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READERS

SUMMARIZE  

INFORMATION

GRADES 3-4
comprehension

GRADE 3 GRADE 4

SKILL PURPOSE
Readers notice specific details about each of the story elements during 

reading— character, setting, problem, solution. Then, after reading, 

the reader retells only the most important details, in order. And 

beyond, he continues to think about the story and infers the lesson or 

theme the author was trying to teach.

A reader who knows the ingredients in all stories, and the order they 

follow, becomes a stronger and more organized narrative writer himself. 

SKILL PURPOSE
More than just recalling individual details about a text, readers must infer 

the most important information and the big ideas. This requires the 

Thinking Voice to summarize after reading. 

However, as texts get longer, readers recognize the value in stopping 

after each section during reading to execute a mini-summary. This aids 

their overall comprehension and helps them to determine the text’s 

main idea after reading.

CCSS RI 1              INDIANA RN 2.1

Ask and answer questions to 

demonstrate understanding of a text, 

referring explicitly to the text as the 

basis for the answers.

CCSS RI 2             INDIANA RN 2.2

Determine the main idea of a text; 

recount the key details and explain 

how they support the main idea.

CCSS RI 7             INDIANA RN 3.1

Use information gained from 

illustrations (e.g., maps, photographs) 

and the words in a text to demonstrate 

understanding of the text (e.g., where, 

when, why, and how key events occur).

CCSS RI 1              INDIANA RN 2.1

Refer to details and examples in a 

text when explaining what the text 

says explicitly and when drawing 

inferences from the text.

 

CCSS RI 2             INDIANA RN 2.2

Determine the main idea of a text and 

explain how it is supported by key 

details; summarize the text.

CCSS RI 7             INDIANA RN 3.1

Interpret information presented 

visually, orally, or quantitatively (e.g., in 

charts, graphs, diagrams, time lines, 

animations, or interactive elements 

on Web pages) and explain how 

the information contributes to an 

understanding of the text in which it 

appears.

ROUND 1

ROUND 2

ROUND 3

• GRADES 3-4 | summarize

• GRADES 3-4 | main idea

ROUND 1

ROUND 2

• GRADES 5-6 | summarize

• GRADES 5-6 | main idea

ROUND 3

• GRADES 5-6 | multiple 
main ideas

GRADE 5 ONLY | Utilize longer texts to identify multiple main ideas. 

Copy/Paste any text into the 
Google Slide template.  

Infer the main idea.
• Define “mostly” as quantity.
• Introduce the tally-mark strategy to track repetition.
• Identify the 3-6 “words” used most often.
• Generate a single-sentence summary using those words.

Transition from color-coding to a strategy that works for the state test.
• MULTIPLE CHOICE | Which of the statements below best fits the main idea. 

Tally marks on scratch paper. 
• CONSTRUCTED RESPONSE | Determine the main idea and support it with text 

evidence. Type repeated ideas into the “window” of a constructed response.

• Is only found in much longer text.
• Is “Second” because it is related to the first main idea. 
• Always comes after the first main idea (at the end).
• Is usually shorter than the first. 
• Needs the original/first main idea. 

• Reveals “all about” ANOTHER facet of the subject. 
• Can be deleted from the text and it won’t impact the first main idea.

MAIN-IDEA
STATEMENT:

Infer the Main Idea
© 2021 SMEKENS EDUCATION SOLUTIONS, INC.

How Animals “Talk” 
Humans communicate with one another all the time. We talk, phone, 
write, and email. But animals can’t do any of these things. How do they 
communicate?

We’ve all heard dogs growl and bark and cats meow and purr. Making 
sounds is the most common form of animal “talk.” Dogs make sounds when 
they’re scared, happy, or angry. They make sounds to warn you. Gorillas and 
beavers make throaty sounds. Some animals, such as grasshoppers, make 
sounds by rubbing their legs together.

Other animals communicate through marking. Black bears mark their 
territory by biting and clawing trees. Other kinds of marking include deer 
scratching their horns on a tree trunk or foxes spraying urine on a bush.

Some animals watch for clues from other members of their species. 
Honeybees dance to show others in their hive where a new food source 
is located. Electric eels and lightning bugs flash lights to send signals to 
mates. Dogs bow to let other dogs know they want to play.

Scent is a way that animals communicate, too. Certain female animals send 
out smells that attract males. And none of us wants to be around when a 
skunk feels threatened!

Some animals “get physical” to communicate. For example, wolves wrestle 
to figure out their rank in the pack.

IDENTIFY REPEATING IDEAS
Same wordSame word
SynonymsSynonyms
PronounsPronouns

Descriptive phrasesDescriptive phrases
Figurative languageFigurative language
Related detailsRelated details

TRY OUT VERSIONS OF A 
MAIN-IDEA STATEMENT

Animals talk by making sounds, 
marks, moves, and scents.

animals, 
talk

noises, 
sounds

mark

moving

scent, 
smells

Animals do things to talk 
like make noises, mark 
things, move around, and 
make smells. 

