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You will read three passages about ____. 
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“The History of Earth Day,” Amanda Davis

Imagine a world without trees. What if the rain 

forests, and all of the exotic plants and colorful  

animals that call it home, suddenly did not ex-

ist? In 1962, Gaylord Nelson decided something 

needed to be done to protect the environment. 

The work that he began led to what we now 

know as Earth Day.

Nelson realized very few people were con-

cerned about environmental problems like 

deforestation, the destruction of trees. 

“For several years, it has been troubling me,” 

Nelson wrote in a 1962 article, “that the state 

of the environment is simply a non-issue in the 

politics of our country.”

Nelson then headed to Washington, D.C., where 

he hoped to convince President John F. Ken-

nedy to take a stand on environmental issues. 

Nelson first met with Attorney General Robert 

Kennedy, who agreed that it was an important 

issue. It wasn’t long before President Kennedy 

heard Nelson’s concerns and agreed that action 

should be taken.

The President set out on a five-day, 11-state 

conservation tour in September 1963. Although 

Kennedy’s high-profile tour was not a success, 

Nelson was not ready to give up.

Nelson continued to speak to audiences across 

25 states about the importance of the environ-

ment. Although his point of view began to 

catch on among most people, politicians still 

were not listening.

”The idea that became Earth Day,” said Nelson, 

“occurred to me while on a conservation speak-

ing tour out West in the summer of 1969.”

It was September of 1969, at a conference in 

Seattle, when Nelson announced that he would 

stage a nationwide grassroots1 demonstration 

on behalf of the environment the next spring. 

He invited everyone in the audience to attend.

On April 22, 1970, more than 20 million dem-

onstrators and thousands of schools and local 

communities participated in Nelson’s demon-

stration. The occasion made people sit up and 

pay attention to environmental issues. Word 

about the environment began to spread.

On March 21, 1971, the UN Secretary-General 

signed a proclamation establishing Earth Day as 

an official international holiday. Now people all 

over the world are learning about environmen-

tal issues in their communities.

Gaylord Nelson died on July 3, 2005, but his 

contributions will always be remembered as 

younger generations continue his fight to pre-

serve the world’s environment.
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1  Led by common people, as opposed to a political party or social organization © 2019   Smekens Education Solutions, Inc.   www.SmekensEducation.com 3

“Earth Day By the Numbers” by Claudia Atticot and Alexandra Manning

ENERGY & WASTE 
The average American produces more than four 
pounds of garbage per day. Over the course of a year, 
that is more than 1,600 pounds of garbage per person.

Almost half of the food in the U.S. goes to waste— ap-
proximately 3,000 pounds per second.

The recycling rate has increased from less than 10% in 
1980 to more than 34% in 2011.

PLASTIC 
In 2012, the U.S. produced 32 million tons of plastic. 
Only 9% was recovered for recycling.

It takes about 450 years for plastic beverage bottles to 
break down in a landfill.

The energy saved by recycling one plastic bottle can 
power a computer for 25 minutes.

GLASS 
It takes approximately 1 million years for a glass bottle 
to break down in a landfill.

The energy saved from recycling one glass bottle will 
operate a 100-watt light bulb for four hours.

Producing glass from new materials requires 30% more 
energy than using used glass.

PAPER 
Americans use about 69 million tons of paper and 
paperboard each year.

Preventing one ton of paper waste saves between 15 
and 17 mature trees.

By recycling 1 ton of paper, we save enough energy to 
heat a home for six months.

WATER 
Almost 97% of the world’s water is salty or otherwise 
undrinkable. Another 2% is locked in ice caps and gla-
ciers. Only 1% is usable for agriculture, manufacturing, 
and personal needs.

The average American uses about 100 gallons of water 
per day and more than 100,000 gallons of water per 
year.

Every square mile of the oceans contains more than 
46,000 pieces of floating plastic.

About 8 million metric tons of plastic goes into the 
ocean each year.

http://www.timeforkids.com

Source 2Source 2

“Learn About Earth Day” video 
Signal that you are ready to watch the 
video by looking up. We will play the 
video twice, as you will likely want to 
collect specific information.

http://www.watchknowlearn.org/Video.aspx?VideoID=
4331&CategoryID=8071

Source 3Source 3
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1. The following question has two parts. Answer Part A 
and then answer Part B. 
 
