the final scenes,
PLOT relevant orimportant  present tself. complicated events and decisions. character to make events, and actions.

a hard choice or
difficult decision.

events from the past.

- May provide
historical context.

- Each scene or small moment adds a
complication or obstacle (g, violence,
threats, complaints, dishonesty,

- Anobstacle &
P S
reveals itself,s
3
explavm@g

- The outcome of the original
conflict is solved or resolved
+ The “right” answer

why the inaction, haste, deflection, etc). or solution is
”“g!‘:ﬁ;’e - The risk and fear of failing increases. revealed.
hat h - The character may be chasing an - May include last-
eligtilia : minute information
ey external reward (e.g, physical prize),

or an unexpected

anintrinsic/reward (e.g. personal
(o9, pe twist

satisfaction), or dodging a negative
consequence or punishment.

2021 Smekens Educaton Sokions i

Understand how a story works. Where you
are in the story determines what information
is revealed about which story element.
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TEXT STRUCTURE

COMPREHENSION STANDARDS

Identify differences between genres.
Compare nonfiction v persuasive texts.

INFORMATIONAL TEXT

/—\—A—-—'—\

NONFICTION

PERSUASIVE

« Informs the reader.

- Persuades the reader.

« Presents factual
information.

« Presents opinions & facts
interpreted by the author.

« Uses paragraphs
to teach, explain,
describe, or compare

« Uses paragraphs to reveal
opinions with facts,
examples, quotes, and

information. data as support.
- Summary - Opinion, editorial, essay
« Report « Speech, debate
- Directions « Review, evaluation

- Procedures
- Business letter

- Advertisement

- Commercial

Recognize the overall structure of the information.
Understand the 6 ways to organize information.

To persuade/argue

WHAT & WHY

INTRO | Reveals claim or overall opinion.

BODY | Provides reasons and evidence.
«TOPIC SENTENCE | States a reason
or opinion.
« SUPPORT | Backs up the reason with
facts, proof, and evidence.

CONCLUSION | Emphasizes the
significance of the position/argument.

To study 2 things

COMPARE-CONTRAST

INTRO | Names items being compared.

BODY | Examines two items by category.

« TOPIC SENTENCE | Identifies a
category.

+ SUPPORT | Reveals similarities &
differences within that category.

CONCLUSION | Draws an overall
conclusion about the two items.

PROCEDURAL

INTRO | Names the event/process.

BODY | Reveals info in order of occurrence.

« TOPIC SENTENCE | Introduces a step.

« SUPPORT | Describes what happened
in that step, time, or phase.

CONCLUSION | Highlights the impact or
describes the result.

Relate 2 things

CAUSE-EFFECT

INTRO | Introduces the effect(s) and
suspected cause(s)— or visa versa.

BODY | Describes the effects (or causes).

+ TOPIC SENTENCE | Names 1 cause/effect.

« SUPPORT | Describes why or how one
impacts the other.

CONCLUSION | Reinforces what happened
because of something else.

SPIN-OFF
SESSION

TEXT-BASED RESPONSES
Session 4 | Extended Responses

DESCRIPTIVE

INTRO | Introduces the broad subject.

BODY | Organizes specific details
into subtopics.
+ TOPIC SENTENCE | Names 1 part/facet.

« SUPPORT | Describes that single part
or facet.

CONCLUSION | Emphasizes the
significance or importance.

To show before & after

PROBLEM-SOLUTION

INTRO | Introduces the problem.
BODY | Describes the responses/actions.

« TOPIC SENTENCE | Reveals an
attempted remedy.

+ SUPPORT | Describes (& might
evaluate) the result of each “solution”

CONCLUSION | Reveals the solution,
outcome, or current status.

RELEVANT Author Purpose | Tormado Exarmple Relate text structure to author’s purpose.
RESOURCES :
. P 1 E IF THE AUTHOR USED THE... HE WANTS TO...
Comparing Fiction V| Nonfiction V. Persussive Pirpoe | et cnc | o S - Procedural text structure... «Teach or instruct the reader.
- S I . - Descriptive text structure... - Explain or illustrate something.
T SECRET SITE e « Compare-Contrast text structure... - Study 2 separate items.
— RESOURCES porsose |77 - Cause-Effect text structure... - Relate 2 things.
£ : e i - Problem-Solution text structure... - Name a problem & its solution.
« Argumentative text structure... « Persuade the reader.
PRTPRRT: @ Expect longer texts to vary structures among sections.
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TEXT STRUCTURE COMPREHENSION STANDARDS

ANCHOR
ARGUMENTATIVE STRUCTURE CHARTS

GRADES 2-3
Arguments always include a proposition with support.
Recognize the what-and-why structure.
THE AUTHOR'S OPINION: What & Why
SECRET SITE
WHAT | The first
sentences reveal WI}D@@ the author thinks. RESOURCES
what the author
thinks believes, feels . .
P \W/ h he thinks it.
or wants— his overall y
position or claim. Wl:h]
y he thinks it.
WHY | The body
paragraphs provide Wﬂﬂy he thinks it.
informationabout | L —
why he thinks that.
Position Identify what evidence
supports which reason. :
Compare an argument : GRADES 6-12

to parts of a table. Reason

TABLE CLOTH « Only specific “leg” details :
The overall y (i.e., facts) support
n : . a certain “table top” :
position/claim. Evidence reason (i.e., opinion).
Reason o . :
- Supporting “leg” details from one reason cannot :
TABLE TOPS be interchanged for another.
Each reason. W:Ln] « Accurately and objectively tracing an author’s
argument requires delineating what evidence :
Evidence supports which reason. .
TABLE LEGS Reason
Evidence that
supports each
reason. W SPINOFF SESSIONS
Evidence TEXT-BASED RESPONSES

Session 2 | Primary Writing
Session 3 | Constructed Responses

© 2023 Smekens Education Solutions, Inc. - www.SmekensEducation.com
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Differentiate between the ONFER
perSPECtive & pOint of view KRISTI McCULLOUGH
of texts kmccullough@smekenseducation.com

Move across the comprehension standards.

FEELINGS CHARACTER PERSPECTIVES AUTHOR PERSPECTIVE

FOCUS: Recognize that text can FOCUS: Infer how different characters feel FOCUS: Determine who is telling
reveal emotion and feelings. within scenes and situations in literature. the details and how it influences the
message.

STRATEGY INSTRUCTION

« Put on the “Thinking Cap.”

« Define the narrator’s role.

FOCUS: Infer an author’s interpretation
of informational topics and issues.

STRATEGY INSTRUCTION

- Define perspective.

« Broaden “feelings” vocabulary.
« Expect feelings to change.

STRATEGY INSTRUCTION

+ Determine perspective behind the mask.
- Collect FA.S.T. Facts.

- Track different perspectives.

STRATEGY INSTRUCTION
« Expect bias and interpretation.
- Infer firsthand v. secondhand accounts.

« Infer the speaker’s perspective. - Compare author viewpoints.

Grade 2 | RL6 Acknowledge differences in
the points of view of characters...

Grade 4 | Rl 6 Compare and contrast a
firsthand and secondhand account of the
same event or topic...

questions about key suggest feelings...
details in a text.

V'TI Grade K| RL1 ...Answer Grade 1 | RL4 Identify words and phrases... that

Grade 2 | RL4 Describe how words and phrases. .. Grade 3 | RL6 Distinguish own point of

Grade 1 | RL3 Describe supply... meaning in a story, poem, or song. view from... the narrator or... characters. Grade 5 | Rl 6 Analyze multiple accounts of
E:aﬁg::irlin using Grade 3 | RL4 Determine the meaning of Grade 4 | RL6 Compare and contrast the f/?eevjat?ee er\éer;ésoernttoplc... [0 i paimiel
Y ) words and phrases as they are used in a text, yrep ’
Grade 2 | RL3 Describe distinguishing literal from nonliteral language. third-person narrations. Grade 6 | Rl 6 Determine an author’s point of
how characters... view...

Grade 4 | RL4 Determine the meaning of words
and phrases... that allude to significant
characters found in mythology (e.g., Herculean).

Grade 5 | RL6 Describe how a narrator’s or

respond... : A
P speaker’s point of view influences...

Grade 7 | RI 6 ...Analyze how the author
distinguishes his or her position...

Grade 8 | RI 6 ...Analyze how the author...
responds to conflicting evidence or
viewpoints.

Grade 6 | RL6 Explain... the point of view
Grade 5 | RL4 Determine the meaning of words of the narrator or speaker in a text.

and phrases... including figurative language...

Grades 6-12 | RL4
...Analyze the impact of specific word choices
on meaning and tone...

Grade 7 | RL6 Analyze how an author
develops... the points of view of
different characters or narrators in a
text.

Grades 9-10 | Rl 6...Analyze how an author
uses rhetoric to advance [his] point of
view...

Grade 8 | RL6 Analyze how... points of
view... create... suspense or humor. Grades 11-12 | Rl 6 Determine an author’s
point of view... analyzing how style
and content contribute to the power,

persuasiveness or beauty of the text.

Grades 2 | RL7 Use... illustrations and words... to
demonstrate understanding of... characters... Grades 9-10 | RL6 Analyze a particular

Grade 3 | RL7 Explain how... illustrations...create point of view or cultural experience. ..

mood [and] emphasize aspects of a character... Grades 11-12 | RL6 Analyze...a point
of view...distinguishing what is...
really meant... [based on] (e.g., satire,

sarcasm, irony, or understatement).

Grade 5 | RL7 Analyze how visual and multimedia
elements contribute to the meaning, tone...

point of view ..., including... first- and

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com 1



PERSPECTIVE & POINT OF VIEW COMPREHENSION STANDARDS

FEELINGS ANCHOR CHARTS
PRIMARY GRADES UPPER GRADES
Define perspective. AN | |
Define perspective as how an
individual THINKS OR FEELS.
SPIN-OFF
SESSIONS
COMPREHENSION
STANDARDS
. Session 1
BROADEN VOCABULARY of feeling words. :  Summarize Literature
: : . COMPREHENSION
Inferring Perspectives: K-3
Feeling Words beyond — mad, sad, glad STANDARDS
3 28 . Session 2
iﬁ W ¢ TrackIdeas
SECRET SITE . .
RESOURCE Expect feelings/perspectives to change.

Character FEELINGS ARE FLEETING; they change as settings and circumstances evolve.

RELEVANT
RESOURCE

© 2023 Smekens Education Solutions, Inc. - www.SmekensEducation.com 2



PERSPECTIVE & POINT OF VIEW

COMPREHENSION STANDARDS

CHARACTER PERSPECTIVE (LITERATURE)

Infer a character’s perspective in literature.

Determine the thoughts and feelings of the
character hiding “BEHIND THE MASK.”

Collect the F.A.S.T. FACTS that indicate a CHARACTER’S PERSPECTIVE.

FIND THE

FAST™™

) 4

F EATURES

« Looks like, physical description
«Visuals, text features

ACTIONS

«Things do, Places go
« Choices, decisions

SPEECH

« Dialogue, punctuation
« What said

THouGHTS

«Wonderings

« Fears, worries
« Self talk
«Values, beliefs

F.AST FACTS — Infer Perspective

SECRET SITE RESOURCES

Infer CHARACTER PERSPECTIVE using F.AST. Facts

FEATURES ACTIONS SPEECH THOUGHTS

= B

Practice with familiar texts.

Recognize varying perspectives.

Track the DIFFERENT PERSPECTIVES of characters

in the same scene/story.

Comparing Character Perspectives

2 2

Perspective
How each character thinks o feels

SECRET SITE
RESOURCE

RELEVANT
RESOURCES

Allow perspective to IMPACT READING VOICE,

fluency, and expression.

© 2023 Smekens Education Solutions, Inc.
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PERSPECTIVE & POINT OF VIEW

Recognize who is telling the details.

Put on the “Thinking Cap”
of each character.

Distinguish from the
reader’s perspective.

Look for text features that
may indicate point of view.

Connect point of view
with perspective.

A character tells his side (i.e.,
his point of view). And when
he does, he is implying his
attitude or perspective (i.e.,
how he thinks or feels).

Define the narrator’s role.

« An author writes the story.
« A character lives the story.

« A narrator tells the story.

COMPREHENSION STANDARDS

&~ ‘k
\ /

34

Distinguish first-person from third-person point of view.

FIRST PERSON

- The character tells his side of the

story— his version of who did what.

« The reader only hears this one
character’s perspective.

- Since the character tells about
himself, he says |, me, my, and mine.

%
Y

THIRD PERSON

- The narrator reports on what all of
the characters do, say, and think.

- The reader hears the perspective of
each character.

- Since the narrator tells about
others, he says he, she, they, them.

Infer the narrator’s perspective.

Not a breeze cooled Sarah, nor a cloud protected her as she
stepped onto the beach. The sun was scorching—just as it had
been for weeks. The heat sapped her strength. Sarah set up her
lounge chair and got out her towel and snacks just as a family
with four kids crammed in right next to her. The kids ran around
in the sand, flicking grains of dry, hot sand onto her chair and
towel. Grrrr... Sarah had planned this day
for weeks! It was her only day off! A groan
escaped her as Sarah scrunched down in

her chair, wondering if she should leave...

Infer the perspective of a poem’s speaker.

Cloudless blue sky
greeted me.
Sun warmed my skin.
I turned my face up
to smile and sigh.
Lounge chair, towel and snacks.
Waves lapped quietly
at the shore saying hello.
A family with four children
settled in near me.
Kids laughing and giggling.
Creating golden trails of sand behind.
Ahh... a day at the beach.

© 2023 Smekens Education Solutions, Inc. -
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PERSPECTIVE & POINT OF VIEW

COMPREHENSION STANDARDS

AUTHOR PERSPECTIVE (INFORMATIONAL TEXT) MULTIPLE ACCOUNTS

Read persuasive texts.

Expect the same event to be viewed differently.
Expect BIAS, INTERPRETATION, and perspective within

informational texts.

« Essays, editorials

SPIN-OFF
SESSION

CONTENT-AREA READING
Session 2 | Subject-Area Reading

« Campaign advertising, propaganda

- Speeches « Editorial/Political cartoons

- Biographies, autobiographies

« Primary source documents (e.g.,
journal/diary entries, personal letters)

RELEVANT RESOURCES

MASSAGE THE F.A.S.T. CATEGORIES to fit author’s perspective.

(%_’ ACTI o Ns & Accou NTs Infer AUTHOR PERSPECTIVE using F.A.ST. Facts
e 3) INFORMATIONAL TEXTS

- = - .
- Account of facts & evidence = X A T % .

URES ACCOUNT SPEECH HOUGHTS

Infer FIRSTHAND v. SECONDHAND ACCOUNTS of the same event.

%Q SPEECH & STYLE

© 2023 Smekens Education Solutions, Inc.

« How said it ‘—_ ‘
« Word choice FIRSTHAND ACCOUNT SECONDHAND ACCOUNT
« Techniques

SECRET SITE RESOURCES

« www.SmekensEducation.com

- Like an eyewitness, the
author conveys the event
as he“saw” it unfold.

- Like a narrator, the author
conveys the event as someone
who wasn't actually there.

Recognize the STRENGTHS AND LIMITATIONS of each viewpoint.

COMPARE TWO AUTHORS' POINTS OF VIEW and the
information they provide on the subject.

SPIN-OFF COMPREHENSION STANDARDS
SESSION Session 5 | Compare-Contrast




omerenencon | Le@arn the secret to s

slansdell@smekenseducation.com

Decipher the standards.

Target different perspectives, genres,
and themes.

Inform the reader about the similarities and
differences between two (or more) texts on the
same topic or theme.

CCSS R9 Analyze how two or more texts address similar
themes or topics in order to build knowledge or to
compare the approaches the authors take.

INDIANA 4.2 Compare and contrast stories in the same
genre on their approaches to similar themes and topics.

Meet the expectation in all classes.
«This is a K-12 standard.
- This is relevant to all content areas.

«This is the final comprehension standard for a reason.

SECRET SITE RESOURCES

@ Master the 10

anchor reading
standards with
a Cheat Sheet.

Retrain students.

Replace the Venn with
the T-Chart organizer.

- Reveal the simple versus sophisticated text structures.

Text introductions

1°°
o60

paragraphs

O
O

of. 8l
oL
°EI

Bd

<

000
Overall conclusion
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COMPARE-CONTRAST

COMPREHENSION STANDARDS

Dissect the compare-contrast expectations within the standards.

STANDARDS
EXPECTATIONS

..the adventures and
experiences of characters in
familiar stories.

...texts in different forms or
genres with similar themes
and topics.

READING LITERATURE IN CCSS

... two or more versions of
the same story (e.g., different
authors or from different
cultures).

...a fictional portrayal and a
historical account of the same
period.

... themes, settings, and plots
of stories written by the same
author about the same or
similar characters (e.g., in
books from a series).

Analyze how a modern

work of fiction draws on
themes, patterns of events, or
character types from myths,
traditional stories, or religious
works such as the Bible,
including describing how the
material is rendered new.

... the treatment of similar
themes and topics... in
traditional literature from
different cultures.