Animals do things to talk 
like make noises, marks 
things, move around, and 
make smells. scents to talk.

PUT THE FINAL VERSION AT THE TOP OF THE TEXT.

TALLY THE IDEAS REPEATED

MAIN-IDEA
STATEMENT:

Infer the Main Idea
© 2021 SMEKENS EDUCATION SOLUTIONS, INC.

ShamWow
Hi, it’s Vince with ShamWow! You’ll be 

saying, “Wow,” every time you use this towel. 
It’s like a shammy. It’s like a towel. It’s like a 
sponge. A regular towel doesn’t work wet. 
This works wet or dry. This is for the house, 
the car, the boat, the RV. 

ShamWow! holds 12 times its weight in liquid. Look at this. It just 
does the work. 

Why would you want to work twice as hard? It doesn’t drip. It 
doesn’t make a mess. Wring it out. You wash it in the washing 
machine. Made in Germany—you know the Germans always make 
good stuff. 

Here’s some cola—wine, coffee, cola, pet stain. Not only is that 
damage going to be on top. There’s your mildew. That is going to 
smell. Look at this. Put it on the spill. Turn it over. Without even 
putting any pressure—50% of the cola…right there. You following 
me, camera guy? The other 50%, the color, starts to come up. No 
other towel’s going to do that. It acts like a vacuum and look at 
this—virtually dry on the bottom. 

“I can’t live without it. I just love it!” 
“Oh my gosh, I don’t even buy paper towels anymore.” 
“If you’re going to wash your cars or any kind of vehicle, you’d be 

out of your mind not to own one of these.” 
“All I can say is Sham…Wow!” 

IDENTIFY REPEATING IDEAS
Same wordSame word
SynonymsSynonyms
PronounsPronouns

Descriptive phrasesDescriptive phrases
Figurative languageFigurative language
Related detailsRelated details

TRY OUT VERSIONS OF A 
MAIN-IDEA STATEMENT

PUT THE FINAL VERSION AT THE TOP OF THE TEXT.

TALLY THE IDEAS REPEATED

ShamWow

cleaning,
tools

does a lot
(versatile)

The ShamWOW is versatile enough to 
replace several other cleaning tools.

The ShamWow does a lot 
of different cleaning.

The ShamWow is versatile 
for different types of 
cleaning.

The text is 
(all) about…

The text 
is mostly 

about…

Teach how to 
change text 
color and “tally” 
repeats.

Use shorter 
nonfiction text 
in the lessons 
(i.e.,  
I do, We do).

Gradually 
increase text length during 
whole-class  practice (i.e. 
You do).

A second main idea…

MARCH Coaching Session
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READERS SEE

TEXT  
ORGANIZATION

GRADES  6-12
comprehension

SKILL PURPOSE
Long and complex text is intimidating. Knowing this, an author 

intentionally presents the information in one of only six organizational 

patterns or text structures.

When a reader recognizes the invisible structure of a text, he can break 

it down into manageable chunks. He can then more easily see the 

development of ideas, anticipate the type of info he’ll learn, and see 

how paragraphs are related— all to improve overall comprehension.

GRADES 6-7

CCSS RL 5  |  INDIANA RL 3.1
Analyze how a particular 
sentence, chapter, scene, or 

stanza fits into the overall 
structure… and contributes to 

the development of the theme, 

setting, plot… or meaning. 

CCSS RI 8   |  INDIANA RN 4.1
Trace and evaluate the 
argument and specific claims 

in a text, distinguishing claims 

supported… and assessing 
whether the reasoning is sound 

and the evidence is relevant and 

sufficient…

GRADES 9-12

CCSS RI 5  |  INDIANA RN 3.2
Analyze… how… ideas or claims are 

developed and refined… Evaluate the 

effectiveness of the structure… including 

whether the structure makes points clear, 

convincing, and engaging.

CCSS RL 5  |  INDIANA RL 3.1
Analyze how an author’s choices 

concerning how to structure a text… 

create such effects as mystery, tension, or 

surprise… as well as its aesthetic impact.

CCSS RI 8  |  INDIANA RN 4.1
Evaluate the argument and specific 

claims in a text, assessing whether the 

reasoning is valid and the evidence is 

relevant and sufficient…

CCSS RL 5  |  INDIANA RL 3.1
Compare and contrast the structure of 

two or more texts and analyze how the 

differing structure of each text contributes 

to its meaning and style.

GRADE 8

CCSS RI 8    |  INDIANA RN 4.1
Delineate and evaluate the argument and 

specific claims in a text, assessing whether 

the reasoning is sound and the evidence 

is relevant and sufficient; recognize when 

irrelevant evidence is introduced.

CCSS RI 5  |  INDIANA RN 3.2
Analyze how a particular 
sentence, paragraph, chapter, 

or section fits into the overall 

structure of a text and 
contributes to the development 

of the ideas.

