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 GRADES 

3-5
IMPLEMENTATION FOCUS CURRENT STATUS NEXT STEPS

READER PROCESS:
1. Identify literal story details 

that describe this character’s 
problem or solution. 

2. Infer the type of problem or 
solution the author created.
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READERS

SUMMARIZE  
LITERATURE

GRADES  3-4
comprehension

SKILL PURPOSE
During reading, readers take note of all the little details authors provide 

about individual story elements. But they also discern important from 

unimportant details when generating a summary about the plot. 

Readers who see literature as more than surface entertainment learn 

from the actions and attitudes of the characters. An author not only 

teaches life lessons and reveals themes to his characters— but to his 

readers as well.

GRADE 3 GRADE 4

Ask and answer questions to 

demonstrate understanding 

of a text, referring explicitly to 

the text as the basis for the 

answers.

CCSS RL 1  
INDIANA RL 2.1

CCSS RL 2 
INDIANA RL 2.2

Recount stories, including 

fables, folktales, and myths 

from diverse cultures; 
determine the central 
message, lesson, or moral and 

explain how it is conveyed 

through key details in the text.

CCSS RL 7 
INDIANA RL 4.1

Explain how specific aspects 

of a text’s illustrations 
contribute to what is 
conveyed by the words in 

a story (e.g., create mood, 

emphasize aspects of a 
character or setting).

Refer to details and 
examples in a text when 
explaining what the text says 

explicitly and when drawing 

inferences from the text.

CCSS RL 1  
INDIANA RL 2.1

CCSS RL 2 
INDIANA RL 2.2

Determine a theme of a story, 

drama, or poem from details 

in the text; summarize the 

text.

Make connections between 

the text of a story or 
drama and a visual or oral 

presentation of the text, 
identifying where each version 

reflects specific descriptions 

and directions in the text.

CCSS RL 7 
INDIANA RL 4.1

ROUND 1

• This week’s goal is not to 
teach summarizing— but 
to learn that every story has 
a plot.

• What you roll out in 1 round, 
MS/HS teachers review in 
2 days.  

Teach how authors develop story 
elements— don’t just name them. 

• The plot is the foundation of a 
summary.

• Story elements used in a 
summary are not equal. 

WRITER PROCESS: 
1. State the INFERENCE—Identify 

the type of problem or solution 
the author created.

2. Support with EVIDENCE— 
Provide literal story details that 
describe this character’s situation.

DAYS 1-4 | Readers expect every story to have a problem & solution.
• Readers know the 3 problem types/categories. 
• Readers know the 3 solution or resolution types/categories. 
• Readers infer which ones the author used based on the text clues. 

Infer the type of problem 
and solution the author 
developed.  

Describe the character’s 
problem and the solution 
that fixed it. 

RECALL: Write the literal 
problem/solution.

INFERENCE: Write the 
type of problem/solution.

Teach/Model how to write out the thinking from earlier in the week.

Identify literature that you 
have read so far this year. 

• Identify excerpts that review 
the problem and solution. 

• Find photographs that 
depict grade-appropriate 
problems.

After this week, practice this 
thinking with whole-class 
read alouds.

• Recall the character’s literal 
problem and then infer the 
type the author used. 

•  Recall the story’s literal 
solution and then infer the 
type the author used. 
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THE GOAL: Readers 
recognize when the details 
within an informational text 
shift into a new big idea.
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Summarize individual sections of an informational text
Read the section or group of paragraphs and add a 1-3 word label to summarize what it’s about. 

How Animals “Talk”
Humans communicate with one another all the time. We talk, phone, 

write, and email. But animals can’t do any of these things. How do they 
communicate?

We’ve all heard dogs growl and bark and cats meow and purr. 
Making sounds is the most common form of animal “talk.” Dogs make 
sounds when they’re scared, happy, or angry. They make sounds to 
warn you. Gorillas and beavers make throaty sounds. Some animals, 
such as grasshoppers, make sounds by rubbing their legs together.