Part A: Based on the information in Text 1, “The History 
of Earth Day,” what is the most accurate meaning of the 
word conservation as used in the article?
A. Restoring damaged areas to their original conditions
B. Researching how humans negatively impact the envi-

ronment
C. Saving and protecting the environment and its natural 

resources
D. Developing strategies that will likely be useful in saving 

living things
 

Part B: Which sentence in Text 2, “Earth Day By the 
Numbers,” best demonstrates one effect of conservation?
A. “The average American produces more than four 

pounds of garbage per day.”
B. “It takes about 450 years for plastic beverage bottles to 

break down in a landfill.”
C. “By recycling 1 ton of paper, we save enough energy to 

heat a home for six months.”
D. “The average American uses about 100 gallons of water 

per day and more than 100,000 gallons of water per 
year.”

2. In Text 1, how does the author best illustrate the impor-
tance of conservation?
A. She uses visual imagery to help the reader imagine 

what the world would look like if humans continue to 
be wasteful and create pollution.

B. She lists the names of several important people who 
fought to make others aware of the results of pollution 
and waste.

C. She provides data to show the negative impact of pol-
lution on the world.

D. She describes what is happening to forests all over the 
world.

3. The following question has two parts. Answer Part A 
and then answer Part B.

 
Part A: What is the central idea of Text 1?
A. Gaylord Nelson organized a huge event to bring people 

together to come up with ways to help the environ-
ment.

B. President Kennedy campaigned unsuccessfully to con-
vince people the environment was in danger.

C. Many politicians acknowledged there were concerns 
about the environment, but none of them took action 
to address the issues.

D. Gaylord Nelson’s tireless efforts to call attention to 
issues with the environment led to the creation of an 
annual event celebrating the health of our planet.

 
Part B: Which sentence from Text 1 best helps develop the 
correct central idea from Part A?
A. “Nelson realized very few people were concerned 

about environmental problems like deforestation, the 
destruction of trees.”

B. “The President set out on a five-day, 11-state conserva-
tion tour in September 1963.”

C. “‘The idea that became Earth Day,’ said Nelson, ‘occurred 
to me while on a conservation speaking tour out West 
in the summer of 1969.’”

D. “Gaylord Nelson died on July 3, 2005, but his contribu-
tions will always be remembered as younger genera-
tions continue his fight to preserve the world’s environ-
ment.”

QUESTIONS

SOURCE: Achieve the Core/Classroom Resources/ELA/Literacy/Assessments
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4. Read this sentence from paragraph 9 of Text 1.
“On April 22, 1970, more than 20 million demonstrators and thousands of schools and local communities participated in 
Nelson’s demonstration.” 

How does this sentence fit into the overall structure of the text and help contribute to the development of ideas?
A. In paragraph 2 the author states that Nelson claimed that “very few people were concerned about environmental problems 

like deforestation, the destruction of trees.” This sentence shows that Nelson’s claim was actually incorrect at the time in 
which he made it.

B. In paragraphs 4-5 the author describes the efforts of the Kennedys. This sentence describes an event they attended, empha-
sizing how supportive of Nelson’s efforts these men were.

C. In paragraphs 1-8 the author describes Nelson’s efforts to bring attention to environmental issues. This sentence explains 
how successful those efforts eventually were.

D. In paragraph 11 the author states that “younger generations continue his fight to preserve the world’s environment.” This 
sentence provides support for the author’s claim.

5. Complete the following chart by writing in the sentence from the Evidence Box that most strongly helps to develop the 
author’s points of view about issues she mentions in Text 1. You will not use all sentences provided.

SOURCE: Achieve the Core/Classroom Resources/ELA/Literacy/Assessments
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6. In Text 1, which claim made by the author is least sup-
ported by evidence?
A. “. . . , Gaylord Nelson decided something needed to be 

done to protect the environment.”
B. “The work that he began led to what we now know as 

Earth Day.”
C. “Word about the environment began to spread.”
D. “. . . but his contributions will always be remembered as 

younger generations continue his fight to preserve the 
world's environment.”