CCSS RI 5  |  INDIANA RN 3.2
Analyze in detail the structure of a 

specific paragraph in a text, including the 

role of particular sentences in developing 

and refining a key concept.

CCSS RL 3  |  INDIANA RL 2.3
Analyze how particular 
elements of a story or drama 

interact… Describe how a 
particular story’s or drama’s plot 

unfolds in a series of episodes… 

CCSS RI 6  |  INDIANA RN 3.3
Determine an author’s… …
purpose in a text and analyze 

how it is conveyed.

CCSS RI 6  |  INDIANA RN 3.3
Determine an author’s… purpose in a text 

and analyze how the author acknowledges 

and responds to conflicting evidence or 

viewpoints.

CCSS RI 6  |  INDIANA RN 3.3
Determine an author’s… purpose in a 

text…, analyzing how style and content 

contribute to the power, persuasiveness 

or beauty of the text.

CCSS RL 3  |  INDIANA RL 2.3 
Analyze how particular lines of dialogue 

or incidents in a story or drama propel the 

action, reveal aspects of a character, or 

provoke a decision.

CCSS RL 3  |  INDIANA RL 2.3 
Analyze the impact of the author’s 

choices regarding how… complex 

characters… develop…, interact…, and 

advance the plot or develop the theme.

CCSS RI 3  |  INDIANA RN 2.3
Analyze how a text makes connections 

among and distinctions between 

individuals, ideas, or events (e.g., through 

comparisons, analogies, or categories).

CCSS RI 3  |  INDIANA RN 2.3 
Analyze how the author unfolds… a set of 

ideas or sequence of events and explain 

how specific individuals, ideas, or events 

interact and develop over the course of 

the text.

ROUNDS 3-4

Recognize the ONE way to organize persuasive text. 

• Summary
• Report
• Research
• Directions
• Procedures
• Business letter

• Opinion, 
editorial, essay

• Speech
• Review, 

evaluation
• Advertisement
• Commercial

Define informational, 
nonfiction, & persuasive texts.

NONFICTION PERSUASIVE

INFORMATIONAL TEXT

• Informs the 
reader.

• Presents 
factual 
information.

• Persuades 
the reader.

• Presents 
opinions & 
facts.

Opinion

Reason        

Evidence

• WHAT I think = Opinion = Table cloth

• WHY I think it = Each reason with evidence = Table top with legs 

Find persuasive texts:

Grades 4-5 | Days 4-5 
Detect multiple text structures in sections of longer texts. 

Grades 4-5 | Day 6
Connect text structure 
to author purpose. 

Introduce MULTIPLE ways authors organize 
information. 
• OPTION 1 | Each day talk about a DIFFERENT text 

structure— all facets in one lesson. 
• OPTION 2 | Every day talk about ALL text structures— 

a different facet each lesson.

Readers know how authors organize their information. 
• Think about the TOPIC. Certain topics lend themselves 

to certain text structures. 
• Read the middle sentences/pages for the TYPE OF 

INFORMATION being stated. 
• Look for SIGNAL/TRANSITION WORDS that might help.

ROUND 3

Remember, these 
lessons only introduce 
and expose students to 
the invisible organization 
of nonfiction. 

You will review, guide, 
and practice “seeing” the 
different text structures 
the rest of this year. 

GRADE 3 | Days 1-2 Identify text 
pairs on the  same topic— one 
fiction & one nonfiction. 

Return to previously-read 
informational texts.

• Find one text/excerpt 
that fits each of the text 
structures you teach. 

• These texts may NOT all be 
on the same topic.

ROUND 4

Grades 3-5 | Playbook Pro Coaching Session | March
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CAUTION: Don’t burn 
students out with too many 
full-length performance 
tasks! 

SKILL 19 | Readers generate an appropriate conclusion.

SKILL 14 | Readers stretch each synthesis into a topic-sentence statement. 

SKILL 15 | Readers support each synthesis with a body paragraph.

SKILL 16 | Readers recognize extended responses as several stacked constructed responses.

SKILL 17 | Readers organize body paragraphs to match the genre and text structure. 

SKILL 18 | Readers generate an academic introduction. 

SKILL 13 | Readers accurately decode prompts to determine the read-write task.

This is the last 
round of this play.

Transition Step 1 (combine) 
and Step 2 (synthesize) to 
scratch paper. 
• The reader’s notes are now 

the writer’s pre-write. 

• Emphasize the inclusion of 
specific citations (e.g., Source 
1, 2, 3).

Review the synthesis process.
• Clarify that individual text details lead to a synthesis (i.e., category). 
• Readers do NOT fill in the bubble and then find the text details.

• Model the use of synonyms.
• Model how to massage, morph, and stretch a “working synthesis” 

to include more text details.
• Model the struggle.

Grades 3-5 | Playbook Pro Coaching Session | March