Other animals communicate through marking. Black bears mark 
their territory by biting and clawing trees. Other kinds of marking 
include deer scratching their horns on a tree trunk or foxes spraying 
urine on a bush.

Some animals watch for clues from other members of their species. 
Honeybees dance to show others in their hive where a new food source 
is located. Electric eels and lightning bugs flash lights to send signals 
to mates. Dogs bow to let other dogs know they want to play. Some 
animals “get physical” to communicate. Wolves, however wrestle to 
figure out their rank in the pack.

Scent is a way that animals communicate, too. Certain female 
animals send out smells that attract males. And none of us wants to be 
around when a skunk feels threatened!

Sounds

Marking 
territory

Do with 
bodies

Scent,
Smell
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Communicate

1. Read a single section or group of paragraphs.

2. Mark the who, what, where, when, why, and how 
details with the Reading Voice. 

3. Use the Thinking Voice to consider what the details 
in this paragraph reveal about (the topic)? Label the 
group of details in 1-3 words.

© SMEKENS EDUCATION SOLUTIONS

Summarize information by section
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READERS

SUMMARIZE  

INFORMATION

GRADES 3-4
comprehension

GRADE 3 GRADE 4

SKILL PURPOSE
Readers notice specific details about each of the story elements during 

reading— character, setting, problem, solution. Then, after reading, 

the reader retells only the most important details, in order. And 

beyond, he continues to think about the story and infers the lesson or 

theme the author was trying to teach.

A reader who knows the ingredients in all stories, and the order they 

follow, becomes a stronger and more organized narrative writer himself. 

SKILL PURPOSE
More than just recalling individual details about a text, readers must infer 

the most important information and the big ideas. This requires the 

Thinking Voice to summarize after reading. 

However, as texts get longer, readers recognize the value in stopping 

after each section during reading to execute a mini-summary. This aids 

their overall comprehension and helps them to determine the text’s 

main idea after reading.

CCSS RI 1              INDIANA RN 2.1

Ask and answer questions to 

demonstrate understanding of a text, 

referring explicitly to the text as the 

basis for the answers.

CCSS RI 2             INDIANA RN 2.2

Determine the main idea of a text; 

recount the key details and explain 

how they support the main idea.

CCSS RI 7             INDIANA RN 3.1

Use information gained from 

illustrations (e.g., maps, photographs) 

and the words in a text to demonstrate 

understanding of the text (e.g., where, 

when, why, and how key events occur).

CCSS RI 1              INDIANA RN 2.1

Refer to details and examples in a 

text when explaining what the text 

says explicitly and when drawing 

inferences from the text.

 

CCSS RI 2             INDIANA RN 2.2

Determine the main idea of a text and 

explain how it is supported by key 

details; summarize the text.

CCSS RI 7             INDIANA RN 3.1

Interpret information presented 

visually, orally, or quantitatively (e.g., in 

charts, graphs, diagrams, time lines, 

animations, or interactive elements 

on Web pages) and explain how 

the information contributes to an 

understanding of the text in which it 

appears.

ROUND 1

• Connect to previous 
week: “Summarize 
Literature, Round 1.” 
Compare steadfast story 
elements in literature 
to no-set categories in 
informational text. 

• Before readers 
summarize whole 
texts— they summarize 
individual sections. 

Identify science and social 
studies texts that fit. 

• If modeling with new text, 
choose one on a familiar 
topic.

• Perhaps read aloud for gist 
before reading to collect 
information. 

• Choose text with 
subheadings. “Remove,” 
infer a section label, & then 
check for accuracy. 

28

28

Review prior instruction.
• Review note-taking from “Reader Voices,” 

Week 2, Days 9-10. 
• Review prior knowledge of summarizing. 

Emphasize that objective summaries are 
created with section labels.

• Define a section as one or multiple paragraphs. 

Introduce note-taking options. 

Emphasize the 2-step process. 
STEP 1 | Reading Voice collects details. STEP 2 | Thinking Voice adds a label.

• ANNOTATION | Why-light with 
labels noted in the margins. 