Analyze how an author
draws on and transforms
source material in a specific
work (e.g., how Shakespeare
treats a theme or topic from
Ovid or the Bible or how a
later author draws on a play
by Shakespeare).

... stories in the same genre
on their approaches to
similar themes and topics.

Demonstrate knowledge of
eighteenth-, nineteenth- and
early-twentieth-century
foundational works of
American literature, including
how two or more texts from
the same period treat similar
themes or topics.

© 2023 Smekens Education Solutions, Inc. - www.SmekensEducation.com



COMPARE-CONTRAST

COMPREHENSION STANDARDS

Dissect the compare-contrast expectations within the standards.

STANDARDS
EXPECTATIONS

RH.6-8.9

...a primary and secondary
source on the same topic.

READING INFORMATIONAL TEXT IN CCSS

..two texts on the same
topic (e.g., in illustrations,
descriptions, or procedures).

...two or more authors writing
about the same topic shape
their presentations of key
information by emphasizing
different evidence or
advancing different
interpretations of facts.

...the most important points
presented by two texts on
the same topic.

...two or more texts provide
conflicting information on
the same topic and identify
where the texts disagree
on matters of fact or
interpretation.

Integrate information from
two texts on the same
topic in order to write or
speak about the subject
knowledgeably.

Analyze seminal U.S.
documents ... address related
themes and concepts.

...one author’s presentation
of events with that of
another (e.g., a memoir
written by and a biography
on the same person).

Analyze seventeenth-,
eighteenth-, and nineteenth-
century foundational U.S.
documents... for their
themes, purposes, and
rhetorical features.

READING IN DISCIPLINES IN CCSS
READING SCIENCE & TECHNICAL SUBJECTS

READING HISTORY

RH.9-10.9

...treatments of the same
topic in several primary and
secondary sources.

Integrate information

from diverse sources, both
primary and secondary, into

a coherent understanding

of an idea or event, noting
discrepancies among sources.

RST.6-8.9

...information gained from
experiments, simulations,
video, or multimedia sources
with that gained from
reading a text on the same
topic.

SPIN-OFF TEXT-BASED RESPONSES | Session 4

SESSIONS

Extended responses

CONTENT-AREA READING | Session 1
Research experiences

RST.9-10.9

...findings presented in a text
to those from other sources.

Synthesize information from
arange of sources (e.g., texts,
experiments, simulations) into
a coherent understanding of
a process, phenomenon, or
concept, resolving conflicting
information when possible.

© 2023 Smekens Education Solutions, Inc. -

www.SmekensEducation.com



COMPARE-CONTRAST

Readers compare ideas within texts.
Recognize the secret to comparative thinking— common categories.

COMPREHENSION STANDARDS

— INFORMATIONAL TEXT — : LITERATURE
Two authors « Same topic or issue : Two stories « Similar characters Two stories « Same author Different plots « Similar theme
Compare Texts on Same Topic : Compare Characters Compare Plots/Stories Compare Themes/Messages
TEXT A CATEGORY TEXTB TEXT A CATEGORY TEXT B TEXT A CATEGORY TEXT B TEXT A CATEGORY TEXTB
Most important points Physical Character(s) Theme,
Main ideas : Appearance Central
. Message
. Traits,
. Personality, Setting(s)
Genre/Format Motivations —
advantages . Th ﬁemes e
& disadvantages : ST ES
. importance
: gg?tl)aalikms' Problem(s)
. Obstacles L)
Author’s Purpose . Theme's
&P ti .
simila?g?:rfﬂilgtieng . Solution, Theme, d?V9|°Pment
information . Successes, Life Lesson, via characters,
: Ol aries Message plot, craft, & style
LITERATURE
Same story - Different POVs Fictional portrayal of historical account Similar theme -« Different format Different periods « Same theme
Compare Perspectives Compare Fact to Fiction Compare Genres & Formats Compare Settings
TEXT A CATEGORY TEXTB TEXT A CATEGORY TEXT B TEXT A CATEGORY TEXT B TEXT A CATEGORY TEXT B
Character’s Claim, People, Presentation, Geographic
Perspective, Subjects Physical location
Position appearance
Time, Place, Message _Weather,
Support, Setting clarity Time, Temp,
Reasons, Era, Season
Evidence,
Opposition Events, Actions, Genre/Format Scenery,
Problem & g‘dvg‘rj\y:a‘ges Props,
Perspective's Solution additions People
development
via facts stated
& omitted, Message, Gﬁ:;él:t?;nmsat Mood, Tone,
word choice, o s
style, & format Main idea & omissions Atmosphere
Faeo I o1 o =
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COMPARE-CONTRAST

COMPREHENSION STANDARDS

Make text-to-text connections.

Different plots « Similar theme

Compare Themes/Messages m
TEXT A 1 CATEGORY 1 TEXTB

Fictional portrayal of historical account

Compare Fact to Fiction
TEXT A CATEGORY TEXTB

Read an
informational

text about whites
who helped slaves
escape.

El

SECRET SITE
RESOURCES GRADES K-1

View a comprehension
mini-lesson series within
the Literacy eLessons.

Readers juggle multiple texts.
GRADES 2-3 GRADES 4-6 GRADES 7-12

Find common

ground when
comparing texts.

Similar theme - Different formats

Compare Genres & Formats [ m

TEXT A l CATEGORY l TEXTB
“Autumn Wind,” “Autumn Wind,”
the poem the video

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com



COMPARE-CONTRAST COMPREHENSION STANDARDS

Execute the 3-step comparative process.

Read and
collect details
from Text A.
Read and
collect details
from Text B. Focus on similarities—
not differences.
m . Find all of the
differences.
Look across
the rows to
find what is the Add Use the Thinking Voice
: - to fillin any “holes”in
sargg % dlﬁﬁrer.]t Sameness the information that
a_n _m erwhat s are the same for both.
similar.
Stretch the Thinking
. Infer : Voice to consider minor
Similarities aspects that are some-
s what or sometimes alike.

SPIN-OFF READER THINKING | Session 3
SESSION Make Inferences
RELEVANT
RESOURCE

© 2023 Smekens Education Solutions, Inc. - www.SmekensEducation.com 6



COMPARE-CONTRAST

Step 1

List all known

: NOWIT’S

COMPREHENSION STANDARDS

: YOUR TURN

Step 2

List all known

detaisior em A, detals for Iitem B,

by category. by category.
« Four hikers on the trail y gory y gory
+ Hiking shoes or sturdy shoes Cha racters
« Walking sticks - Eleven players on the field - Pads
« Comfortable clothes « Cleats . Uniforms
+ Backpacks
« Outdoors « Qutdoors « Dictated by time (e.g., four quarters, 2-3 hours).
« Hiking trail Setti ng - Football field - Whistle stops action.
- Park

Step 3

Look across each row.

Saa
eaggess
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COMPARE-CONTRAST COMPREHENSION STANDARDS

Flesh out details into comparative statements. Utilize the T-Chart as a pre-write.

Communicate if the details are the same, similar, or different. Compare Texts
TEXTA CATEGORY TEXTB

Fill in exact Infer _
Different Same Similar
Details Details
instead both have (do, are) are similar
but alike slightly
unlike same as close
except also mostly
not both similarly
o \J GENERATE THE INTRODUCTION:
however identically usually . )
pooo |dentify the titles and authors.
although
is different
D P : DRAFT BODY PARAGRAPHS:
: Solloollcollool Craft a topic sentence based on the
Follow each same, b E - commoniategory and provide details
different, or similar detail ecause. . : EESRI0© 00
. . forthereason...  : from both texts.
with an explanation of :
dueto...
why or how. :
L TR = CONCLUDE WITH THE SO WHAT?
coo Draw a conclusion about the two items.
« Are the two items more similar
Experiment with syntax and sentence structure. or more different?

« What is the most important

« Utilize details to write oral sentences. ‘v
similarity between the two?

« Choose transitions intentionally.
« What are the possible reasons/

«Vary sentence structures for interest. e
causes for this difference?

- Weave between the two texts.

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com 8



THINKING

reaoer | HOnor all components identified
within the science of reading

» 4 A .
0 »

RACHEL REMENSCHNEIDER

rremenschneider@smekenseducation.com

Understand the scientifically-based reading research.
Reading requires all 5 components.

g PO LY T IETTO TR [ dentify the different sounds that make up speech.

- Sound sorts

« Elkonin sound boxes
- Songs, poems, chants
« Rhyming words, tongue twisters

Match sounds to letters/letter combinations.

+ Word sorts
« Word building with magnetic letters

Read accurately and fluidly.

« High-frequency words
« Repeated readings
15T READ: Read to decode and word solve.
2NP READ: Reread to improve automaticity and expression.

A\ ETSYA Understand the individual meanings of words/phrases.

i

- Domain-specific terms
+ Root words/word parts
« Context clues (for incidental words)
- General academic/functional words

LTI E BN Understand the overall message.

« Check for meaning with questions about the text.

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com




SCIENCE OF READING

READER THINKING

Dissect the reading process.
Connect Smekens to the research.

pROPR!

ISLAND OF
DECODING

Phonemic
Awareness Phonics

Scarborough’s

200 READING ROPE

LANGUAGE
COMPREHENSION

WORD
RECOGNITION

ATE RATE|

PROSODY | PHRASING
OF Fluency

® 0000000000000 000000000000000000000

Background Knowledge
Vocabulary Knowledge
Language Structure
Literacy Knowledge

Verbal Reasoning

Decoding
Phonological Awareness

Sight Recognition

ISLAND OF

COMPREHENSION

Vocabulary

Comprehension

SPIN-OFF
SESSIONS
SOUND & SPELLING PRINCIPLES

VOCABULARY & WORD STUDY
Session 1 | Stages of Word Work

GREEK & LATIN ROOTS

VOCABULARY & WORD STUDY
Session 2 | Root-Word Instruction

GENERAL-ACADEMIC WORDS

VOCABULARY & WORD STUDY
Session 4 | Functional Vocabulary

DOMAIN-SPECIFIC WORDS

VOCABULARY & WORD STUDY
Session 5 | Vocabulary Lists

INCIDENTAL WORDS

READER THINKING
Session 2 | Context Clues

T NN - FLUENCY STRATEGIES

SKILLED READING

Fluent execution and
coordination of word
recognition and text.

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com



SCIENCE OF READING

READER THINKING

Target the characteristics of strong reader fluency.

« Introduce the robot and skateboarder icons.
« Model and build a rubric with students.
- Target instruction on facets beyond speed/reading rate.

Level 1

Level 2 Level 3

FLUENCY BRIDGg

- Too slow or too fast
+Boring

« Same voices for characters/quoted individuals

« Talking speed
« Interesting

- Different voices for characters/quoted individuals

ISLAN| I OoF
DECODING Co;v,spLRAS‘DENS\O
SECRET SITE
RESOURCE

- Voice never changes for punctuation

« Voice changes for punctuation

« Sounds out words letter by letter
« Reads choppy, word by word

+ Reads words automatically
« Reads words in groups (phrases)

- Reads at same speed all the time

« Changes speed based on what makes sense

« Reads everything the same (no expression) « Reads with expression

- Can't remember the text

PHRASING: Read through
a window, not a hole.

- After 1:1 match, cease finger
pointing.

« Point with eyes only.

« Emphasize phrase reading.

« Place bookmark above the text.

| | +Understands the text

PHRASING: Read words in phrases, breathing appropriately
for punctuation.

- Select text that presents words displayed in phrases.
« Read 2-3 words within prepositional phrases and dialogue tags.

ScooFin

of the United States of America,
—_ -

and to the republic for which it stands.
\/ \/

One nation under God , indivisible,

with liberty wustic forall g
Mirror Mirror Follow Follow
Marilyn Singer Marilyn Singer

Introduce fluency to students.

EXPRESSION: Read with feeling based
on punctuation, font, and format.

« Explain how
punctuation,
font, and format
impact the
reader’s voice.

Hear punctuation.

Exclamation Mark Yo! Yes?
Amy Krouse Chris
What's My Voice? Rosenthal Raschka

Fluency Cards

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com



Whole-class lessons target ALL
components of scientifically-
based reading research.

A single reading block typically
includes multiple mini-lessons,
meaning students will convene
as a whole class more than
once. These may include:

» Procedural lessons

» Comprehension lessons
» Fluency lessons

» Word-study lessons

Fluency lessons may not
occur daily.

ec0cccccccce

® RELEVANT
RESOURCE

R R N R R R RY

©000000000000000000000000000000000000000000000 o

SCIENCE OF READING

READER THINKING

Teach fluency via whole-class instruction. Practice it within Literacy Stations.
CONTENT LESSONS

1 g
2 o
3 g
4 g
5 g
6 g

Explain that readers travel from the Island
of Decoding using the Bridge of Fluency to
get to the Island of Comprehension.

Model examples of strong and weak
fluency. Note the differences and begin
to build an all-class fluency rubric.

Build an anchor chart to define the procedures
for Echo Reading with emphasis on looking at the
print, as well as reading it with proper fluency.

Introduce and model “Readers change their
voices for the punctuation.”Build an anchor
chart to show how the voice adjusts for periods,
question marks, and exclamation marks.

Introduce and model how to read a passage
written for two voices. Explain that the text
features (e.g., color, font, position on the page,
etc.) denote the two parts.

Practice reading punctuation embedded within
the ABCs or a sequence of numbers. Or reread
the same sentence punctuated in different ways.

Aiphabet Passage
ABC?
DEFG
H!
I,J,and K
L?
MN?
OP,and QR.
STU!
v?
WXY.
z!

eeecccccce

eeecccccce

eeecccccce

eeecccccce

eeecccccce

eeecccccce

PROCEDURAL LESSONS

Introduce how to sit with a partner elbow
to elbow, knee to knee within the Fluency
Station.

Introduce how partners make a decision
together within the Fluency Station (e.g.,
take turns, partner A/partner B, oldest/
youngest, rock/paper/scissors, etc.).

Introduce how to Echo Read with a partner
within the Fluency Station. Review the anchor
chart with the emphasis on looking at the
print, as well as reading it with proper fluency.

Introduce how to choose a partner OR how
to determine the partner that the teacher
assigned for you within the Fluency Station.
Practice changing the Reading Voice for
punctuation.

Introduce how to read a passage written for
two voices with a partner and determine
who will read first within the Fluency
Station.

Introduce how the listener within the
Fluency Station has a job— to Stop and Say
Something about the text.

© 2023 Smekens Education Solutions, Inc. -
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READER

A
A\ D
»

+inkne | Demystify context clues SHONA LANSDELL

slansdell@smekenseducation.com

Develop reader vocabulary in 4 ways.
Go beyond targeted word lists.

COMMON CORE | L.4 Determine
ﬂ Greek&Lat|n roots RRRmmIIImomomommmms orclarifythemeaningof
Word parts that carry meaning (definitions). Put unknown and multiple-
various parts together (e.g., prefix, base, suffix) meaning words and phras":s by
and create the meanings of different words. using context clues, analyzing

meaningful word parts, and

consulting general and specialized reference
2 General-academic words TEETTTTTTTTTTTRTITIRPPPPPIIINRIN materials, as appropriate.

Words that are universal to all subject areas, content, COMMON CORE | L.6 Acquire and use accurately a
and courses. They reveal specific tasks students will range of general academic and domain-specific
perform and type of info expected in answers. words and phrases....

@ Domain-specific words  ZRrEt e P PP P PP PP PPPP TSP INDIANA | RV.1 Use accurately grade-appropriate

. - eneral academic and content-specific words
High-utility words that are referenced ¢ R

d ph
frequently and will provide the student with EINEANERE

the highest probability of academic success. INDIANA | RV 2.1 Use/Apply context clues...
to determine the meanings of unknown words.

. INDIANA | RV 2.4 Use a known word as a clue to
4 Incidental words . :
the meaning of an unknown word with the same

Words that appear occasionally and are not word part... word pattern... root...
necessary to a thorough understanding of the
content.

Educational research reveals that students need to know

SPIN-OFF
SESSIONS

0000000000000 0000000000 000

VOCABULARY &
WORD STUDY
Session 2
Root-Word
Instruction

0000000000000 0000000000 000

VOCABULARY &
WORD STUDY
Session 4
Functional
Vocabulary

0000000000000 0000000000 000

VOCABULARY &
WORD STUDY
Session 5
Vocabulary

Lists

ecccccoccccccce

Y

95-98% of the words within any given text/passage to comprehend its message.
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CONTEXT CLUES READER THINKING

Expect to “read” unfamiliar words.
Listen for questions from the Thinking Voice.

« Authors use big words in literature and informational texts.
« Authors know their audience. Confused

« Authors don't expect readers to access dictionaries.

