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Recognize the scaffold
among grade levels.

CHARACTER impact on PLOT
Grades 3-4 | Round 2
Grades 5-6 | Round 2, Days 1-2

MAY Coaching Session

CURRENT STATUS

Introduce the purpose behind this skill/standard.

Story elements are not created in isolation. Readers analyze their
relationships after reading.
Change one element and the impact or outcome is different.

- Plot & character are connected. If.. then...
- Plot & setting are connected. What f...
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C aracter
MPACTS

Determine how a character’s traits/personality impact a story plot.

- WHY he did WHAT he did.

- Consider what he was really feeling.
- What motivated him to do/say that?
- How would | feel if this were me?

NEXT STEPS
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Readers Track & Analyze Details
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SETTING impact on PLOT
Grades 3-4 | Round 3
Grades 5-6 | Round 2, Days 3-4

IMPACTS

Determine how the setting impacts a story plot.

- This setting was designed to host this problem.
- Which setting details are necessary for this

problem to exist?

- Which setting details are irrelevant to this

problem?

CAUTION! Lack
of setting-detail

M knowledge will make
this thinking difficult.

Identify previously-read
longer texts where the
setting was atypical.

- Tuck Everlasting

- The Hunger Games

- The Giver

- Hatchet

- The Other Side

- All Summer in a Day

INDIVIDUAL/SETTING impact
on an EVENT
Grades 5-6 | Round 3

IMPACTS
Event

Determine how an individual
impacts an event.

- Track “event” like a time line
(key steps, phases, evoltion,
progression, development).

- Apply the same thinking from

“impact of character on plot.”

IMPACTS

Determine how an individual
impacts an event.

- Track the nonfiction “setting”
(habitat, environment, culture,
geographic location, cultural
norms/era).

- Apply the same thinking from

“impact of setting on plot.”

Individuals Impact Events
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Compare literature.
GRADES 3-5 | GRADE 6

ROUND 3 ROUND 2

Closely read the
literature standard.

- GRADE 3| Compare 2
texts same author.

- GRADE 4 | Compare
2 texts from different
cultures or myths with
similar themes.

- GRADE 5 | Compare
2 short stories with a
similar theme.

- GRADE 2 | Compare 2
works of literature with
a similar theme.

GRADE 6

ROUND 3

- GRADE 6 | Compare
different forms (reading
v listening/viewing) or
genres (autobiography
v. biography) on similar
topics or themes.

Draw on previously-taught skills. Readers Compare Whole Texts BEFORE THE LESSON
- Recognize details that comprise individual story elements of SERIES:
one text | SUMMARIZE LITERATURE, ROUND 1 m“ — e g2 . Identify two short
- Summarize one narrative text | SUMMARIZE LITERATURE, Text A gl Garegory [l TeXt B stories that have been
ROUND 2

previously read.
~qum each row mp-

- Complete the story-
Sa‘rfigness b;.“hm 2 element rows of a
- Complete a T-Chart applying the 3-Step comparative thinking g"f@ = m T-Chart.
bt dose sty - Include ONLY 1-2

process to two narrative texts | COMPARE TEXTS, ROUND 1 k.

- Introduce a common category between two narrative texts and e s ,'ny:'ﬂ,,', ecause: - obvious details per row.
communicate comparisons and contrasts using appropriate -
transitions | COMPARE TEXTS, ROUND 2

Step 3 @ Look across @

- Determine the theme of one text | SUMMARIZE LITERATURE,

ROUNDS 3-4

nly... unlike...

Categories

Emphasize thinking beyond two texts.

Setting
Model how to notice multiple... N = smmm -
- LS. andda  ondold
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- Obvious differences. w&’ e Hn
e Plot g
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people think. chances.
Be Yourself.

CAUTION! We are comparing— not competing.
- Don't ask Which one do you like best?
- This is informative thinking/writing— not opinion!

Convert a single row into a simple paragraph.
W‘ﬁte - The category is the topic sentence of the body paragraph. [
- The text details become supporting sentences.
- Indicate comparison or contrasting details with transitions within the paragraph. J
- Introduce the texts' titles and the categories of comparison.
- End with an overall concluding statement.

Tl p #1 | PrOjeCt a WRITING FRAME | Compare Story Problems =
paragraph frame.

The stories each have a problem. (Text A character

name) has (this problem). (Text B character name) has (this

Tl P #2 | Co m p I ete t h e problem). The two problems are alike.. Both problems

f rame ora I Iy before also.. One thing that makes the problems different...
transitioni ng to writi ng. Asecond difference is that (Text A) has.., but (Text B) has.
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CELEBRATIONS OF SUCCESS

e e & R O —

OVERALL SENTIMENT
HEARD— | now get the

importance of teaching the
Reading Voice & Thinking
Voice in the inference
process right away. It's so
important for the rest of the
year. (And the green, yellow,
and pink colors on all the
anchor charts are huge!)

is huge. The students
understand what they

because they have been
guided through it.”

Grades 6-8 teacher
Pam Holzbog, Crawford

(Marengo, IN)
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hard, and they expected it to be

School (Hartford City, IN)
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The | do, We do, You do My celebration is that on Game Day The impact of the Playbook
my kids were excited to show what

is HUGE. | actually taught my

they know and they were able to students HOW to think this year.
are supposed to be doing use the Smekens ‘tools’ | taught | saw my students responding

them to use... After ILEARN, several with confidence on normally

of my kids told me that it wasn't so challenging questions on

a ILEARN."

lot harder.”
Fourth grade teacher
County Middle School Third grade teacher Rachael Karen Tomko, Eads
Shadiow, Blackford Intermediate Elementary(Munster, IN)

CONSIDERATIONS FOR NEXT STEPS

Organize resources.

Collaborate and share.

Adjust the Road Map of skills.

Review, refine, and replace mentor texts.

Create anchor charts.

By using the same texts over and over, the texts are no longer One of the biggest aha moments for me was how important anchor
charts are. | had used

a threat to struggling readers... They know the text so they can

focus on the skill being taught.”

Grades 6-8 teacher Pam Holzbog, Crawford County Middle

School (Marengo, IN)

(Marengo, IN)

them before but not to this extent. My students are

constantly looking at the wall and using the charts to help them.”
Grades 6-8 teacher Pam Holzbog, Crawford County Middle School
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