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This is an authentic reader 
habit that many students 
have already utilized.

ROUND 1
Utilize all informational 
texts for this round. 
• Recognize text sets. 
• Create text sets. 

Consider student 
background knowledge 
with texts chosen.
• All to be previously read.
• All to be new & cold reads.
• Create a hybrid set.

Determine the anchor 
text— versus the others.
• Consider the reading 

purpose or question. 

 GRADES 

3-6
IMPLEMENTATION FOCUS CURRENT STATUS NEXT STEPS

VERSION 1:
Thinking Voice
in parentheses.

Frequently provide text sets 
for students to juggle. 

• Read ONE TEXT each day, 
across consecutive days as 
part of morning work or a 
literacy station.

• Expect students to build 
their own background 
knowledge when starting a 
new unit.

Teach/Model how to apply the skills learned in ONE SITTING. 

RECALL OPTION 2:  
Introduce a NEW SET of 
text excerpts. Read each 
one (note details & add 
thoughts), considering 
what is new and different 
among the sources. 

RECALL OPTION 1:  
Reveal a longer & previously-
read science/social studies text. 
Introduce 2 NEW non-print 
texts (e.g., video, photo, map, 
audio text). Model how to record 
only the new and different 
information from Sources 2-3. 

Juggle reading multiple texts on the same topic.
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What information are you reading for?

( (

THE TEXT SAYS THE TEXT MEANS
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Separate 
notes by 
sources.

Make connections to skills 
learned in Weeks 1-2 of 
Fundamentals/Reader Voices.

• Identify the “text” details 
in visual, audio, & video 
text. 

• How to record the 
Thinking-Voice thoughts 
adjacent to the 
Reading-Voice details. 

1. Read to comprehend THIS text— each one individually. 

2. Read to integrate information from all texts. 
• How does this detail fit with other details already 

collected? 

• Repeated information = let it go.

• New or different information = jot it down.  

VERSION 2:
Thinking Voice

in column 2.

VERSION 3:
Thinking Voice

in second panel.

READERS APPLY

READER VOICES
SKILL PURPOSE
Make the complex and invisible reading 

process concrete and visual with an explicit 
introduction to the voices in a reader’s head. 

The Reading Voice reads the words, sees 
the visuals, and hears the audio. However, 
comprehension only occurs when the Thinking 
Voice adds meaning behind all those details. The combination of these 
two voices— with the muting of the Distracting Voice— leads a reader 
to make inferences. 

It’s essential to know the “players” who contribute to this invisible 
conversation, as they are fundamental to comprehending texts. 

GRADES  K-12comprehension

FUNDAMENTALS

KINDERGARTEN | With 
prompting and support, ask 
and answer questions about 
key details in a text.

GRADE 1 | Ask and answer 
questions about key details 
in a text.

GRADE 2 | Ask and answer 
such questions as who, 
what, where, when, why, 
and how to demonstrate 
understanding of key details 
in a text

GRADE 3 | Ask and answer 
questions to demonstrate 
understanding of a text, 
referring explicitly to the text 
as the basis for the answers.

COLLEGE & CAREER READY EXPECTATIONS | K-12
CCSS RL & RI 1

GRADE 4 | Refer to details 
and examples in a text when 
explaining what the text says 
explicitly and when drawing 
inferences from the text. 

GRADE 5 | Quote accurately from 
a text when explaining what the 
text says explicitly and when 
drawing inferences from the text.

GRADE 6 | Cite textual evidence to 
support analysis of what the text 
says explicitly as well as inferences 
drawn from the text.

GRADE 7 | Cite several pieces 
of textual evidence to support 
analysis of what the text says 
explicitly as well as inferences 
drawn from the text.

GRADE 8 | Cite the textual evidence 
that most strongly supports an 
analysis of what the text says explicitly 
as well as inferences drawn from the 
text.

GRADES 9-10 | Cite strong and 
thorough textual evidence to support 
analysis of what the text says explicitly 
as well as inferences drawn from the 
text.

GRADES 11-12 | Cite strong and 
thorough textual evidence to support 
analysis of what the text says explicitly 
as well as inferences drawn from the 
text, including determining where the 
text leaves matters uncertain.
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Make connections to skills 
learned in Weeks 1-2 of 
Fundamentals/Reader Voices.
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CURRENT STATUS NEXT STEPSIMPLEMENTATION FOCUS

ROUND 2

• The hardest part of a 
whole-text summary is 
teaching what to LEAVE 
out.  

• Readers use a frame or 
“skeleton” to help them 
make decisions about 
details to include or 
exclude.

Introduce the 
Somebody… wanted… 
but… so… then frame.

The SUMMARY is NOT 
about the character— 
it’s about the plot.

• Introduce episodes 
or scenes.

You will need to return to 
many familiar stories this 
week. 

Teach/Model how to write out the thinking from earlier in the week.

BUT

© Smekens Education Solutions, Inc.   •   www.SmekensEducation.com

SOMEBODY

WANTED

SO

AND SO

AND SO

AND SO
THEN

Ride the Story Plot Title

RECALL: Summarize (a text) and its major plot episodes. 
Return to 2 graphic organizers created earlier in the week 
and model how to convert them into multi-sentence sum-
maries. Revise for sentence structure and sophistication.

LIFT out the important; LEAVE out the unimportant.

SOMEBODY WANTED…

Actions, attempts, & 
consequences

Solution or resolution

BUT… Problem or conflict

Character & motivation

SO… 

THEN…

 STORY ELEMENTSFRAME WORDS

Beginning 

Beginning
of middle

Middle

End

LOCATION IN TEXT
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SO

BUT

SOMEBODY

WANTED

THEN

Ride the Story Plot Title

Connect to 
narrative writing 
in writer’s 
workshop.

Grades 3-6 | Playbook Pro Coaching Session | October
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Expect character feelings to change. 

 

Broaden “feelings” vocabulary.
• Introduce SHADES of  mad, sad, glad. 

Collect the F.A.S.T. Facts that indicate 
a character’s perspective. 

• Emphasize the stick-figure meanings.

• Note these are “green” details.

• Note subtle additions/substitutions among 
grade levels.

• Collect literal and figurative text details.

Infer a character’s perspective in literature.
• Determine the thoughts and feelings of the  

character hiding “behind the mask.”

 

Recognize the different perspectives of characters in the same scene/story.

 
CURRENT STATUS NEXT STEPSIMPLEMENTATION FOCUS

ROUND 1 Return to familiar texts 
with main characters 
who DO, SAY, and THINK 
throughout the text.

• Consider texts with 
complex illustrations, 
voice-filled color and 
fonts, intentional music, 
etc.

• Up to now in the yearlong 
Comprehension Road 
Map, the focus has been on 
plot and overall summary. 
Now the focus will be 
on character analysis— 
the ones who face the 
problems.

• Define perspective as how 
an individual thinks or feels.

Teach/Model how to write out the thinking 
from earlier in the week.

Demonstrate how a 
character’s perspective 
impacts the fluency 
and expression of one’s 
Reading Voice.
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INFERENCE: Infer ____’s perspective. 
Support with textual evidence. 
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