Infer a word’s meaning based on the context.

cooooooooooooc.ooo-cooooooooooooo.-oo-coooooooooooo oooooooooo.

ecc0ccccccocce

ece0ccccccoce

BACKGROUND — m con » text
KNOWLEDGE — .

with or body of
. : thoroughly information
w\j:)ggbj Vigusl it reminds M F;,gure 71ut so.me’thmg
detailsEErees me of.. thinking... the author didn't state.
b Typically defined as two sentences on
n ea r y either side of the word or a helpful text
feature placed adjacent to the word.
Text
- " renin | unknown word
----- It re:?inds
- A' ° me or...
W Before After
L Reverse Fast-forward
Back up Skip
SPIN-OFF READERTHINKING Reread Read on

SESSION  Session 3 | Make Inferences

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com 2



CONTEXT CLUES READER THINKING

SPIN-OFF Search for context clues.
_— Look foran EXAMPLE.
CONTENT AREA READING HOW TO WHERE TO WHAT TO
forexample... for
Session 3 | Text Features LOOK. LOOK. LOOKFOR. instance... like
onekind... atype...
Look at the end suchas...
fora GLOSSARY.
Look nearby for Look for a
a VISUAL and SYNONYM.
CAPTION.
Look for an
Look nearby for a ANTONYM.
VOCABULARY
BOX.
Look for
Look at the end RVEII(-)‘;TDESD
fora FOOTNOTE. Look for a WORD PART. ’
prefix... base... suffix...
|L5(;(O|L<|fc/.)\r|\?21-|o|\|, Look for a description
that means of HOW IT WORKS.
this means.‘...‘ its purpose... it works...
whichis. .. it functions... it helps...
Look within the sentence ;
Look forits
for PUNCTUATION
IMPORTANCE.
MARKS.
. important because...
(definition) with this
, definition , S
— definition l“he SLIgn/fcance...
in order to...

word : examples

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com 3



CONTEXT CLUES READER THINKING

Deliver explicit instruction.

Plan to teach and practice applying context clues all year long.

Introduce each “clue” within whole-class

comprehension mini-lessons. ccccceccecccecccsccscescs . . .
P Integrate the application of context clues within the broader reading process.

o Read, read, read the text.
o Row Question as you go.
our boat. @ e}

Predict what will happen next.

Read on so you’'ll know.

1. Teach each context-clue strategy individually.

2. Choose short excerpts that have unknown words
to students and that type of “clue”

3. Tell students where to look, what to look for, and
how to think in order to take advantage of this

“clue” 1. Reveal a new text that includes several unfamiliar words and

includes types of context clues previously taught.
4. Model being confused by a word’s meaning.

Show awareness of Thinking Voice. 2. Execute a read aloud, modeling your Reading Voice and Thinking

5. Think aloud about pausing and looking inside the Voice, including when you “question” the meaning of a tricky word.

word and then reversing and fast-forwarding to
look for words and visuals that may help.

Read, read, read the text.
Question as you go.
6. Model how to make a prediction about the word’s

meaning and then read on to confirm or adjust
thinking.

3. Pause, reverse, and fast-forward, collecting clues to infer
the word’s possible meaning— make a prediction.

Predict what will happen next.

4. Utilizing the inferred meaning, continue reading the passage,
confirming or adjusting your thinking if needed.

Literacy
eLessons

€0 00000000000000000000000000000000000000000000000000000000000000000000000000000000000

ceccsccccccccee @ Read On sO y@yﬁﬂ know. A reader discovers his prediction is
confirmed or wrong. If wrong, the reader:

« Adjusts thinking to match the
accurate meaning.

- Rereads to find overlooked or

Confirm m misinterpreted clues.

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com 4



e | Teach inferring in 5 steps

4
O

A
AL
»

RACHEL REMENSCHNEIDER

rremenschneider@smekenseducation.com

Make the reading process concrete and visible.
Readers have conversations in their heads.

Reveal the Reading Voice. Reveal the Thinking Voice.
W] ) i thinki
cetalls Mist QH MEINKING: - 1t reminds
details! meof...
udio This makes
detalls methink... im predicting...
I'm questioning...  This means. ..

I'mvisualizing. ..

Model Stop and Say Something.

RELEVANT
RESOURCE

Introduce the
Reading Voice
@ and Thinking
SECRET SITE Voice.
RESOURCE
ANCHOR CHARTS
GRADES K-2 GRADES 3-12

& SPIN-OFF SESSIONS

CONTENT- COMPREHENSION STANDARDS

AREA
READING
Session 5
Digital texts

Session 1 | Summarize literature
Session 2 | Track ideas

Session 3 | Text structure

Session 4 | Perspective & point of view
Session 5 | Compare-contrast

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com



MAKE INFERENCES READER THINKING

Introduce the inferring process. STANDARDS EXPECTATIONS

Readers use both voices to make an inference. : Read closely to determine what the
: text says explicitly and to make logical

inferences from it; cite specific textual

evidence when writing or speaking to
BACKGROUND . support conclusions drawn from the text.
KNOWLEDGE :

: 6 SPIN-OFF SESSION
— Figure out something : TEXT-BASED RESPONSES | Session 3

SHCEVisual inds I'm the author didn't state. :
detailSEeetails gz%"f’:’.'ds thinking... : Constructed responses

Embed the reader voices within the 5-step process.

Question
Prompt STEP 1 BECNIETANER D
:@T ‘ NIE¥H Read the question.
NIZEM List relevant details.
‘ I'm thinking... .
It reminds STEP 4 | Put details together.
me of...
Determine what they mean. .
STEPS y . ......................... ANCHOR CHART
i é
SECRET SITE
RESOURCE @
Follow 5 steps to
make an inference.

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com 2



MAKE INFERENCES READER THINKING

NOW IT’S YOUR TURN

ecee

Visual text : | Audio text Video text

“Little Thi Big," Jests Cold
People crowd to enter the open ttie things are Big, Jesus Lolon

door. They rush to find a seat.
Many are left to stand when all @
the seats are taken. The vehicle
jerks forward at a high velocity,
causing the standers to lurch.
They tighten their grips on the
straps hanging from the ceiling.

Although it’s daytime, the view
out the windows is pitch black. @

Only lights inside the vehicle
keep it from being totally dark.

What is the speaker contemplating What secret does the dog
What decision did this man make? Where does this scene take place? as he is about to get off the subway? want the man to keep?

DI0II0

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com




MAKE INFERENCES READER THINKING

Recognize that all comprehension standards require the reader to infer.

R1 ssseee Inferences&Evidence Require readers to show their work.

ooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

SECRET SITE RESOURCES
KEY IDEAS & TEXTUAL DETAILS :

R ceeeeeeenne Main Idea & Theme Tie every
comprehension
R3  ceecceenene Relationships & Development @ lesson to
the Inference
Silhouette.
CRAFT & STRUCTURE
R4 -.-eeeeeene Words & Phrases
R5  ccccceeeses Text Structure & Organization How do you
. . ) draw the
R6 --eeeeeeeee Purpose, Perspective, & Point of View @ Silhouette
Head on
INTEGRATION OF KNOWLEDGE & IDEAS chart paper?
R7  -eeeeveeee Medlia Literacy
R8 ceeeeeneen Argument & Evaluation
2 { I Text-to-Text Comparisons

Print and laminate 8"x 11"
Silhouette Heads to create
individual whiteboards.

R10 eeeeee TextVariety &Range

¢ READERTHINKING
. Session 4| Background knowledge

SPIN-OFF
SESSIONS

TEXT-BASED RESPONSES
Session 3 | Constructed responses

Download interactive Silhouette Heads in various formats—
PDF, Google Doc, Google Slide, and Jamboard.

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com 4



«eaoer | INfer despite a lack of ONFERE
THINKING background knowledge KRISTINA SMEKENS

kristina@smekenseducation.com

: : : SPIN-OFF
Recognize the inference process is complex. @ SESSION
Introduce the 5-step inference process. READER THINKING
Session 3 | Make Inferences
STEP 1 RELEAEE DS
Qgestion k? Text
STEP 2 REELERLECTESIT N orPrompt
+ |

STEP 3 RESIGEZNL TN i 'm thinking...

BACKGROUND It reminds

KNOWLEDGE STEP 4 | Put details together. ‘

@ STEP 5 PLAETILWATLEIS GG EELE W

: -
ANCHOR :
CHART E ............................................. .
Diagnose possible reader struggle points.
Provides a wild Overwhelmed with what to Lacks background
answer or guess. ¢ thinkabout and where to start. knowledge.
[
Build a classroom climate that revolves around evidence. SECRET SITE RESOURCES
- Follow every inferential question with How do you know?

- Exaggerate returning to the text to look for clues.
d%/ « Introduce the Scooby Doo principle. @ @
- Prompt readers when their inferences are off track.
« Remain neutral when students offer text evidence.

+ Require multiple details per answer. Remain neutral when asking Prompt readers when

- Require multiple details per answer from the same student. How do you know? their inferences are off track.

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com



BACKGROUND KNOWLEDGE

READER THINKING

READER STRUGGLE POINT
Overwhelmed with where to start & what to think about.

Identify relevant text details.

d%b/ - Understand that details are relevant when they support the question.
- Determine the type of details that will be helpful.

Rl 2. What is the main idea?

. . SPIN-OFF
Determine relevance based on the question, cccccceceeeerececccccccccciccnes SESSION

VOCABULARY & WORD STUDY
Session 4 | Functional Vocabulary

NOW IT’S
YOURTURN

« Clarify the answer isn't in the text— but there are clues.

e0ccccccccc0el

.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
°
.

Rl 2. What is the theme?

RI 3. Identify a character trait.

Recognize the types
of details to look for. Broad topic Character details Character details
+ . « His response - Words .
- If the question is about..., Repeated details Topic to the problem Lesson Think about
d%b/ then look for + topic + Thoughts consistent
« Repeated words What : (Gjoo.d.and bad Wh+‘ - Gestures behaviors
. Synonyms about it ecisions y it's ; throughout.
e « Relationships important Body language
- Similar phrases P - Reactions
« Related details with others .
SECRET SITE +*+***"; : How he chanaed + Actions
. « Pronouns ge
RESOURCES :
Rl 4. What does ___ mean? RI 5. How is the text structured?
: Visible tool .Y
@ : Look INSIDE (roots) Make a ISTI efoo ’ cBMPREHENSIO
. & OUTSIDE (content) e ext features b
: ) prediction. - Choose
- Visuals/Text features Read on to Invisible tools from 1 of -
o ” - Examples confirm or -Trans'ltlons. the 6 types. =
Idenjmfy reIevath textual : « Synonyms adjust. « Relationship of
details per reading standard. - Antonyms info in paragraph
« Function/Purpose before &/or after
. « Description
@ SPIN-OFF Session 1| Summarize Literature
S 6 SEeS|oNe  Session2|Trackldeas RELEVANT
Session 3 | Text Structure RESOURCE
COMPREHENSION

Define evidence versus just a detail.

STANDARDS

Session 4 | Perspective & Point of View
Session 5 | Compare-Contrast

© 2023 Smekens Education Solutions, Inc. -
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.
.
.
.
.
.
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BACKGROUND KNOWLEDGE

READER STRUGGLE POINT

Activate more than text-to-self connections.

R

Visualize the details.

« Read slowly, adding
each detail into an
imaginary scene.

9%

- Consider the tone,
mood, vibe, or
connotation associated
with the details.

Put the details together.
«I'm picturing...
« | suppose you could say...
«I'm predicting that...
« This (detail) makes me feel...
«I'm thinking it feels like when...

Lacks background knowledge on the topic.

ec0cocecococoe

R

9%

READER THINKING

SECRET SITE
RESOURCE

Activate background
knowledge when inferring.

®

Identify relationships
between details.

- Consider what the
individual details

have in common.

« It makes me wonder if...

: NOWIT'S
: YOURTURN

The sun shone all summer and fall. Not
a drop of rain fell. When winter came,
the storehouse was empty. Thus, they
raided the Algonquians’

food, causing them to

become bitter enemies.

People ate their horses,

dogs, cats, and even rats.

They resorted to boiling

their boots, belts, and

every scrap of leather to

make broth. People wan-

dered about in the woods

in search of snakes or

edible roots. Most of them

never returned to the settlement.
What s the

Adapted from You Wouldn't Want
: problem?

to Be an American Colonist!

eececccccccccce eecccccccccccccccse eecccccccccccccce eecccccccccccccce eecccccccccccccce eecccccccccccccce eecccccece

The Filipinos originally used this object as
a hunting weapon. It consisted of a large
disk of wood or stone around which twine
had been wrapped. The weapon

was hurled, and the twine snared

an animal by the legs. In the

1920s, American Donald Duncan

saw this object when he was

visiting the Philippines. Scaling

down the size of the device, he
transformed it into a toy and was

selling them in the United States

by the thousands.

What is the

Adapted from The Kid Who inven tion ?

Invented the Popsicle

- Find a connection
among them.

- Look for similarities
or patterns among
the details.

Put the details together.
- These go together because. ..
« These are all about...
« When this happens, so does...
- With this comes....
« These are all signs of...
« It has something to do with...

-------- ©0000000000000000000000000000000000000 o

What job
does he do?

What job do
they do?

© 2023 Smekens Education Solutions, Inc. -
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BACKGROUND KNOWLEDGE READER THINKING

READER TREATMENT
Provide routine practice and patience.

ANCHOR
CHART

: Focus on the inference process— not right answers.

0 Start with visuals and short, simple texts.

SECRET SITE
RESOURCE

Motivate
readers to dive
into the text.

0 Don't expect answers before students collect details.

STEP 1: Read/View the text.

STEP 2: Read the question/prompt. (Ask the question to drive students back into the text.)
STEP 3: List relevant details.

STEP 4: Make mini-inferences. (Ask the question, causing students to put thoughts together.)

STEP 5: Determine what they mean. (Ask the question, expecting the inference with evidence.)

.---@ Require readers to show their work.

Print and laminate
8”x 11" Silhouette
Heads to create
individual
whiteboards.

SECRET SITE
RESOURCES

Download interactive
Silhouette Heads in
various formats— PDF,
Google Doc, Google
Slide, and Jamboard.

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com



READER
THINKING

4

Annotate & note-take :
to improve comprehension

A
A\ D
»

RACHEL REMENSCHNEIDER

rremenschneider@smekenseducation.com

Readers actively engage with texts.

Readers document the whispers of their Thinking Voices.

Read with
apurpose.

Read with
pen in hand.

« Support during-reading comprehension.
« Prepare for after-reading tasks.

+ Recognize the limitations of reader tools.
« Harness the power of reader tools.

Readers put their thinking adjacent to the author’s ideas.

LIFT INFORMATION
OUT OF THETEXT

REIETAKIHG

Take notes on a universal

graphic organizer.

MEANS

NOTES

MARK INFORMATION
ANNOTATION WITHIN THE TEXT
An m@lﬁ'@tate Track thoughts within the margins.

« Why do you want to remember that?

- Why is that part important?

« How does that help answer the question?

« How does that help you understand the idea?

Move from highlighting to why-lighting.

Text
details

Reader
thoughts

SECRET SITE
RESOURCES

®

Introduce the purpose
of annotation.

®

Return to annotations
after reading.

®

Go beyond highlighting—
expect why-lighting.

© 2023 Smekens Education Solutions, Inc. -
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ANNOTATE & NOTE-TAKE READER THINKING

Scaffold annotation skills all year.

Summarize Make connections Make connections
one text. within one text. across multiple texts.
» Note the important vocabulary. « Mark specific details and note how NOTE: Read the first text, applying Tier 2 strategies.
. o they are related to the main idea(s). Read and annotate the remaining texts:
« Identify the main idea(s).
« Identify essential vocabulary. Explain » Recognize— but don't mark— repetitive information
how it relates to the main idea(s). (i.e., confirmed,
) corroborated). ANNOTATE&NOTE—TAKE%ADERTHINKING
« Draw arrows to show connections Readacoss mulile sources.
Tools that draw attention among ideas (e.g., reasons, « With an asterisk (¥) or o
@ et examples, steps, events, people, exclamation mark (!),
SUPPLIES etc.). Label each connection. mark new big ideas.
wikki stix . . Write a 2-3 word
« Number information to show
sticky flags order or quantity. Note what they comment/summary
sticky notes— real & virtual represent, next to each.

highlighters— real & virtual

« With a plus sign (+),
K « Mark words/sections that cause o P g
markers ) . . indicate additional
. questions or confusions. Write out . . ) )
colored pencils . details learned about an idea stated in a previous text.
the question.

highlighter tape Write a 2-3 word comment/summary.

« With a double-sided arrow (4¢—), indicate contradictory
information. Write a 2-3 word comment/summary.

MARKS & SYMBOLS
highlight

underline

© © © 0 0 0 0 0000000000000 00000000000 0000000000 00000000000 0000000000000 000000000000 0000000000000 000

circle

box

® ®

Simplify annotation with View a whole-class mini- Mark new and contradictory
marks, codes, & abbreviations. lesson executed in fourth information.
grade on coding across texts.

brackets

numbers

SECRET SITE
RESOURCES

arrows

© © ¢ 0 0000000000000 0000000000000 0000000000000 00 00 0 00

asterisks

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com 2



ANNOTATE & NOTE-TAKE

READER THIN

KING

Read across multiple sources.

© © 0 0000000000 0000000000000000000000000 0 00

Prepare for research.