7. The following question has two parts. Answer Part A 
and then answer Part B.

 
Part A: Based on the information in Text 2, “Earth Day By 
the Numbers,” with which statement would the authors 
most likely agree?
A. People are interested in learning new ways to protect 

the environment.
B. Data proves that environmental pollution is going to 

have long-term effects.
C. New ways to recycle materials have been discovered.
D. Research shows that recycling has helped reduce envi-

ronmental pollution.
 

Part B: Which sentence from Text 2 best helps develop the 
point of view identified as the correct answer to Part A?
A. “Almost half of the food in the U.S. goes to waste – ap-

proximately 3,000 pounds per second.”
B. “It takes about 450 years for plastic beverage bottles to 

break down in a landfill.”
C. “The energy saved by recycling one plastic bottle can 

power a computer for 25 minutes.”
D. “The energy saved from recycling one glass bottle will 

operate a 100-watt light bulb for four hours.”

8. Which sentence from Text 2 best illustrates the fact that 
more people than ever before are taking advantage of 
opportunities to recycle?
A. “Over the course of a year, that is more than 1,600 

pounds of garbage per person.”
B. “The recycling rate has increased from less than 10% in 

1980 to more than 34% in 2011.”
C. “Only 9% was recovered for recycling.”
D. “By recycling 1 ton of paper, we save enough energy to 

heat a home for six months.”

9. In the video, what is the speaker suggesting when she 
mentions, “. . . Republicans and Democrats, rich and 
poor, and people with seemingly different beliefs and 
backgrounds”? (minute 0:30 -0:36)
A. that the problems with the environment have been 

caused by all kinds of people
B. that people disagreed which laws should be passed to 

protect the environment
C. that the first Earth Day event was supported by 

people— all kinds of people
D. that no matter what age a person is or what his or her 

beliefs are, one should support Earth Day

10. The following question has two parts. Answer Part A 
and then answer Part B.

 
Part A: Which option below best summarizes the central 
idea of the video?
A. As a result of Earth Day, progress has been made in 

regard to making changes to create fewer problems for 
Earth.

B. The original Earth Day rallies were organized to protest 
issues such as toxic dumps, the extinction of wildlife, 
and oil spills.

C. On the 20th anniversary of Earth Day, over 200 mil-
lion people in 141 countries participated in activities 
focused on improving the environment.

D. Every year, Earth Day is celebrated by the United Na-
tions by people ringing the Peace Bell, which was given 
to the UN by Japan.

 
Part B: Which image from the video is used to develop this 
central idea?

SOURCE: Achieve the Core/Classroom Resources/ELA/Literacy/Assessments
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11. How does the presentation of information in Text 2 differ from the way the speaker presents the information in the video?
A. The authors of Text 2 provide factual data about waste and recycling, while the speaker in the video uses images and a call to 

action to add emotional appeal that emphasizes the importance of protecting the environment.
B. The authors of Text 2 focus mostly on the effects of pollution on bodies of water, while the speaker in the video emphasizes 

that all aspects of our planet have been affected.
C. The authors of Text 2 suggest that conditions on our planet have improved as much as they need to, while the speaker in the 

video uses images to suggest that there is still progress to be made.
D. The authors of Text 2 claim that many people have made a positive impact in helping address pollution issues, while the 

speaker in the video credits environmental groups as most deserving of recognition. 

© 2019   Smekens Education Solutions, Inc.   www.SmekensEducation.com 8

ESSAY: Based on information in both texts and the video, write an essay arguing 

whether Gaylord Nelson’s original concerns have been addressed. Be sure to use 

details from both texts and the video as you craft your response.

Use the information to write an essay.You will then answer several questions based on the texts. 

Begin with the end in mind.

READING SKILLS: WRITING SKILLS: TEST-TAKING/ON-DEMAND SKILLS:

SECRET SITE RESOURCESECRET SITE RESOURCE
To access grade-specific passages, questions, and read-write prompts, 
click on “Classroom Resources” and then “Assessments.”
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by KRISTINA SMEKENS

INCLUDES  
exclusive website  

access with
digital 

resources
Smekens Education Solutions supports K-12 educators with practical and engaging professional 

development focused on improving instruction and achievement in reading and writing. Through 

customized on-site consultations, remote coaching, and a wide range of virtual and on-demand 

professional learning, Smekens equips teachers with researched-based strategies that are simple 

and effective. To learn more visit Smekens online at www.SmekensEducation.co
m.