• NOTE-TAKE | Reveal the part of the  
Dissected Web/Circular List.

SUMMARIZE: 
Stretch 
section 
labels into 
sentences 
to generate 
an objective 
summary of 
the whole 
text. 

Teach/Model how to write out the thinking from earlier in the week.

ONE-SITTING: Introduce 
another new & short 
informational text to 
read and summarize 
with section labels.
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Move beyond simply naming types of 
text features. 

• Show several examples. (Connect to its 
digital alternative, when applicable.)

• Reveal where this text feature is typically 
found — before or after the main text, 
placed at the top, bottom, or around 
perimeter of the main text. (Show 
examples of its various locations.)

• Reveal how the text feature works and 
when a reader would use it.

• Describe the type of information. 

• Emphasize the purpose it serves the 
reader.
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READERS SEE

TEXT  
ORGANIZATION

SKILL PURPOSE
An author organizes his text to help a reader navigate the information. 

Text features are visible tools an author may include to help a reader 

find specific information quickly, better understand the information, or 

to add more information beyond what was stated in the main text.

Text structure is the invisible organization of the sentences and 

paragraphs. An informational-text author uses one of six organizational 

patterns to help the reader follow his ideas from beginning to end. 

GRADES  4-5
comprehension

GRADE 4

CCSS RI 7 INDIANA RN 3.1

CCSS RI 8 INDIANA RN 4.1 

CCSS RI 5 INDIANA RN 3.2

Explain major differences between poems, 

drama, and prose, and refer to the structural 

elements of poems (e.g., verse, rhythm, meter) 

and drama (e.g., casts of characters, settings, 

descriptions, dialogue, stage directions) when 

writing or speaking about a text.

Interpret information presented visually, 

orally, or quantitatively (e.g., in charts, graphs, 

diagrams, time lines, animations, or interactive 

elements on Web pages) and explain how the 

information contributes to an understanding of 

the text in which it appears.

Explain how an author uses reasons and 

evidence to support particular points in a text.

Describe the overall structure (e.g., chronology, 

comparison, cause/effect, problem/solution) of 

events, ideas, concepts, or information in a text 

or part of a text.

GRADE 5
CCSS RL 5 INDIANA RL 3.1

CCSS RI 7 INDIANA RN 3.1

CCSS RI 8 INDIANA RN 4.1 

CCSS RI 5 INDIANA RN 3.2

Explain how a series of chapters, scenes, or 

stanzas fits together to provide the overall 

structure of a particular story, drama, or poem.

Draw on information from multiple print or 

digital sources, demonstrating the ability to 

locate an answer to a question quickly or to 

solve a problem efficiently.

Explain how an author uses reasons and 

evidence to support particular points in a 

text, identifying which reasons and evidence 

support which point(s).

Compare and contrast the overall structure 

(e.g., chronology, comparison, cause/effect, 

problem/solution) of events, ideas, concepts, or 

information in two or more texts.

CCSS RL 5 INDIANA RL 3.1

ROUND 1

Evaluate how text features  
contribute to the main text. 

• BEFORE READING | Use text 
features to locate answers or 
scope out and “steal” information 
in a preview.

• DURING READING | Use text features to solve a a tricky word  
and aid comprehension of the main text.

• AFTER READING | Use text features to extend knowledge beyond  
the information in the main text. 

• Texts are organized visibly 
and invisibly. Target the 
visible organization that text 
features provide.

• Primary grades revealed 
many text features. Now it’s 
time to emphasize the value 
they serve the reader.

Identify previously-read 
grade-level texts that 
include numerous text 
features.  

• Return to the texts to identify 
the purpose behind each 
text feature provided. 

During the year, conclude 
whole-class content-area 
reading with an after-
reading discussion.

• Which text features helped 
the reader better understand 
the main text?

• Which text features added 
new information beyond the 
main text?

Explain how the [text 
feature] aided the reader’s 
understanding of [the text].

INFERENCE: Evaluate the 
purpose of the text feature.

Teach/Model how to write out the thinking from earlier in the week.

NEW!

OPTIONAL
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