.

MARK INFORMATION
ANNOTATION g/ 2%

» Read the first text,

Main/ applying Tier 2 strategies.

Anchor text

+ Note only the new and
different information
from Sources 2-4.

Expertise does not come from reading one text. .

RCINAKHS

Main/
Anchor text

Every text does not provide the same information.

© © 0 0 0000000000000 00000000000000000 000 00

LIFT INFORMATION
OUT OF THETEXT

« Read the first text,
taking note of Tier 2
information.

« Apply grocery-list
note-taking style.

» Maintain source-
specific notes.

+ Include thoughts from
the Thinking Voice within
parentheses.

+ Note only the new and
different information from
Sources 2-4.

Make a grocg
key words, af

Use TM spellin
Abbrev.
No sent!

MEANS

ry list of facts,
d phrases.

Quote a“phrase” &
add the 9 number
for reference.

@

SOURCE 1
[ ]

SOURCE 2

=)

SOURCE 3
( MEANS)

© mmm—
© mmmmm
PROMPT What information are you reading for?
HOW IT WORKS | Writing from Sources

© =
THE TEXT SAYS ( THE TEXT MEANS )

SOURCE1

Make a grocery list of facts, Include your thoughts
key words, and phrases. about the facts listed.

No sent! add the Tl number

Use TM spelling.
Abbrev. Quote a “phrase” &
for reference.

Note why
the author’s
words are

important.

\ P

7
AFTER READING SOURCE 1, change the note-taking purpose.

Nowon: i€ BIG NEW IDEAS
=} ADDITIONAL LITTLE details
4» OPPOSITE opinions

SOURCE 2

SOURCE 3

Separate
notes by
sources,

SOURCE 4

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com



ANNOTATE & NOTE-TAKE READER THINKING

®

Organize information collected
from sources.

Expose K-2 readers to annotation
strategies.

Vary levels of support.

3 TIER 1 TIER 2 TIER 3

SECRET SITE RESOURCES :
: Summarize one text. Make connections Make connections across
within one text. multiple texts.

What annotation expectations should

I have for struggling readers?
E greceseecesessecasiititisttattstitattees 9
: ; SECRET SITE RESOURCES

0 000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

L?BSTACLES LiOLUTIONS

Students mark everything! ¢+ ccccccecccccccccce... @ Emphasize marking words and phrases only.

®

How do you prepare students to

Students aren'tallowedto cc e ccccccccccccccccss.. @ Useremovable tools for annotation and

1 00 00000000000000000000000000000000000000 00000000000

write in the books. graphic organizers for note-taking. synthesize when reading off a
screen?
Students can'twritesmall «« .o cceeeeeeeeieeeeeo . @ The teacher will be the scribe.
enough to fit the space.
- 6 SPIN-OFF SESSION
We have limited paper-based texts; <<+« ccccceeeeeo.. @ Introduce digital tools for annotating

TEXT-BASED RESPONSES | Session 4

we're reading mostly digital texts. print texts and video texts. :
: Extended responses

© 2023 Smekens Education Solutions, Inc. - www.SmekensEducation.com 4



» 4 A .
»

rexreasen | EQUIP readers from the O
EPOE first day to test day SHONA LANSDELL

slansdell@smekenseducation.com

Begin with the end in mind.

You will read three passages about . You will then answer several questions based on the texts. Use the information to write an essay.

Soureg L st e Soures 2 oo QUESTIONS

SECRET SITE RESOURCE

To access grade-specific passages, questions, and read-write prompts,
click on“Classroom Resources” and then “Assessments.”

READING SKILLS: WRITING SKILLS: TEST-TAKING/ON-DEMAND SKILLS:

€ ©0000000000000000000000000000000000000000000

est
Day

4 aay
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FIRST DAY TO TEST DAY TEXT-BASED RESPONSES

Scaffold essential literacy skills.

SPIN-OFF .
SESSIONS — cgﬁﬁ‘ﬁ;ﬂém
COMPREHENSION THlNK BEYOND THE TEXT ceseney RELEVANT
STANDARDS : RESOURCE
) Sgssion 1 - Readers retell/summarize literature.
Summarize Literature Root single-text inferences in evidence. « Readers retell/summarize information.
Session 2 - Readers track ideas across a text.
Track Ideas - Readers ask & answer questions about a text.
Session 3 + Readers see text organization.
Text Structure - Readers analyze author choices.
Session 4

Perspective
& Point of View

B COMMUNICATE IN WRITING < s

« Readers convert the last thought as a reader into the first sentence as a writer.
« Readers repeat key details from the question/prompt within the response.

TEXT-BASED « Readers include evidence to support their thinking.
RESPONSES « Readers provide multiple pieces of text evidence.
Session 3 « Readers explain their thinking in a concluding statement. Craft short constructed responses.

« Readers know that all details are not evidence.

« Readers know how to cite visual, audio, and video-based evidence.
+ Readers comment on their own evidence/pump up their writing.

» Readers blend evidence and elaboration.

« Readers stack multiple pieces of elaboration after each text detail.

> SYNTHESIZE INFORMATION ERemseseee

.

Integrate ideas across multiple texts. .
« Juggle multiple sources, noting author details and reader thoughts, while maintaining source-specific notes.

« Decode the prompt/task to determine what to synthesize (e.g., steps, main ideas, reasons, etc.).
+ Reread the texts' details to analyze, compare, integrate, and/or synthesize them into new reader ideas.

Constructed Responses

READER THINKING
Session 5
Annotate & Note-Take

0000000000000 00000000000000000000000 ¢ o

COMPREHENSION

Extended Responses - Readers generate an academic introduction.

- Readers generate an appropriate conclusion.

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com 2

STANDARDS .
Session 5 :
Compare-Contrast EXTEND THE RESPONSE  <fS0ruuu oot
¢+ Readers stretch each synthesis into a topic-sentence statement. Execute a research-writing task.
TEXT-BASED ¢+ Readers support each synthesis with a body paragraph.
.« Readers recognize extended responses as several stacked constructed responses.
RESPONSES : .
Session 4 <+ Readers organize body paragraphs to match the genre and text structure.




FIRST DAY TO TEST DAY TEXT-BASED RESPONSES

Integrate reading and writing-about-reading instruction.
Teach 1 comprehension and 1 W.A.R. skill per “week.”

MONTH 1 MONTH 2 MONTH 3 MONTH 4 MONTH 5 MONTH 6 MONTH 7 MONTH 8 MONTH9  MONTH 10
W1 W5 w9 w13 w17 w19 w23 w27 w34
MONTH 1 ‘ . p
This week’s...
+ Establish routines. READING SKILL
« Build stamina. M |
« Introduce voices.
- Make inferences. T|
W2 W6 W10 W14 W18 w20 W24 w2s W31 W35
W
T|
W.A.R. SKILL
| Fl
w3 w7 w11 W15 w21 w25 w29 w32 w36
A < Tug
cBIPRERENZION
w4 w8 w12 w16 w22 W26 w30 w33
detail I'm thinking...
detail It reminds
detail meof...
-

SPIN-OFF
SESSION « Each"week/teach a standards-based . Each“week," review a standards-based
READER comprehension skill using a single text. comprehension skill, teaching the subtle
nuances with multiple and/or complex texts.
TIS-|INI.(IN§ - End each“week” with a W.AR. lesson that P P
ession

targets constructed-response writing. « End each “week” with a W.A.R. lesson that

Make Inferences o
supports extended response writing.

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com 3



FIRST DAY TO TEST DAY TEXT-BASED RESPONSES

Conduct both reader’s and writer’s workshops.
Clarify writing-about-reading and genre-based lessons.

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

st
Yaay mxmpEml SEMESTER 1| READER'S WORKSHOP [N EEEEER
[— Instruction targets comprehension skills [— Instruction targets the most essential
applied to a single text. writing skills tied to each mode/
: unit (e.g., persuasive, argumentative,
[EE— Each “week” ends with another :  E— informative, narrative).
component to writing a constructed :
response. Students produce many first drafts
| I (and some final drafts) on familiar and
free-choice topics.
[ |
[ [
A The same comprehension skills from I The same essential writing skills per
first semester are spiraled and applied mode are spiraled and applied as
to multiple and more complex texts. dictated by a read-write prompt.
[ |
Each “week” ends with another skill from Students produce first-draft extended
the W.AR. scaffold moving from short responses on texts previously read.
Pr— constructed responses to long extended r— NOTE: Save the texts and thinking
responses. (See also Semester 2 of from Semester 2 of Reader’s Workshop;
Writer's Workshop.) they are the subject matter during the

Semester 2 of Writer’s Workshop.

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com



exr-ensen | Write about texts ONFERE
RESPORSES 1 in the primary grades COURTNEY GORDON

cgordon@smekenseducation.com

Recognize the developmental stages within the modes of writing.

PICTORIAL LABEL
WRITING WRITING o
N

N

Narrative Narrative Narrative arrative :
P S——— 3
( = — ;
— :
e—— M
Informative Informative Informative Informative :
L P SO . E
~— . E
N :
: SECRET SITE RESOURCE
Persuasive (Opinion) Persuasive (Opinion) Persuasive (Opinion) Persuasive (Opinion) : Incorporate
persuasive,
i~ —— : @ informative,
: & narrative
— writing in PK-1.

©00000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

CCSS | KINDERGARTEN W1 Use a combination of drawing, CCSS | KINDERGARTEN W2 Use a combination of drawing, dictating, ~ CCSS | KINDERGARTEN W3 Use a combination of
dictating, and writing to compose opinion pieces... and writing to compose informative/explanatory texts... drawing, dictating, and writing to narrate an event...

CCSS | GRADES 1-2 W1 Write opinion pieces... CCSS | GRADES 1-2 W2 Write informative/explanatory texts. .. CCSS | GRADES 1-2 W3 Write narratives. ..

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com



PRIMARY WRITING TEXT-BASED RESPONSES

Ask students to think beyond a retell.

Prioritize opinion writing— versus informative writing.

At the Fireworks
Whoosh.. Boom! By Kelly Roper
Crackle, crackle, crackle.
0Ooo! Ah!
Whoosh... Boom!
Sqeal, squeal, squeal.
Ha, ha, ha, ha, ha!
Whoosh... Boom!
Sizzle, sizzle, sizzle.
Oh! Ah! Qoo!
Boom, boom, boom-a-da-hoom!
Boom-a-da-boom, boom, hoom!
000, ah, oh, 000, aaaaah!
INFORMATIVE PROMPT CCSS R2 | Retell the story/poem using specific details from the text.
PERSUASIVE PROMPTS - CCSSR2 | % CCSSR3| % CCSSR4| % CCSSRé|
i MAIN IDEA i CHARACTER i WORDS & i PURPOSE &
& LESSON “ DEVELOPMENT “ VOCABULARY . PERSPECTIVE
SECRET SITE 3 s L L
RESOURCE *  Whatlesson did How does Grandma  ~ Howdothewords *  Who do you think
Lilly learn? % feel/respond to % inthispoemadd %  wasright— the
Tracy’s situation? %+ toits meaning? 1 farmerorthe
@ . animals?
; I'm
Ask two types of after-reading thinki Put the
questions. INKING..  Jetails together
. to figure
It reminds 9

me of something out.

SPIN-OFF SESSION m
READER THINKING ..
Session 3 | Make Inferences This is the answer.

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com 2




PRIMARY WRITING

TEXT-BASED RESPONSES

Expect the what and why in text-based responses.
Recognize the essential ingredients— regardless of the developmental stage.

Readers make

ANCHOR
\ CHART

inferences & (= e

expl.ain them
o= @i WIItING.

R X R RN Y

CCSS | W1
KINDERGARTEN

X Ceeeescecceccessescesessessessessessessessnnen
WHAT I think.
...Compose

opinion pieces PICTORIA ABE| ENTENC] M CONSTRUCTED
inwhich they ... NRITIN NRITIN NRITIN WRITINC RESPONSE
state an opinion

or preference

eeccccccce

about the... WHAT I think. WHAT I think. WHAT I think. WHAT I think. m

book... —_—— . o
GRADES 1-2 Draw the answer. Draw the

Write opinion answer. .

pieces in which °

they introduce
the... book
they are writing
about, state an
opinion, supply
reasons that
support the
opinion...

PERSUASIVE
PROMPT

How does Grandma
feel/respond to
Tracy’s situation?

Add evidence in
picture details.

Label the picture
with text details.

HOW
KNOWS d

Answer drawn with text
evidence in the form of
picture details.

Answer drawn with text
evidence in the form of

picture and letter/word labels.

Answer written in a word or
phrase with text details listed.
(May include a drawing.)

Answer written in one or more
sentences with text evidence.
(May include a drawing.)

o(ress In_pool

s ,
Ww+m3

eyes wide

_ dropped. purse | |

Answer is stated within a
topic sentence, followed by
evidence and explanation.

© 000000000000000000000000000000000000000000
°

e0ccc000c000000000000000 00

(S}

SPIN-OFF :
SESSION @

TEXT-BASED
RESPONSES
Session 3 |
Constructed
Responses

ec0c0c0c0cccccs
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PRIMARY WRITING

TEXT-BASED RESPONSES

Provide explicit skill instruction.

Teach skills that fit the developmental stages of the writers.

WHAT I think.

Answer stated while pointing Answer drawn with text Answer drawn with text Answer written in a word or phrase Answer written in one or more

at words and visuals within evidence in the form of evidence in the form of with text details listed. (May include sentences with text evidence.
the original text (evidence). picture details. picture and letter/word labels.  adrawing.) (May include a drawing.)

ORAL RESPONSES J PICTORIAL RESPONSES § LABELED RESPONSES LISTED RESPONSES SENTENCE RESPONSES

SKILL #1 Orally restate the answer in Find the illustration that best Restate the answer and find Restate the answer. Use sound- Restate the answer and
Readers a word, phrase, or fragment. depicts the answer. the illustration that best stretch spelling to write the answer stretch it into a complete
convert the Orally restate the answer Orally restate the answer in a dgﬁ:cﬁ it. Label the picture ck>n th? té)p line. (Apply phonics Rt
) ’ . with the answer. nowledge. .
last thought in a simple and complete simple and complete sentence. ge) Use sound-stretch spelling
as a reader sentence. Think about how to draw th Restate the answer and think to write the answer in a
into the first inka quh ow'to drawthe about how to draw it using complete sentence.
thought as a ag;wer ‘g't lacc;r?tgi. shapes. Label the picture T 0
o .5' apg color de aél s. ; with the answer. (Apply 4 ri cl-:: e answer on the
: « Size proport'lon etails. phonics knowledge.) rst ine using sentencg
- Facial expressions. conventions (e.g., spacing,
- Setting details. capitalization, punctuation).
SKILL #2 Speak in a complete sentence (e.g.,  know... I think... | figured out...) Identify 1-2 “key” words from the Identify 1-2 “key” words from
Readers repeat Identify 1-2 “key” or important words from the original question. original question. the original question.
key words from Create an oral sentence merging key words and the answer. Write key words and the answer as Write a single sentence

the question or
prompt.

Punctuate the end the sentence with a breath, avoiding because.

the list title, avoiding because. (This
may be a phrase.)

merging key words and the
answer, avoiding because.

©000000000000000000000P00000000000000000000000000000000000000000000000(00000000000000000000000000000000000000000000

varying sentence starters.

Strengthen the answer with
more evidences labeled.

Strengthen the answer with more
evidences listed.

SKILL #3 Touch text evidence (i.e., an Touch text evidence (i.e., an Touch text evidence (i.e., an Touch text evidence (i.e., an actual Touch text evidence (i.e., an
Readers actual word/picture detail actual word/picture detail actual word/picture detail word/picture detail observable in actual word/picture detail
include observable in the text). observable in the text). observable in the text). the text). observable in the text).
textual Orally introduce the text Draw close-up details to Label a detail in the pictorial Use sound-stretch spelling to list Identify which words in a
evidence to detail with a sentence represent the evidence: writing. (Apply phonics the text detail on an additional line. sentence to use as evidence.
i starter, avoiding because. - Adjectives, sensory details knowledge— initial/end Apply phonics knowledge.
support their 9 Ad y sl (Apply p ge.) S
thinking. + Action, movement sounds, whole words, 2-wor to introduce the detail
. « Number, name details labels, simple phrases, etc.). avoiding because Z

= + Speech bubbles, dialogue , Orally introduce the text detail with : '

S Orally introduce the text AL

£ Orally introduce the text detail with a sentence starter, a sentence starter, avoiding because. Merge the sentence starter

= detail with a sentence starter, avoiding because. with the evidence creating a

E avoiding because. single sentence.

= SKILL #4 Find/Point at the “best” Point at the 2 “best” text Label/Number the 2 “best” List the 2 “best” text details/evidences Write the 2 “best” text details/
Readers evidence for the answer. evidences that are depicted evidences depicted within the  for the answer, written on lines using evidences for the answer.