Kristina Smekens has built a reputation for using enthusiasm, humor, and common 

sense to equip K-12 educators with practical, demystifying strategies for teaching reading 

and writing. As president and lead consultant for Smekens Education, she has a gift for 

making the complex seem simple—for showing teachers how to meet the needs of readers 

and writers by bridging the gap between education research and practical, classroom-tested 

strategies that work. Kristina can be reached at kristina@smekenseducation.com.

Each comprehension play includes:

• A list of the College and Career Ready Standards that support the skill.

• A vision for spiraling and layering instruction throughout the year.

• A detailed description of explicit points to make per instructional round.

• A suggested full-color anchor chart to build and grow throughout the year. 

• Text considerations that support each lesson series. 

• Access to related digital resources, including Google Docs, PDFs, JPEGs, and more.

About teaching comprehension

Many teachers confess to doing a lot of reading but not necessarily teaching reading. Pausing to ask questions during 

reading and guiding students to the text-based answers is an important facet of building readers. However, these are 

not lessons— these are read alouds.

Think of the reading teacher through the lens of an athletic coach. Whole-class 

comprehension lessons include the teacher (the coach) breaking down the steps to 

execute a single, new comprehension skill. In a lesson, the teacher (the coach) does the 

reading and the thinking; the students (the players) watch and listen. 

This is the gradual-release model in action. A coach can’t expect his players to execute a 

play during a game unless he has broken it down himself, taught it explicitly, and given the 

players lots of opportunities to practice it. Similarly, a teacher can’t ask a comprehension 

question or assign a reading task (i.e., You do) until he has first broken down the skill 

explicitly (i.e., I do) and given the players several scrimmage opportunities (i.e., We do). 

About the Comprehension Playbook

Just as an athletic coach operates from a tried and true book of plays, teachers need their own playbook for 

leading successful whole-class reading comprehension instruction. Supporting a full year of lesson concepts, the 

Comprehension Playbook provides easy-to-follow guidance on which comprehension skills to teach per grade range. 

The compilation of “plays” teaches students to: 

• Ask & answer questions.

• Retell/Summarize literature.

• Retell/Summarize informational text.

• Track ideas across a text.

• See text organization.

• Analyze author choices.

• Compare texts and experiences.

• Synthesize ideas across texts.

These are 
the students, 
learning from 
their coach.

That’s you, 
the coach.
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RESOURCERESOURCE

SPIN-OFF SPIN-OFF 
SESSIONSSESSIONS

TEXT-BASED 
RESPONSES  

Session 3  
Constructed Responses

READER THINKING  
Session 5 

Annotate & Note-Take

TEXT-BASED 
 RESPONSES  

Session 4 
Extended Responses

COMPREHENSION 
STANDARDS

Session 1 
Summarize Literature

Session 2 
Track Ideas

Session 3 
Text Structure

Session 4 
Perspective 

& Point of View

COMPREHENSION 
STANDARDS  

Session 5 
Compare-Contrast

WRITING

READING

Root single-text inferences in evidence. 

Craft short constructed responses.

•	 Readers convert the last thought as a reader into the first sentence as a writer. 
•	 Readers repeat key details from the question/prompt within the response. 
•	 Readers include evidence to support their thinking. 
•	 Readers provide multiple pieces of text evidence. 
•	 Readers explain their thinking in a concluding statement.
•	 Readers know that all details are not evidence.
•	 Readers know how to cite visual, audio, and video-based evidence. 
•	 Readers comment on their own evidence/pump up their writing.
•	 Readers blend evidence and elaboration. 
•	 Readers stack multiple pieces of elaboration after each text detail.

•	 Readers stretch each synthesis into a topic-sentence statement. 
•	 Readers support each synthesis with a body paragraph.
•	 Readers recognize extended responses as several stacked constructed responses.
•	 Readers organize body paragraphs to match the genre and text structure. 
•	 Readers generate an academic introduction.
•	 Readers generate an appropriate conclusion.

•	 Readers retell/summarize literature.
•	 Readers retell/summarize information.
•	 Readers track ideas across a text.
•	 Readers ask & answer questions about a text.
•	 Readers see text organization.
•	 Readers analyze author choices.