; Find/Point at the second within the pictorial writing. ictorial writing. words, phrases, or simple sentences. . ) .
provide il P 9 P 9 P P Differentiate the first detail
multiple ’ Orally differentiate the first Orally differentiate the first Orally differentiate the first detail from the second with varying
pieces of text Orally differentiate the first detail from the second with detail from the second with from the second with varying sentence starters.
evidence. detail from the second with varying sentence starters. varying sentence starters. sentence starters.

Strengthen the answer with
more sentences of evidence.

© 2023 Smekens Education Solutions, Inc.
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PRIMARY WRITING TEXT-BASED RESPONSES

Conduct both reader’s and writer’s workshops.
Teach W.A.R. as part of whole-class instruction within the reading block.

........................................................... ‘
PICTORI ‘ AR RELEVANT
: NRITIN NRITIN RESOURCE
Today’s Schedule : e | e T f p——
8:40 —‘ Morning Work
& Calendar
Includes a daily, whole-class comprehension :
9:20 Reading lesson. :
& Stations MONDAY-THURSDAY | Deliver | do, You watch : ﬁ
& listen instruction on a single comprehension :
thinking skill. = || == || — _
11:00 Art ? R ] ). ]
FRIDAY | Deliver I do, You watch & listen 717 g EI : []
instruction on the next W.A.R. skill. (Model —— . O : ]
1 the new skill using the thinking saved from — O —Y | ——O
11:45 =0 | Lunch Monday-Thursday.) — == e

12:50 |:| AL
-

1:35 Math | [
2:15 Writer’s Includes a whole—class writin‘g‘ Iessgn,
Workshop followed by independent writing time.
DAILY | Deliver I do, You watch & listen ﬁ
instruction on a specific skill to improve their I | r—
2:45 / Science pictorial writing, labeling, list writing, or R ' — —
Social Studies sentence-writing skills applied in narrative,
informative, or persuasive writing. ~ eecceeecee : — ‘ ‘

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com 5



TEXT-BASED
RESPONSES

Improve
constructed-response writing

DER A
» A .
»

SHONA LANSDELL

slansdell@smekenseducation.com

Make inferences and explain them in writing.

Target thinking first.

©000000000000000000000000000000000000000000000000000000
.

SPIN-OFF
SESSION

e00c00c00c000000000e

READER THINKING

Session 3 | Make Inferences

READERS

1. Collect relevant details.

3. Infer the answer.

.
.
.
.
.
.
.

I'm thinking...

It reminds
me of...

® orerence |

ececccccccccccccce

WRITERS
1. Reveal the answer.
2. Identify the evidence.

©000000000000000000000000000000000000000000000 o

People crowd to enter the open door. They rush to

find a seat. Many are left to stand when all the seats are

taken. The vehicle jerks forward at a high velocity, causing

the standers to lurch. They tighten their grips on the straps

hanging from the ceiling. Although it's daytime, the view

out the windows is pitch black. Only lights inside the vehicle

keep it from being totally dark.

Where does this scene take place?

1. Provide an inference/answer
to the question or prompt.

Answer - Inference

Identify the 3 facets of a constructed response.

2. Support the inference with
examples/details from the text.

3. Explain how the evidence
supports the inference.

Details - Evidence Explanation

Repeat key words from the
question/command and
provide a general answer.

detail
(evidence) I'm
thinking...
detail
(evidence) It reminds
meof...
detail
(evidence)
detail
(evidence) I'm
thinking...
detail
(evidence) It reminds
meof...
detail

(evidence)

RALEEEN

detail

(evidence) I'm
thinking...
detail
(evidence) It reminds
meof...
detail

(evidence)

[ Inference

Support your Support your answer
answer with with more evidence
textual evidence. from the text.

Explain how the
evidence fits the
answer/inference.

M >>>>>>>>>A’A>>>>>>>>>>

RAFPFPFPPFPF‘ > >

‘ > > E>>>>>>>>>>>>>

\"\f\‘) — — —
What is the Why do you
answer? think that?

© 2023 Smekens Education Solutions, Inc. -
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CONSTRUCTED RESPONSES TEXT-BASED RESPONSES

Write the 15t sentence. @

.
.

.
0000000000000 000000000000000000000000000 o

LESSON IDEA: Stretch the

answer into a topic sentence. Repeat key words from the

: question...
because : :
... and state the inference.
LESSON IDEA: Identify key words. LESSON IDEA: Introduce the Goldilocks Principle. LESSON IDEA: ]
Implement Assignment
Invisible ?
Questions.
In the
descriptive
paragraph about
the people
standing in the
vehicle and Teacher Student
holding on, it’s Questions Responses
clear that it takes This scene ? .
place within an takes place
underground in an under- ? .
subway train. ground
In an under- subway —_— .
ground train.
train.
°

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com 2



CONSTRUCTED RESPONSES TEXT-BASED RESPONSES

Write the 2" and 3"sentences. @

.
.

.
©0000000000000000000000000000000000000000000 o

LESSON IDEA: Introduce evidence.

- Revisit 2-part what-and-why answers. ~ Jetail -,
thinking... The author states. ..
detail
(evidence) It reminds
uv HY detail me of...
etai
(evidenlce) The text also...

EEEE\WHAT

.
.

®0 000000000000 000000000000000

- Provide sentence starters for efficiency.

.
©0000000000000000000000000000000000000000000000000000000000000000000000

LESSON IDEA: Include evidence in blended sentences.
- Define kerplunked evidence versus blended evidence.

A, -
the vehicle Sentences

jerks forward at a high velocity, should “lurch”
causing the standers to lurch. Py “tighten their grips”
« Provide alternative verbs for said. They tighten their grips on the all of the
The text: The author: straps hanging from the ceiling.” ol
states... wrote... o —
includes implies... It should
presents. .. describes. .. “although it's daytime, the view sound like “daytime,”
proposes. .. out the windows is pitch black.” one person
wrote it. pltCh
. . black”
LESSON IDEA: Determine the strongest evidence.
« Revisit details versus evidence.
- Identify the most helpful text details. « Introduce a 5-step strategy.
1. READ and determine the most important author words/phrases.
ll
tlr:i'nking... 2. REMOVE the original text.
{;’e“-’g}.’:"’ds 3. SAY or compose an oral sentence blending your words with the author’s.
4, WRITE what you just said out loud.
m 5. RETURN to the text to verify that the author’s words have quotation marks.

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com



CONSTRUCTED RESPONSES TEXT-BASED RESPONSES

Write the 4*" sentence. @

oooooooooooooooooooooooooooooooooooooooooo

These details demonstrate. ..

LESSON IDEA: Assume the reader “doesn’t get it.”

« Describe the purpose of the concluding sentence. oo LB
LESSON IDEA: Connect the dots. ettt eeeeteeeeeeeeieeeeeeeeeeeeteeeeeeeananeeeeeeaantaaeeeeeannareeeeeaannrraees :
- Distinguish what the text says (i.e., evidence) from it saa s aea i A el Eraa ne
. subway train. The text states that the standers
detail 'm
(evidence) thinking... “lurch” and “tighten their grips” on the ceiling
detail It reminds straps. The text also states that, despite it being
(evidence) me of...
detail “daytime,” the people inside the vehicle see only
(evidence) “pitch black” out the windows. These details prove
this is an underground subway train because it’s a
m fast moving vehicle that travels in a dark tunnel.
LESSON IDEA: Explain the connection in 3 parts. SECRET SITE
RESOURCE
1. Restate the answer. » > » » 2.Addaconnectingword. » » » » 3.Describe the connection.
This shows... because consequently Use thoughts noted within @
This demonstrates. .. since as aresult the Silhouette Head.
These details prove... so therefore

End a constructed response
with an explanation.

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com 4



CONSTRUCTED RESPONSES TEXT-BASED RESPONSES

Insert elaboration. ®

LESSON IDEA: Double the elaboration-to-evidence ratio.

.
©0000000000000000000000000000000000000000 o

Inference Inference L L
: This is important because. .. This signifies. ..
This matters because... This causes...
Elaboration This means.... The impact of thisis ...
Elaboration .. /n other words. .. It follows that. ..
Elaboration comes from the : This conveys... Consequently...
E— Condiuion Thinking Voice. ...g.;/\‘/e.s the impression... Thls‘sugge‘sts. ..
: This is important because. .. Ifthis continues...
ThIS scene takes place in an underground Subway train. :.oo......-.oo.........oo......-.oo......-..oo......-.oo......-..o.....

The text states that the standers “lurch” and “tighten their grips” on the ceiling straps.

This suggests a vehicle moving so fast that people have to hold on for balance.
The text also states that, despite it being “daytime,’ the people inside the vehicle see only “pitch black” out the windows. WRITTEN RESPONSE with Elaboration

This matters because daytime implies sunlight.

These details prove this is an underground subway train because it's a fast moving vehicle that travels in a dark tunnel. j ‘ ‘

LESSON IDEA: Generate compound sentences using but, so, because, then, since, consequently, therefore, thus, etc.

This scene takes place in an underground subway train.
The text states that the standers “lurch”and “tighten their grips” on the ceiling straps because the vehicle is moving so fast that people have to hold on for balance.
The text also states that, despite it being “daytime,” the people inside the vehicle see only “pitch black” out the windows, but daytime implies sunlight.

These details prove this is an underground subway train because it's a fast moving vehicle that travels in a dark tunnel.

LESSON IDEA: Stack explanation and elaboration.
This scene takes place in an underground subway train.
The text states that the standers “lurch”and “tighten their grips” on the ceiling straps because the vehicle is moving so fast that people have to hold on for balance.
Consequently, this eliminates any slow moving vehicles where passengers are required to remain seated.
The text also states that, despite it being “daytime,” the people inside the vehicle see only “pitch black” out the windows, but daytime implies sunlight.
Therefore, the description of darkness puts this scene in a cave or tunnel.

© ©00000000000000000000000000000000000000000000

©000c000000000000000000000000000000

TEXT-BASED RESPONSES
SPIN-OFF Session 1 | First Day to Test Day
SESSIONS @ Session 4 | Extended Responses

These details prove this is an underground subway train because it's a fast moving vehicle that travels in a dark tunnel.

ecccccce
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SUPER SATURDAY

. READING
TEXT-BASED SynthESIze to prOduce CONFERENCE

1ErONEE | extended responses COURTNEY GORDON

cgordon@smekenseducation.com

Recognize the depths of thinking.

More than summarize, more than infer— students must synthesize.

Summarize the author’s ideas.
Restate the most important information the author presented.

ooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

Infer your thoughts.

Integrate multiple details from the text to generate
a new idea that the author did not state literally.

#1 The product should Synthesize your thoughts.
be more thana

summary... We need
to add intellectual

Integrate multiple details from different texts to generate a new idea that none of the authors stated literally.

work to their writing
about reading.”

et SUMMARIZE -+ ® SYNTHESIZE
Repeat a detail A new thought
SECRET SITE RESOURCES’%@\ Author’s words Your words
A little detail A big idea
@ Found in one source Implied in multiple texts
CIarifysummaryvsynthesis_ View a mini-lesson. cececccccccccececececscscscscscscscscscscscscscscscscsscscsoes

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com



EXTENDED RESPONSES TEXT-BASED RESPONSES

Synthesize in two steps.

ecccece

Read each text & collect its details.

- Take notes on Source 1.

- Note the new and different information
while reading Sources 2-3.

9000000000000 000000000000000000 000

eoee

« Maintain source-specific notes.

READER THINKING
SPIN-OFF ¢rqon 5

SESSION Annotate & Note-Take

SECRET SITE RESOURCES
Organize
information @
collected from
sources.
Mark new &
contradictory @
information.

PROMPT SYNTHESES

Writing from Sources E
|
SOURCE 1 i : :
SOURCE 2 B
SOURCE 3 {?

°
>TEP Combine

°
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.

Reread across the texts’ details.
« This means...
Read one detail. Consider what it means. < This is saying. ..

« This is like...
« This is important because. ..

Skim the other details, looking for a second one
that has a similar meaning, sentiment, or reaction.

Consider how the two details are similar. + This is another...
- This is like (the first detail) in that. ..
+ How are they connected? . This also. ..
- How are they related? * This is kind of....
_ _ «Ifyou think about it as..., then it's
+ Does one detail build on the other? similar to the first detail because...

Repeat the process, combining several

details from at least two sources. Note the relationship
of the details within

......-............--....ooooo.....-.............--....ooooo.... the Synthesis bubble.
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EXTENDED RESPONSES

TEXT-BASED RESPONSES

PROMPT Generate 3 reasons in support of
schools requiring uniforms.

Writing from Sources
|

SOURCE 1

- Easy to spot a building intruder because he is not wearing the same outfit.
+ Reduces the economic barrier between the “haves” and the “have nots.”
- Prevents gangs from using colors/clothing to identify themselves.

- Diminishes the social stigma of “cool” versus “uncool” kids because of clothing.

SOURCE 2

- Fast morning routine; one outfit makes it easy to decide what to wear.

- Eliminates peer pressure among students to have trendy clothes.

SOURCE 3

- Easy to locate students on a field trip because they all are wearing the
same thing.

- Provides a sense of belonging since everyone is similarly dressed.
« Decreases in-school fighting/stealing over brand-name clothing.

« Eliminates arguments between parents and children about what is
“appropriate” to wear to school.

. NOW IT’S
. YOUR TURN

L

/\
~—

.

RELEVANT
RESOURCE

SECRET SITE RESOURCES

How do you
@ prepare
students to

synthesize
when
reading off

a screen?

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com



EXTENDED RESPONSES TEXT-BASED RESPONSES

: : T VOCABULARY
Decode the prompt to identify the writing task. s;ég;?gﬁ S WORD STUDY
Organize the syntheses to fit the text structure. ?Eﬁf:g:a?\,ocabumy

HOW-TO EXPLANATORY ) COMPARE-CONTRAST ) PERSUASIVE ARGUMENTATIVE

HOW-TO EXPLANATORY or COMPARE-CONTRAST PERSUASIVE responses— ARGUMENTATIVE responses—
responses— DESCRIPTIVE responses— responses— Body paragraphs Introduce the issue and position. Same as persuasive, plus an
Body paragraphs are Body paragraphs are are organized into broad Body paragraphs are organized additional body paragraph for

organized into steps. into reasons with evidence. the counterclaim.

organized around big ideas. categories.

Detail how racism Explain the different kinds Compare Jackie Robinson’s Write an opinion essay Argue if Jackie Robinson’s
evolved from the of success Jackie Robinson baseball career to that of Babe identifying the reason(s) baseball success was/was not
beginning to the end achieved in his lifetime. Ruth. Explain their similarities Jackie Robinson greater than that of Babe Ruth’s.
of Jackie Robinson’s and differences. experienced success. Be sure to acknowledge opposing
baseball career. viewpoints within your essay.

- identify the main points

« explain the main ideas

« provide multiple reasons

« describe the topic

- identify the types

- explain different kinds

- explain different aspects

« explain the parts

- describe different
components

- name different facets

- determine a position

- write an opinion

« make a claim

« draw conclusions

« convince the audience

« write a persuasive

« provide multiple reasons

« support reasons with
evidence

«argueif __or__

- provide multiple reasons

- support reasons with evidence

- include opposition

- provide counterclaims

- consider multiple perspectives

- address both viewpoints

« determine strengths and
weaknesses

« write a comparison

.compare___to____

- show how alike and different

- explain similarities and
differences

- details presented about both

« identify similarities

- main differences

- evaluate the main differences

- explain the process

- sequence the events

- order the events

« describe the steps

- over time

- evolution/evolve

« show the time line

- from beginning to end
- initial to now

- conception to current

©00000000000000000000000000000000000000000000000000000000000000000000
©00000000000000000000000000000000000000000000000000000000000000000000
©00000000000000000000000000000000000000000000000000000000000000000000

©000000000000000000000000000000000000000000000000000000000000000000000000000

........ Reveal the unique structure per genre and the ingredients in its body paragraphs.

Introduction Introduction Introduction Introduction Introduction

The first step... One way... Both address... One reason... One reason...
Next... Another facet... A second category... A second reason... A second reason...
Then... A third big part... They also include... A third reason... Despite...
Finally... Conclusion Conclusion Conclusion A third reason...
Conclusion Conclusion

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com 4



EXTENDED RESPONSES

TEXT-BASED RESPONSES

Write from multiple sources.

Return to the reader’s notes with a writer’s purpose, «::=wweoereesreereesseeeseeseeeseeenceneeeeeeeeeeeee - Gtretch each synthesis

into a topic-sentence @

PROMPT SYNTHESES INTRODUCTION Statement-
iting R . .
Writing from Sour — - Provide textual evidence,
e citing its source (e.g.,
- / BODY 11 — Source 1, Source 2, the
— video, the article, etc.).
SOURCE2 ¢ g
/ o - Elaborate on each piece of

m.

SOURCE 3

N

Writing from Sources

SOURCE 1

SOURCE 2

\,

OURCE 3

=

iive

BODY 13

Source 2 includes...

This is important

because.

In other words...

This matters because...

These details demonstrate.

aaaaaaa

©00000000000000000000000000000000000000000000000000000

SESSIONS

OURCE 3 / e —— evidence.
- « Conclude the body
PROMPT SYNTHESES Pa I’agraph with an
Repeat key words from the prompt... .
Writing from Sources @ e — explanation.
SOURCE 1 — p—
- m Bo DY “2 _ —_—
CL .............. SPIN-OFF
gjé T READER
— THINKING
Session 3
— - Make
PROMPT SYNTHESES e o)
pe— Inferences

TEXT-BASED RESPONSES
Session 3
Constructed Responses

TEXT-BASED RESPONSES
Session 1
First Day to Test Day

©00000000000000000000000000000000000000000000000 o
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TEXT-BASED
RESPONSES

Target 4 types of
narrative reading responses

SUPER SATURDAY

READING
CONFERENCE

BRIDGET LONGMEIER

bridget@smekenseducation.com

Move beyond personal narratives.

© 00000000000000000000000000000000000000000

eecccce

® 0000000000000 000000000000000000000

Traditional Prompt
Narrative Writing

« Based on background knowledge.

» Generates a narrative response.

« Typically requires students to recall a personal experience.

« Allows for more than one possible response.

Read-Write Prompt
Narrative-Writing Task

« Typically based on a literary text.
- Generates a narrative response.

« Requires students to write an original story based

on information learned in the original text(s).

ceeo-@ CCSSW9 | Draw evidence
from literary or informational
texts to support analysis,

reflection, and research.

« Requires multiple details from the original text(s).

« Allows for more than one possible response.

INDIANAWT1 | ...Apply
reading standards to write in
response to literature and
nonfiction texts.

SECRET SITE RESOURCES

® ®

Generate narratives in response
to reading.

How should students incorporate
evidence in a narrative response?

SPIN-OFF  TEXT-BASED RESPONSES
SESSION  Session 4 | Extended Responses

Define what counts as evidence.

Review what Clarify that Identify the
students know “evidence”in details

as “evidence” narratives means to include.

when writing weaving in

informative and details from the * Repeat setting
persuasive original text. details.
responses. - Repeat character

feelings, traits,
thoughts,
actions, words.

« Repeat plot
(problem,
solution, action,
event, theme)
details.

© 2023 Smekens Education Solutions, Inc. -
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TEXT-BASED RESPONSES

NARRATIVE RESPONSES

Analyze sample narrative-writing tasks.
Draft parallel prompt experiences to include essential academic vocabulary.
‘ 3 Insert the missing piece.

‘ 4 \Write fiction based on fact.

‘ 1 Continue the story. ‘ 2 Rewrite the perspective.

In the middle of The Big Orange Splot, “Colonial Life” describes families and

Write a continuation of the
story of Bahauddin Shah using
details from the passage. Describe
what you think might happen
after Bahauddin Shah climbs

out of the Salt Caverns. What
obstacles might he face and

what actions might he take to
overcome them?

At the end of the passage, Howie
tells Kevin that he is not making a
good case. Write an original story
that describes what Kevin does

You have read a passage from
“The Growin’ of Paul Bunyan.”
Think about how the story
would be different if it were told
from Johnny’s point of view.
Write the story from the point of
view of Johnny.

This passage is written as a
first-person narrative told from
Miss Summerson’s point of

view. Write a narrative story that
describes the major events in the
passage from the point of view

a man goes to see Mr. Plumbean, but
the author never tells the reader what
they talked about. Add this missing
page to the book. What did they talk
about? Write what they said and draw
a matching illustration. Be sure to use
information that you know happens
later in the story.

This story tells about Derrick's first
camping trip. Write Derrick’s journal
entry about this camping trip. Include
information about how the characters

lifestyles of that era. Using the facts and
information provided by the author

of this text, write an original narrative
describing a typical day in a colonial child’s
life. In your story, be sure to use what you
have learned about the setting and the
characters as you describe a common
problem and solution for that time period.

-
next to try to change Howie's of the stranger, emphasizing his responded to the events in the story RELEVANT / ,”
mind about paying for Cromwell’s thoughts and feelings about Mr. as you write the journal entry. RESOURCE | /
training. Skimpole, Miss Summerson, and ;’

Richard. After discovering that his wife has /
In the passage from “Magic gone missing from the bicycle they ’»
Elizabeth,” the author creates a You have read Anthony Browne's were sharing, Mr. Harris returns “to | ’
vivid setting and two distinct Voices in the Park. Think about where the road broke into four”and / /
characters, Mrs. Chipley and Sally. how the story would be different seems unable to remember where | ,’
Think about the details the author if it were told from the dog's he has come from. Using what /’ /
uses to establish the setting and viewpoint. Write a fifth story you know about Mr. Harris, write a L ’,’
the characters. Write an original from the point of view of the narrative story that describes how I e
story about what happens when dog. he chooses which road to take and

Sally arrives at Aunt Sarah’s house.

In your story, be sure to use what
you have learned about the
setting and the characters as you
tell what happens next.

the experiences he has on his return
journey. Be sure to use details from
the passage in developing your
narrative.

© 2023 Smekens Education Solutions, Inc. -
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NARRATIVE RESPONSES TEXT-BASED RESPONSES

TASKTYPE KEY INGREDIENTS MENTORTEXTS ANCHOR PAPER

“Continue” « Incorporate the same characters.
the story - Describe a similar problem & solution.
following ) )
a similar + Depict the same lesson learned— just
® plot. sooner.
: « Include a transitional introduction.

« Incorporate the same characters.

« Describe the same problem & solution.

« Reveal a different character’s perspective.

6 l—l
Rewrite

the same

plot SECRET SITE

from a
different RESOURCES

character’s
viewpoint.

Rewrite narratives from
a different character’s
perspective.

© 2023 Smekens Education Solutions, Inc. - www.SmekensEducation.com 3



NARRATIVE RESPONSES TEXT-BASED RESPONSES

TASKTYPE KEY INGREDIENTS MENTORTEXTS ANCHOR PAPER

Insert - Demonstrate mastery of the story - Dissect deleted Before & After THE INSERT
the arc. scenes from e
mISSIng mov|e5. M Plombean has
. . i, palm
piece or - Expand on ideas merely gt "
L page. mentioned. por i
Mr. Plumbean

This is the missing page from

wwwww

* He Plombenn's hovse
{5 many Colocs and
he worked at "ﬂ”“‘
o paint it
e like
neat

« Note the details
that happen
before and after
the inserted
information.

* Me. Plumbean made
his hevse koo like

«Include a
transitional
introduction and/or conclusion.

Original Text

iction BASED ON Facts

Gather details from the
informational text, including:
« People/Subjects.
« Setting.
Write « Events/Activities.

CHARACTERS

SETTING

fiction
based on
fact.

PROBLEM
&SOLUTION

Generate an original plot revealing:
» Accurate character and
setting details.
« A realistic problem.
« A plausible solution.
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CONTENT-
AREA
READING

Redefine research experiences

4
O

A
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»

KRISTINA SMEKENS

kristina@smekenseducation.com

Redefine research.

Review the traditional research-writing unit.

« The unit spans multiple days/weeks.

« The reader gathers his own sources.

» The product is typically long (e.g., 5-10 pages).

« The final product includes the full writing process.

.

e0ccccccc0cc000c00000000 e

SECRET SITE

Explore
topics.

Find

credible sources.

Read &
collect info.

Synthesize
& organize.

Write the

first draft. Revise & edit.

RESOURCES

eccccccccse

C|ar|fy the simulated research-writing TASK. @ --cceeemmiiiiiiiiiiiiiiiii i et r e i e e st e e e naaeas

« The task starts and ends in one sitting.

- The reader utilizes provided sources.

«The product is shorter (e.g., 1-2 pages).

«The final product includes only a strong first draft.

(Topic provided.)

(Sources provided.)

Read &

collect info.

SPIN-OFF
SESSIONS

Synthesize

& organize.

TEXT-BASED RESPONSES
Session 1 | First Day to Test Day

Meet the expectations outlined within the standards.

CCSS | R1 Read closely to determine
what the text says explicitly and to
make logical inferences from it; cite
specific textual evidence when writing
or speaking to support conclusions

drawn from the text.

CCSS.W7 Conduct short as well as
more sustained research projects
based on focused questions,

demonstrating understanding of the

subject under investigation.

@ ccccccscccce

How do | balance long,
traditional versus short
research-writing tasks?

Write the
first draft.

(No opportunity for major revision.)

TEXT-BASED RESPONSES
Session 4 | Extended Responses

CCSS. W8 Gather relevant
information from multiple print and
digital sources, assess the credibility
and accuracy of each source, and
integrate the information while
avoiding plagiarism.

®

Simulate research-writing tasks
during eLearning.

CCSS.W9 Draw evidence from
literary or informational texts to
support analysis, reflection, and
research.
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RESEARCH EXPERIENCES CONTENT-AREA READING

Integrate frequent research experiences.
Recognize authentic reasons to research.

To seek an answer to a question. SO U U UUR PP
Acquire a specific fact or detail. Address curiosities and wonderings. Learn of others’ questions.
To build knowledge about a topic. R T T LTI I
Establish a general understanding. Deepen understanding further. Disprove lies, revise outdated Gain new perspectives
information, and support truths. and insights.
D e

¢ Carousel through MYTHBUSTERS
i teacher-selected :

E sources.

10in 10

.
ooooooooooooooooooooooooo

To solve a problem related to a topic.

Find out how to do Explore past, present,

something. and potential
solutions on bigger
issues.
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RESEARCH EXPERIENCES CONTENT-AREA READING

Honor the process over the product.
Redeﬁne What counts as a researCh prOduct. @:-cccceccetetittititiitetitsitestisesttsesessesesstsescssescsstsessasesnsses E

When do they execute research? |dentify time for research experiences.

« Bell-ringer, morning work - Literacy station + Whole-class activity
» Research moment « Anticipatory activity + Simulated research tasks
« Exit ticket « New-unit introduction ﬁgg{g;g /celfé;r%ring)
What do they produce? Identify a product that fits the depth of knowledge. gﬁ_CERET /%
RESOURCES

RESEARCH REFLECTION | /learned... Ifoundout..  Ididn’t know... I'm wondering...

STICKY FACTS | I know something you don’t know.

Topic or Question

Topic or
Question

MULTIPLE SOURCES | Keep track of which sources provided what information.

N

’\,\/\,\
i oy
'\/\,\,\
“\,\’\’
D—\\i\’\,\\f\
== _
"\,\/\-

Topic

L]

HiNNjNN

ece

Who executes
the research?

Collect and % /
_ L

report

information.

oooooooooooooooooooooooooooooooooooooo

RELEVANT
RESOURCE
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conrent- | Understand the unique skills CONFER

reapinG | Of subject-area reading KRISTI McCULLOUGH

kmccullough@smekenseducation.com

Apply Reading and Thinking Voices in all subjects.

Acknowledge that every teacher is a reading teacher.

©0000000000000000000000000000000000000000000000000000000000000000000000000
.

ENGLISH/LANGUAGE ARTS

[ Identify textual differences.

8:40 i Morning Work
HISTORY/SOCIAL STUDIES

. Reading
20 ﬁ & Stations

Cinderella lived under the tyranny of her unjust stepfamily. Her

‘ & Calendar
stepmother locked her in a room to keep her from going to the Ball. Art By 1929, American factories were turning out nearly half of

However, Cinderella’s Fairy Godmother came to her rescue, providing the world's industrial goods. The rising productivity led to

Lunch i
all she needed. Once there, Cinderella and the Prince danced until enormous profits. However, this new wealth was not evenly

distributed.

S

the magic wore off and turned her beautiful gown back to rags. As Computer

she ran away, she tripped and lost one of her glass slippers. The Prince Lab

searched the Kingdom to find the one who was its true match. Math

READER THINKING & EXPECTATIONS:

Read Aloud

L The cells that line the nasal cavities have cilia, tiny hairlike
- Reading is meant to convey an

experience to the reader. Science extensions that can move together like whips. The whiplike

Social Studies motion of these cilia sweeps the mucus into the throat,

« Understanding of the individual story elements that
compose the whole work.

where you swallow it.

1 English/ Lang. Arts

- Rich language includes multiple meaning words, = <
guag P d 2 Social Studies

figurative language, etc.

« Heavy emphasis on inferring author ideas and intentions.
At time t=0, a tank contains 4 Ib. of salt dissolved in 100 gal. of

water. Suppose that brine containing 2 Ib. of salt per gallon of

water is allowed to enter the tank at a rate of 5 gal./min. and

SPIN-OFF SESSION

COMPREHENSION STANDARDS
Session 1 | Summarize Literature

that the mixed solution is drained from the tank at the same
7 Science rate. Find the amount of salt in the tank after 10 min.

@ :cccccerececetctciteteticetetetesesesesesesesessstssssssssssssesesesesesesesesesesesesass
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SUBJECT-AREA READING

SOCIAL STUDIES | Government, Geography, History, Cultures

COMMON TEXT TYPES:

« History textbook(s)

« Primary source documents— essays,
speeches, legal
contracts/agreements

- Biographies, autobiographies
» Maps, time lines, photographs
+ News articles

« Opinion/Persuasive texts— essays,
speeches, editorials, campaign
advertising, propaganda

« Firsthand accounts (journal/diary
entries, personal letters)

« Secondhand accounts (minutes/
published proceedings)

- Artistic representations of the
culture/event (artifacts, paintings,
drawings, film, editorial/political
cartoons)

TEXT CHALLENGES:

1. Students assume all historical information is accurate.
Although it's published in a textbook and read in class, it's
not necessarily true.

2.The vocabulary includes more abstract concepts (e.g.,
economic depression, democracy, etc.) than concrete
nouns or processes stated in math and science texts (e.g.,
diameter, angle, water cycle).

3. Students consider the information only in the context of
itself— not seeing the bigger picture or its possible impact.

© ©00000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

READER THINKING & EXPECTATIONS:

(36‘) - Reading narrative accounts/theories of
historical events.

- Understanding of cause-effect relationships
(those who acted and those who were affected).

CONTENT-AREA READING

- Balancing fact v. opinion, interpretation,
and author perspective.

L
L

“ + Heavy emphasis on reading
multiple accounts.

+ Understanding of author bias/
interpretation is necessary.

o,

TR b

A Picture Book of

MﬂrﬁnLlltherKinng_

D A, A
s by R i

s Wﬁ't'entg UB“:i'iEents

o =
& DHRATINID WY OF LY T R ——
12 12
- it
TROUNLES W M RET AN ST TTLNG T WEET
18 20
i | Bt |
WALAARS, BIMLLE MNE COLE CONMLINE TN EANT AND WEIS
26 26
. wm1
A calin woma oo 1 o 64
it
i
sier

In 663 i Kivg bod che gt suasch s all e
Whabirgion. Moo than tua hursdred thos
axd B

e Today { have & dream that my children will be pdgad

for whe they e and not for their sk color. | hva @ |
dream that one doy white chideen and black children will jon
hards, They will play tegether even i Alabama, althovgh the
leader of that state todsy = a man &lled with rasism,

§ have a drean that all the hardsiips of today will seon
be gone. We will all Ive togetner peacelvily, The is the
hope we sharg, Ths = tha fath w@ ke with v6 o8 we
return home.

SPIN-OFF CONTENT-AREA READING
SESSION

Session 1 | Research Experiences
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SUBJECT-AREA READING

CONTENT-AREA READING

TECHNICAL TEXTS | Math, Music, Physical Education, Art, Industrial Tech, FACS

COMMON TEXT TYPES:

TRADITIONAL TEXTS
« Course textbook(s)

« Instruction manuals, labs,
directions, recipes

« Methods books

- Techniques books (history of
design, graphic design)

- Artist statement (purpose and
intent)

- Fairy tales, novels, fiction, riddles,
and songs from world cultures

VISUAL TEXTS

- Images, photographs

- Visuals (illustrations, maps,
charts, diagrams, figures, graphs,
flowcharts, playbook page)

- Artifacts, models, instruments,
mediums, equipment

« Fingering charts
« Blueprints
- Step-by-step posters

- Codes, formulas,
pronunciation guides

- Digital symbols
« Sheet music/Music
scores

- Works of art (e.g., painting,
graphic design, pottery)

NONTRADITIONAL PRINT TEXTS

« Forms, contracts, documents,
data, spreadsheets

« Math problems
« Word problems

- Math proofs « Scripts, transcripts, court cases

MULTIMODAL TEXTS "

Wi

+ Body movements and gestures, hand signals (e.g., coachlng, conducting)

X,

«Video, how-to tutorials

- Documentaries, news
broadcasts, interviews

- Techniques, processes

- Posture, position, stance, physical form

00 00000000000000000000000000000000000000000000000000000000000000000000000000000000

TEXT CHALLENGES:

1. Technical reading is its own language. It comes with its own
symbols, vocabulary, syntax, and grammar. Students who do not
know the “language” struggle to comprehend.

2. Students routinely look only at the visuals (rather than reading the

explanatory text) to figure out the information they need to “do.”

3.They often don't know why they are doing what they are doing.

READER THINKING & EXPECTATIONS:

&) + Requires an understanding of processes.

(38) - Precision is essential.

+ Heavy emphasis on accuracy and error detection.

q«) « Reading to reach an end result.

SPIN-OFF CONTENT-AREA READING
SESSION Session 4 | Word Problems

000000
0000000 |
0000 ll_.
00000 g B

©00000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

414 66% of the reading done at school is

technical. 78% of the reading done

in a real-world job is technical.”
THE READING TEACHER JOURNAL
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SUBJECT-AREA READING CONTENT-AREA READING w

dﬁm

SCIENCE TEXTS | Life Science, Earth Science, Biology, Physics, Chemistry £

COMMON TEXT TYPES:

« Science textbook(s)

READER THINKING & EXPECTATIONS:

. Raw data, field notes, journals (% « Requires an understanding of experiments or process.

- Recounts, explanations, reports . . ) . .
. News articles (% - Heavy emphasis on visual literacy (e.g., graphs, charts, formulas, photos, diagrams, drawings, etc.).

- Websites, blogs
(% « Includes the presence of math.

« Podcasts, speeches, essays

« Procedural steps for an experiment

- Visuals (e.g., flowcharts, graphs,
figures, models, equations)

direction changes

PLANT

- Videos, simulations, animations
- Physical models, artifacts

Figures s The velocity of an object changes if the speed changes, the:
dunection changes, or both the speed and the direction change.

Wl o s e
' S phov e W e
« s

TEXT CHALLENGES:

1.Vocabulary is specialized, using
a large amount of jargon.

2. Concepts can be presented
in multiple forms— written,
formulaic, and graphic.

3. Everyday words that appear
simple and decodable have
multiple meanings (e.g., fault,
frequency, force, matter,
medium, charge, etc.).

é « Heavy emphasis on specialized vocabulary.

[}

'() « Reading to understand how facts, assumptions, principles, _e n+o Yo Y PAS I ¥y ?)f?cw

and proofs are interrelated.

® 00 0000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

SPIN-OFF CONTENT-AREA READING CONTENT-AREA READING = YL S
19T ¥YDeans PQJC’:Q}Q_._“

SESSIONS  Session 3 | Text Features Session 5 | Digital Texts
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SUBJECT-AREA READING

CONTENT-AREA READING

Integrate reading comprehension strategies in all subjects.
Communicate when to change their reading “hats.”

EVERYONE reads.

+ Reading is meant to convey an
experience to the reader.

« Understanding of the individual story
elements that compose the whole
work.

« Rich language includes multiple
meaning words, figurative language,
etc.

« Heavy emphasis on inferring author
ideas and intentions.

©00000000000000000000000000000000000000000000

®000000000000000000000000000000000000000000000000000000000000000000000000000000

HISTORIANS read.

+ Reading narrative accounts/theories
of historical events.

- Understanding of cause-effect
relationships (those who acted and
those who were affected).

« Balancing fact v. opinion,
interpretation, and author
perspective.

« Understanding of author bias/
interpretation is necessary.

« Heavy emphasis on reading multiple
accounts.

© ©0000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

ofe

“DOERS” read.

+ Requires an understanding of
processes.

- Precision is essential.

« Heavy emphasis on accuracy and
error detection.

+ Reading to reach an end result.

©000000000000000000000000000000000000000000000000000000000000000000000000000000

ececcccccce

o ; =
([ HOW TO CARVE A puMpKIN §ETY

©0000c00000000000000000000000000 00

SCIENTISTS read.

+ Requires an understanding of
experiments or process.

« Heavy emphasis on visual literacy
(e.g., graphs, charts, formulas, photos,
diagrams, drawings, etc.).

« Includes the presence of math.

« Heavy emphasis on specialized
vocabulary.

« Reading to understand how facts,
assumptions, principles, and proofs
are interrelated.

© 2023 Smekens Education Solutions, Inc. -
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CONTENT-
AREA
READING

Move beyond
identifying text features

» 4 A .
0 »

KRISTI McCULLOUGH

kmccullough@smekenseducation.com

Know and use text features.

Recognize the 4 categories of text features.

i1 BASIC PARTS

Base components of a physical
book and/or digital text.

- Title

« Author

+ Spine

« Front cover

Tools that communicate
information through
images, shapes, and color.

« lllustrations
«Time line

« Chart

« Graph

])

ooooooooo

PINE

i

3% VISUAL/GRAPHIC AIDS

eecccccccccccccccccns

o
Print and digital
text features
are utilized within
the reading process
when
comprehending
both
literature
and informational
texts.

2 ORGANIZATIONAL AIDS

Tools that guide the reader to find
information or lead them to
answer a question about
the text or topic.

- Table of contents
+ Heading

* Menu NAVIGATION -~  BAR
- Navigation bar

4> INFORMATIONAL AIDS

Tools that supplement the main text.
They clarify, give background
knowledge, or extend the
reader’s understanding.

T

« Glossary

- Footnote

- Sidebar

« Hyperlink %‘B@L—"—INK

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com



TEXT FEATURES

Teach text features based on standards.

PARTS

of a Printed
Book

Front cover

Back cover

Spine

Title page

Page numbers
Dedication page
Acknowledgments
Preface/Introduction
Author or illustrator’s note
Copyright page
Dust cover flaps

End pages

KINDERGARTEN

K.RL5
K.RL5
Recommended
K.RL5
Recommended

GRADE 1|

Recommended
Recommended
Recommended
Recommended

Recommended
Recommended

CONTENT-AREA READING

Recommended

BASIC
Text
Features

Title
Author
Main text
Illustrator
[llustrations

Recommended
K.RL.6,K.RI. 6
K.RL.7
K.RL.6, K. RI.6
K.RL.7

TYPE
Styles &
Treatments

Headings

Subheadings

Boldface of key words
Font choice & size
Indent

Italics

Underline

Arrows

Bullets & numbered lists

Recommended
Recommended

1.RL5

Recommended

Recommended
Recommended

2.RL5
2.RL5

Recommended

VISUAL

Features &
Treatments

Photos, drawings, & sketches

Captions

Labels

Speech & thought bubbles
Maps, diagrams, & figures
Time lines, charts, & graphs

K.RL7

Recommended

2.RL5

Recommended
2.RL7
Recommended

eecccccccccsscccsccccse

eeccccccccccce

Numbers
referenced
correlate with
the Common
Core State
Standards.

Recommended
labels are next
to text features
that are relevant
when executing
specific grade-
level reading and

ecece

ecee

writing standards.

© 2023 Smekens Education Solutions, Inc. -
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TEXT FEATURES

Teach text features based on standards.

CONTENT-AREA READING

2

Table of contents 1.RL5 Numbers
Index 2.RL5 referenced :
LONG Glossary, vocabulary box 1.RL5 correlate with
&C | Pronunciation guide Recommended the Common :
OIT_]rp ex Fact boxes Recommended Core State
exts Sidebar 3.RL5 Standards.
Footnote Recommended
Endnote Recommended
Bibliography/Works cited 3.W.8 * Recommended
Menu 1.RI5 labels are next
Hyperlink rollover 3.RI5 : ftotext features
DIGITAL Icons & buttons 1.RL5 that are reIev.ant
: Text Hyperlinked text 3.RI5 Wher.I executing
. Features Rollover pop-up 3.RI5 specific gltade-
: Search box for key words 3.RIL5,3.W.5 : Iev.e'l reading and
Tabs/Navigation bar 3.W.5 writing standards.

SPIN-OFF
SESSION
CONTENT-AREA

READING | Session 5
Digital Texts

Lﬁ:{jS EX(lmmc Our E)OL/

;§

Tﬂ"_ Tert

Hitle

SECRET SITE
RESOURCES

TiHe f ~
Gulibies)

Introducing text features & conducting
a scavenger hunt.

Walk through the features of informational text.

© 2023 Smekens Education Solutions, Inc. - www.SmekensEducation.com 3



TEXT FEATURES CONTENT-AREA READING

Introduce each grade-appropriate text feature. HELPS THE
READER FIND
WHAT THE TEXT FEATURE IS SOMETHING.
- Show several Some text features function as
examples. : organizational tools to quickly

: WHERE THE TEXT FEATURE IS FOUND
- Study the graphic

representation for
meaning, function,

locate specific information or

answer a specific question. These
. Reveal Whel’e th|S text feature is found. . tools are valuable when a reader is

WHY IT IS IMPORTANT attempting to skim a long text or

and purpose. - Note if it is usually placed inside
or out5|de the maln text E ooooooooooooooooooooooooooooooooooooo ’ scan for Somethlng In partICUIar
- Reveal how the MAIN .
P . - Identify the
text feature works. - Note if this text feature typically ~— em— TEXT
comes before or after the main reasons/ HELPS THE

. De?scribe th? type text or is placed at the top, pUrposes an I READER BETTER
of information. bottom, or around perimeter of the main text. fauthor WOUIfj \ /7 UNDERSTAND.
incorporate it.
« Show examples of its various locations. ) - -
- Identify Some text features reveal the
« Connect where the text feature is located to when reasons/ b N\ same information as the main text,
a reader would view it. purposes - just more simply—and/or visually.
that a reader These tools fill in knowledge gaps
would seek and/or clarify ideas for the reader.
such a text
feature.
| T e e | Y FELEVANT - Name the ADDS NEW
. e hi
RESOURCE purpose this INFORMATION.
- text feature
serves. Some text features extend the

reader’s knowledge beyond
what was stated in the main text.

M ROLLOVEm
<2—o—o—- D IA\G\RA : o
Authors may put information into

5 .
@ '“' PHG)T@GRAPH a text feature that is not included

“<TPNNOroY

[ wo TITLE anywhere in the main text. This is
é . [ERCASRARY, — RONT COVER why it's imperative to read all text
7_” % =_.__ — BACK COVE features provided.

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com 4



TEXT FEATURES

Apply text features BEFORE reading.

Preview the text.

CONTENT-AREA READING

£

Since I'm looking for____
Ishould...

I know texts/websites put /

v,

Utilize the tools authors/publishers - Table of contents Search box that information (here).

provide to guide the reader to find Index Heading \

information or lead them to answer a Navigation bar + lcon L

question about the text or topic. Menu Button O -

SCOPe out & steal. . ................................................................................................................

Title y,

“Steal” as much information Headings /[  expect to learn about

about the topic— before Introduction I

reading the main text. N\ 7/ This makes me think...
Every first sentence /
Visuals & vocabulary - = Ialreagy know _
End of chapter questions ’ = A ol (about this topic)...
Summary g,\f\/*'/ :

I_IteracyeLessons ............................................................................................... -
— I NOW IT’S YOUR TURN
=] J g . FA‘ = What did you learn?

GRADES 4-6

GRADES 7-12

© 2023 Smekens Education Solutions, Inc. - www.SmekensEducation.com



TEXT FEATURES

CONTENT-AREA READING

Apply text features DURING reading.

Focus on comprehension.

Solve a word.

Look for text features that
may reveal the meaning
of an unfamiliar word.

Educational research reveals that
students need to know 95-98% of the
words within any given text/passage
to comprehend its message.

e0cecccccccccce

eecccccccccce

eecccccece

Look for visual text features
that communicate the
same information through
images, shapes, and color.
These may clarify the idea

or concept.
)

| So this is saying
N~ that..

I'm picturing...
/7 N\

prey (PRAY) an
animal for food

animal
that is hunted by another

I I I IR IR I

Glossary

could simply

Over time, pl
Plastic bottle

paper bags.

®0ccccc00cc00000000000e

Today, at leal

Each year, A

made to be thrown away after use

i 048 millions of di bl

plastic bags into the trash,

used only or

the biggest problems. especially in the sea.

m prowTeT

L
Glossary sy Acomysdbymepenon  ngdom  Acounyniedbyskngorcuen
border Aline that divides one country or micronation A made-up country that is not
region from another recognised by real countries
capital The city where a country's govemment  microstate A very smallreal country
is located monarch Aruler, such as a king, queen or emperor,
dtizen Aninhabitant of a country whos whose position is passed to their .
allowed to live there permanently and children after their death y,
s protected by that country monarchy Acountry ruled by a monarch
constitution A document that describesa countrys  mation Acountry; or, more precisely, a grou
mostimportant laws and its form of of people who share the same
govemment language and culture
country Anareaof land thatis separated from  oligarchy A country ruled by a small grou
(am-FIB-ee- gills (GILZ) the body e et of people
uhn) an animal that lives ookl parliament __Aplace where mer
in water while it's young; Making Life Easier documentissued by a count
most live on land as adults tsits cm‘mn:mmo:herm
Plastic as we know it was invented in the early 1900s. But for most Americans, it ['© people of a country
? <country ruled by a prince o
didn't become & big part of evervday life until the 1950s. That's when companies country ruled by an elected
b separate from another counts
began to make household goods with p]asuc.@p]a(es. cups, and other come independent
1 Joney citizens pay to their government
items were a @ b help run their country -

bnd that belongs to a country f, "

blp countries work together
country that exists only online

eecc0cccccccccccoe

eeccccccccccccccce

eecccccce

eecc0cccccccccccoe

eecccccccccce

Average Speed

Suppose you want 1o figure out how tast you ran from the
arcade to the library. As you ran, vour speed probably changed
from second to second. Theretore, in order to describe the
speed you traveled, you describe the average speed of the entire
trip. Average speed is the ratio of the distance an object moves
to the time it takes tor the object to move that distance. It it
takes you 1S minutes, or 0,25 h, to run the 1 ki to the library,
your average speed was | km/0.25 b, or 4 kni/h

Velocity B

It vou tell your friend that you traveled about 4 km/h, you
are describing your speed. You could give your friend a better
description of your motion if you also told him or her the
direction in which you are moving, ¥Velocity is the speedd and
direction of wn obiect’s miotion.

Often, velocity is shown by using an arrow, as shown in
Figure 4. The length of the arrow represents the speed of an
object, while the direction in which the arrow points repre:
sents the direction in which the object is moving,

Constant Velocity

Velocity is constant, or does not change, when an object’s
speed and direction of movement do not change. It you use an
arow to describe velocity, you can divide the arow into seg-
ments to show whether velocity is constant. Look at the skate-
boarding arrow in Figure 4. Each segment of the arrow shows
the distance and the direction you move in a given unit of
time. Recause each segment is the same length, you are mioving
the same distance and in the sanme direction during each inter-
val of time. Because both your speed and direction of move
TNt are CONStant, You are Moving at a constant velocity.

Make  horizontal
three-tab concept map
book. Label it a5 shown.
Useit ta organize your
notes on motion as you
read the lessan.

Worp OriGin

Siom Laun velowifaten. means
“wiftoess o1 ypred”

Figure 4 = Your
skateboarding velocity is
greater than your walking
velocity. Both veloities are
constant because they
represent a constant speed
ina constant direction.

Speed changes,

amis
10mis
20més

30mis

0ms

!
!
!

Somis

Figura s == The velocity of an object changes I the speed changes, the
dnection changes, or both the speed and the dwection change.

15 minutes

How can velocity change? B

The velocity of an object

can ehange in two

ways. Canyourecognize B

the ways velacity changes?

© Read and complete a
lab safety form.

© Toss 2 one-hole
stopper to your
partner. Observe and
recard the motion of the stapper.

© Hold the stopper above a table. Release it
Recard your observations in your Scisnce
Joumal.

© Tie one end of a 50-cm string to the

stopper. Gently swing the stopper ata

«canstant speed in a horizontal circle near

the floor

Analyze and Conclude

1. Analyze the speed and the direction of the
stapper each time you maved it. Which of
these changed and which stayed the same
each time?

2. i Wy Concept How were changes in
the matice of the stopper related to
changes in velocity?

Changing Velocity

Velocity can change even if the speed of
an object remainy constant. Recall that
velouity includes Both an object’s speed and
its direction of tavel. Figure § shaws several
examples of Uianging veloeity.

In the fust panel, the ball draps toward
the ground in 4 staight line, o1 constant
direction. The Increased Jength of vach arras
shows that the speed of the hall increases as
it falls. As speed changes, velocity changes.

Tn the second panel, each arow is the
same Jength. This tells vou that the Feiris-
wheel cars travel around a circle at a con-

stant speed. However, sach arrow points In a
different direction. This tells you that the
cars are changing direction. As direction

changes, velocity changes

The third panel of Figure 5 shows the
path of a ball tiown into the air. The anows
show that both the halls speed and direc
tion change, so its velouity dunges.

When either an objects speed or veloaly
Changes, the object Iy accelerating
Acewleration is the mieasure of the change bt
velocity during «t peviod of tinve.

SPIN-OFF SESSION
READER THINKING

Session 2 | Context Clues

N\ /

Oh, wait, that’s new.

N\

eecccccccccce

I didn’t read that in
the main text.

This makes me think...
I'm predicting it means...

eecccoc o

SPIN-OFF SESSIONS
CONTENT-AREA READING
Session 2 | Subject-Area Reading

CONTENT-AREA READING
Session 5 | Digital Texts

/
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TEXT FEATURES CONTENT-AREA READING

Apply text features AFTER reading.

Analyze for what information was new.

Read more.

Seek more information about
the topic utilizing provided

text features.

. Sidebar
« Hyperlinks
- Fact boxes

1. Carry reusable silverware.

2. Carry a refillable water bottle.
3. Bring your own shopping bag.

After reading the text,
[ llearned something
. additional from (text
feature).

ecccccce
.

Evaluate brand new.

While text features aid comprehension during
reading, it's after reading when the reader recognizes
what was and wasn't also stated in the main text.

Example from The Problem with Plastic
Explain how the photo contributes to the
understanding of the article. Support your
answer with details from the article.

\

I need to reread (text feature)
more closely.

The (text feature) shows... I'll
reread to confirm that is not stated
anywhere in the print article.

\/\/\/ v\/}d <7

The article explains...

“We are the
future. If we do The photo reveals...

not make a

change, who will?”
—Francesca Trotta

SECRET SITE RESOURCE

Evaluate text features for
their added value.

= The Problem With
R

© 2023 Smekens Education Solutions, Inc. -
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content | Apply comprehension strategies

AREA

reaoinG | when solving word problems

» 4 A .
0 »

BRIDGET LONGMEIER

bridget@smekenseducation.com

Understand the mathematician’s Reading & Thinking Voices.

Wonrds,
sentences

N Solve for X.
EHEE 4x412=24
a+b=c
<ABC =25°

numbexs

3'x 5 12:40 p.m.

aimloals 350 64%
- 58¢
pUNctUation
L o (o] cm
abbreviations mm

Visurals

[ \L7

I'm solving for...

Key information
includes...

This letter/number/
symbol means....

I'm estimating...

Ineedtoapply | relevant

(formula)... information
includes...
Ineedtofind__
before | can...

41 stydents do anywhere from
10-30 percent worse on word
problems than when the
same problem is presented in

mathematical form”

J.KINTSCH,
UNDERSTANDING WORD PROBLEMS

Read every story problem three times.

1. Read for overall understanding of what solving for.
2. Zoom in to notice the little words, symbols, and details.

3. Zoom out to integrate comprehension with computation.

RELEVANT

RESOURCE

Close-Reading
Triggers

SECRET SITE
RESOURCE
Attack story

: problems with
@ the 3 phases of
close reading.

© 2023 Smekens Education Solutions, Inc. -
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WORD PROBLEMS

CONTENT-AREA READING

FIRST READ | Read for surface understanding.

Comprehend the main idea.

Decipher the message.

Every subtle mark affects comprehension.

-« words - numbers
- abbreviations - letters

s acronyms -icons

« symbols «images

Acknowledge symbols have different
meanings in different subject areas.

SECRET SITE RESOURCE

Fluently translate numbers and symbols
to words.

« Decode without any phonics clues.

- Model the oral fluency.

- Require students to read aloud.

SPIN-OFF SESSION

READER THINKING
Session 1 | Science of Reading

Adjust to a slower reading rate.

«Word problems are dense
and compact.

© 0000 000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

Grasp the context or the situation.

Identify the topic sentence versus
the supporting details.

Remove the numbers.

A tank and a pail contain a total of
_____ milliliters of water. Jacob pours
_____ milliliters of water from the pail
into the tank. The amount of water in
the tank is now ___times what is left
in the pail. How much water was in
the pail at first?

Overcome unfamiliar content.

- Add realia or other visuals to support
understanding
and troubleshoot a
lack of background
knowledge.

Carmen swam ___fewer laps than
the number of laps Mario swam. They
swam ___laps altogether. How many
laps did Mario swim?

© 0000 000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

Find the story in the problem.

(Somebody) wanted. ..

Xander is unpacking books. He
unpacked 4 boxes that each had
24 books. Then he unpacked 8
more books. How many books
did Xander unpack?

but...

Xander

Wanted to unpack
all his books.

But he didn’t know how
many books he had.

SECRET SITE RESOURCES

Benjamin has 15
feet of ribbon to
cut into 2 foot
sections for a
scrapbooking
project. If he
needs 48 pieces
of ribbon to
complete the
project, does he
have enough
ribbon?

| BUT)

NOW IT'S YOURTURN

Identify the label when determining what solving for.

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com



WORD PROBLEMS

CONTENT-AREA READING

SECOND READ | Zoom in on the significant information.

Annotate the relevant information.

Read with a purpose. Focus on precision and accuracy in reading.

« Strikethrough any
irrelevant information.

« Mark the key terms and
note their meanings.

« Link numbers to nouns.

+ Note the tasks within
a multi-step word
problem.

- Transform the abstract
problem to a visual
one.

the, is, a, are
on, off, of, who
and, or

do (does, did)
be (was, were)

it, each, all, same, some

eecccccccccccsccccccsscccsccsccce

here, there, has, have

Emphasize little words with big meaning.

how many, how, many
what, which, why

one, ones, ten, tens
number, numeral @
can, would, should, could

find, solve, suppose

write, exercises

SECRET
SITE
RESOURCE

Refine the explanation of “key words.”"

- Teach the word’s meaning applied in different contexts.

Carlos and Elizabeth
go apple picking.
Carlos puts 10 apples in
their basket and then
Elizabeth puts 5 more

Carlos and Elizabeth go
apple picking. Carlos puts
10 apples in their basket
and then Elizabeth puts
some more apples in the

apples in their basket.
How many apples do
Carlos and Elizabeth
have now?

basket. At the end of the day,
Carlos and Elizabeth have 15
apples. How many apples did
Elizabeth pick?

- Maintain a list of aliases.

© 00 000000000000000000000000000000000000000000000000000000000000000000000000000

Carlos and Elizabeth
go apple picking.
Carlos picks 10
apples and Elizabeth
picks 5 apples. How
many more apples
did Carlos pick than
Elizabeth?

If there are five horses and 3 jockeys, how many more horses are there than jockeys?
If there are five horses and 3 jockeys, how many fewer jockeys are there than horses?
If there are five horses and 3 jockeys, how many horses won't have a jockey?

If there are five horses and 3 jockeys, what is the difference between the number of horses and jockeys?

© 2023 Smekens Education Solutions, Inc. -
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WORD PROBLEMS CONTENT-AREA READING

THIRD READ | Zoom out to integrate knowledge.

Reread excerpts while solving the problem.

Introduce the mathematician’s mantra. . Revise the reading habits of your mathematicians.

Teach students the individual reading Execute close reading in one sitting.
strategies within math class.

Read allittle; do a little. é

Re-establish expectations.

Compare to real world. : t z

ANCHOR

CHART
A4 66% of the reading done
at school is technical. 78%
ofthe readingdoneina Explain, prove, or argue what you're doing in a written response.
real-world job is technical.”
« Why do/doing it? « How do/doing it? « When do/doing it? « Where do/doing it?

THE READING TEACHER JOURNAL

: SPIN-OFF CONTENT-AREA READING | Session 2
B PP ® SESSION  Subject-Area Reading

© 2023 Smekens Education Solutions, Inc. - www.SmekensEducation.com 4



CONTENT-

«ren | Dive deep into digital texts

READING

-‘. : satu:
@ RE
KRISTINA SMEKENS

kristina@smekenseducation.com

Place equal value on all texts— regardless of medium or format.
Broaden the application of the Reading Voice.

Alter students’ mindsets & mental efforts.

Overcome the various struggle points of readers.

Thinks about what the WOrdS, BRING A CASUAL ATTITUDE.

visuals, and sounds mean.

« Equate to social media.

SEE BUT DON'T READ.

- Lack genre vocabulary.

SPIN-OFF SESSION « Expect to be entertained. « Lack skills to analyze.
6 READER THINKING
W@Dﬂ@ﬂ Session 3 | Make Inferences ANCHOR
details CHARTS
I text
people, features
VISWE]  clothing,
@@ﬁaﬁﬂg expressions
i q STANDARDS EXPECTATIONS
i setting, mood,
SUbJetCt’ backgground CCSS R7 | Integrate and evaluate content
event, presented in diverse media and formats, including
activity visually and quantitatively, as well as in words.
font, color,
size, space,
Iayouf K| ...Describe the relationship between illustrations & text...
1| Use the illustrations and details... to describe...
2| Explain how specific images... contribute... GRADES K-2 GRADES 3-12
o dﬁ music. vocals é 3| Use information gained from illustrations...
QLIc o@ instru;nents ' 4| Interpret information presented visually, orally, or quantitatively...
details
Qw 5| Draw on information from multiple print or digital sources...
volume, silence, 6 | Integrate information presented in different media or formats...
inflection, pacing 7| Analyzing each medium’s portrayal...
sound effects 8| Evaluate the advantages and disadvantages of... different mediums...
9-12| Analyze... Integrate and evaluate various accounts... told in different medium:s...
1

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com



DIGITAL TEXTS

CONTENT-AREA READING

IDENTIFY THE PURPOSE | The reading purpose

REVEAL impacts how a reader attacks a digital text.
$EO),(Y||'2AON Provide explicit purposes for reading and teach

students the habits that accompany them.

» Facebook posts

Personal entertainment is driven by choice. The reader
jumps, clicks, scrolls, and lingers on features of interest. No
specific information is being searched.

« Popular websites

+ School LMS (e.g.,
Seesaw, Canvas)
- Epic Technical reading requires precision and constant

ST @ rereading in order to execute a specific task.

Research starts with a narrow search followed by an
efficient skimming of information. Sift out the unimportant
and closely read for the relevant.

« CommonlLit

- Newsela
» ReadWorks

Close reading utilizes multiple reads to gain a deep
understanding of what the digital text says, what it means,
and why it matters.

©00000000000000000000000000000000000000000000000000000 eecccccoe

TRANSLATE THE TEXT FEATURES
Relate a reader’s actions in print text to
the moves in digital texts.

PRINTED TEXT
Front Cover

DIGITAL TEXT
Homepage

Back Cover | Search engine description

Title Page | “Contact Us” link/page

Table of Contents | Menu bar

6 Index

SPIN-OFF SESSION Glossary

Heading/Subheading
CONTENT-AREA READING ¢
Session 3 | Text Features Cross-references

Search field/site map
Click on word/hover over word
Navigation bar/Drop-down menu

Hyperlinks

© 00000 0000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

DI AR LRI 4 Target text-specific reading skills.

RETRAIN SCROLLERS | Frequently moving the text in small increments
impacts comprehension negatively. Scrolling disrupts a reader’s:

Solution. Make

one long scroll when
the screen view ends
to refill the screen.

Visual Attention.

Searching for the new starting
point requires re-focusing and
causes additional eye fatigue.

Mental Attention.

Cognitive energy is spent
on determining Where was I?
rather than comprehension.

LIMIT PERIPHERAL VISION
Although there are many
“interesting” places to go,
on-screen readers must stay
focused on the the main text.
- Self-monitor the Distracting Voice.

CAUTION AGAINST CLICKBAIT

The internet makes it easy to access
information immediately. However,
information overload can cause inefficient
reading and poor comprehension.

- Read the main text before opting to click on any

- Avoid temptations by removing hyperlinks.

the clutter. « These “sidebars” may add knowledge, but they
can create a maze of information that impacts

« Eliminate multi-tasking.
comprehension. It's easy to get lost in hyperspace!

TRACKTHE READING JOURNEY | Digital text allows users to build their
own text, creating their own route of information. Build a physical map to
track information learned and thoughts expressed.

PROMPT

___ SUMMARIZING SEVERAL SOURCES

souRce1
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DIGITAL TEXTS CONTENT-AREA READING

Target text-specific reading skills.

DEFINE RELEVANT DETAILS | Reveal the elements to notice. POINT OUT DIFFERENCES AMONG GENRE TYPES

REVEAL Provide i . d
COMMON People: expression, clothing, age, posture, rovide instruction an
position experience reading various
TEXTS isual e
. @]ﬁﬂg Subject: physical characteristics 9 :
+ Picture book « Identify where the eye looks
illustrations Activity: event, action, movement, process, and how it moves through the
- Snapchat posts system, steps visual text.
« Instagram posts Setting: background, habitat, - Follow lines, arrows, and
« Facebook posts environment, objects, props, season, time, numbers to understand
relationships and connections.
» Maps, charts, era, context, mood
tables « Read labels of smaller parts,
Text: words, size, font, icons, labels, text including words, numbers, and
- Photographs

measurements.

overlay, scrolling text, superimposed text

- Infographics

. Newsela Organization: flow of information,

. ReadWorks connection between ideas, relationship of
information, layout of information

Design elements: color, font, type, style,
lines, shape, size, proportion, placement

S

SPIN-OFF SESSION

CONTENT-AREA READING
Session 2 | Subject-Area Reading

©00000000000000000000000000000000000000000000000000000000000000000000000

CLARIFY WHAT COUNTS AS EVIDENCE | Text details are
concrete and can be physically touched. (Impressions,
assumptions, or interpretations are inferences.)

SECRET SITE
RESOURCES

>

Collect research from images. Add editorial cartoons to science &
social studies.

© 000 000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000
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DIGITAL TEXTS

CONTENT-AREA READING

Target text-specific reading skills.

REVEAL DEFINE RELEVANT DETAILS | Reveal the elements to notice. : TAKE PURPOSEFUL NOTES
. . : Increase concentration with a
COMMON C(ﬂo Accents Sound effects : . '
TEXTS GO | ghoken words . Silence i method of tracking details.
o .
@]DHQ « Inflection « Music « Identify a listening purpose
+ Podcasts : (e.g., reveal the after-reading
. « Pauses « Instruments . . .
- Radio : comprehension questions
. Online radio « Stutter, stammer « Sung words/lyrics before reading).
« American Rhetoric « Pace «Volume . R.ecord de.tails hgard .
« Audio books .(I'e" Rea.d/ng Vo:c.e) with “Reading”Visuals & Video Signs
: ceeessasnaaaeas ceeeeeseceteeanasnatanas Ceeeeeeteetititttttnnas : impressions and inferences
. '?terV_'gw ) : adjacent (i.e. Thinking Voice). RELEVANT
Nno video, M
: « Include timest : RESOURCE
LeaEadizs CLARIFY WHAT COUNTS AS EVIDENCE | Text : nede fimestamps
(with no video) details are concrete and can be quantified. :
* Music/CD (Impressions, assumptions, or interpretations :
sl are inferences.) : SECRET SITE RESOURCE
(no acting)
DISCERN AUDIO AS A SUPPORT V. HOW TO READ AN : We?Ve the Wha_t:
AUDIO TEXT | Audio text can increase comprehension in : @ which, & where into
. . : textual citations.
disfluent readers. However, fluent readers need strategies to :
move beyond the entertainment mindset.

eecccccccccccce

FLUENT — teseecesesesens Cesesescesesesesessacans Cesesescesesesesessacans
READER — .
— : PLAN FOR MULTIPLE “READINGS” | Audio text continually
- : moves forward, requiring the reader to assimilate more
] : information while processing previous details.
] FIRST PLAY | Listen for main ideas and details.
N SECOND PLAY | Listen for specific details, key vocabulary,
I : examples, anecdotes, and direct quotations.
DISFLUENT —| . . . . .
READER _| . THIRD PLAY | Listen for voice, delivery, and background noise.

© 2023 Smekens Education Solutions, Inc. «+ www.SmekensEducation.com 4



DIGITAL TEXTS CONTENT-AREA READING

VUSRI DRSO Target text-specific reading skills.

REVEAL DEFINE RELEVANT @
COMMON D;TAC;LS | EX'?‘;Ctta_rl‘ isuial audio woxd
TEXTS abundance of aetatls details details details;

coming simultaneously

» Commercials and via multiple modes.
+ Public Service

Announcements 00 000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000 00

SECRET SITE RESOURCES
- Ted Talks
- Documentaries UTILIZE CLIPS & SHORTS
« Interview (with video) Provide instruction and
- Movies, TV shows experience reading video
- YouTube videos clips— rather than long @
- TikToks movies. This will establish
- Music videos repeated “reading” habits
» Animated video shorts and allow for more
- Animations experiences. Where can | find sources for short
« Interactive visuals videos for note-taking purposes?

- Virtual tours

©00000000000000000000000000000000000000000000000000000 ©00000000000000000000000000000000000000000000000000000

CONTROL THE DETAIL INTAKE | Play a video 2-4 times, adjusting the viewing purpose with each “read”

eecccccccccccce

TITLE OF THEVIDEQ CLIP

WHAT DO EVIDEO NOTES WHAT DO

YOU SEE? + Details observed in settings/environments, + Sounds heard through music, instruments, YOU HEAR?

individuals/characters, subjects, movements, images noises, volume, silence \
+ Words/Text in the scane, scrolling text, overiay text, + Words spoken, shouted, whispered, sung G\
superimposed text ] \

CLARIFY EVIDENCE

V. INTERPRETATION |

Text details are concrete

and can be physically

touched or quantified.
(Impressions, assumptions, or
interpretations are inferences.)

eeccccccccccccsccccccsce

VIEW #1 | Note observations on the big ideas and overall message.
VIEW #2 | Note little details seen and heard.
VIEW #3 | Listen only and add to the collected audio details.

e ccccccce
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