•	 Juggle multiple sources, noting author details and reader thoughts, while maintaining source-specific notes. 
•	 Decode the prompt/task to determine what to synthesize (e.g., steps, main ideas, reasons, etc.).
•	 Reread the texts’ details to analyze, compare, integrate, and/or synthesize them into new reader ideas.

SYNTHESIZE INFORMATION 

THINK BEYOND THE TEXT

COMMUNICATE IN WRITING

EXTEND THE RESPONSE

Integrate ideas across multiple texts.

Execute a research-writing task.

READING

WRITING
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Integrate reading and writing-about-reading instruction.
Teach 1 comprehension and 1 W.A.R. skill per “week.”

SEMESTER SEMESTER
•	 Each “week,” teach a standards-based 

comprehension skill using a single text.

•	 End each “week” with a W.A.R. lesson that 
targets constructed-response writing.
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Smekens Education Solutions supports K-12 educators with practical and engaging professional 

development focused on improving instruction and achievement in reading and writing. Through 

customized on-site consultations, remote coaching, and a wide range of virtual and on-demand 

professional learning, Smekens equips teachers with researched-based strategies that are simple 

and effective. To learn more visit Smekens online at www.SmekensEducation.co
m.

Kristina Smekens has built a reputation for using enthusiasm, humor, and common 

sense to equip K-12 educators with practical, demystifying strategies for teaching reading 

and writing. As president and lead consultant for Smekens Education, she has a gift for 

making the complex seem simple—for showing teachers how to meet the needs of readers 

and writers by bridging the gap between education research and practical, classroom-tested 

strategies that work. Kristina can be reached at kristina@smekenseducation.com.

Each comprehension play includes:

• A list of the College and Career Ready Standards that support the skill.

• A vision for spiraling and layering instruction throughout the year.

• A detailed description of explicit points to make per instructional round.

• A suggested full-color anchor chart to build and grow throughout the year. 

• Text considerations that support each lesson series. 

• Access to related digital resources, including Google Docs, PDFs, JPEGs, and more.

About teaching comprehension

Many teachers confess to doing a lot of reading but not necessarily teaching reading. Pausing to ask questions during 

reading and guiding students to the text-based answers is an important facet of building readers. However, these are 

not lessons— these are read alouds.

Think of the reading teacher through the lens of an athletic coach. Whole-class 

comprehension lessons include the teacher (the coach) breaking down the steps to 

execute a single, new comprehension skill. In a lesson, the teacher (the coach) does the 

reading and the thinking; the students (the players) watch and listen. 

This is the gradual-release model in action. A coach can’t expect his players to execute a 

play during a game unless he has broken it down himself, taught it explicitly, and given the 

players lots of opportunities to practice it. Similarly, a teacher can’t ask a comprehension 

question or assign a reading task (i.e., You do) until he has first broken down the skill 

explicitly (i.e., I do) and given the players several scrimmage opportunities (i.e., We do). 

About the Comprehension Playbook

Just as an athletic coach operates from a tried and true book of plays, teachers need their own playbook for 

leading successful whole-class reading comprehension instruction. Supporting a full year of lesson concepts, the 

Comprehension Playbook provides easy-to-follow guidance on which comprehension skills to teach per grade range. 

The compilation of “plays” teaches students to: 

• Ask & answer questions.

• Retell/Summarize literature.

• Retell/Summarize informational text.

• Track ideas across a text.

• See text organization.

• Analyze author choices.

• Compare texts and experiences.

• Synthesize ideas across texts.

These are 
the students, 
learning from 
their coach.

That’s you, 
the coach.
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•	 Each “week,” review a standards-based 
comprehension skill, teaching the subtle 
nuances with multiple and/or complex texts.

•	 End each “week” with a W.A.R. lesson that 
supports extended response writing. 

MONTH
•	 Establish routines.
•	 Build stamina.
•	 Introduce voices.
•	 Make inferences.

SPIN-OFF SPIN-OFF 
SESSIONSESSION

READER 
THINKING

Session 3  
Make Inferences

READING SKILL
This week’s…  

W.A.R. SKILL

M |

T |

W |

T |

F |

detail
detail

detail

Inference

I’m thinking...
It reminds 
me of...
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Conduct both reader’s and writer’s workshops.
Clarify writing-about-reading and genre-based lessons.

SEMESTER 1 | WRITER’S WORKSHOP

SEMESTER 2 | WRITER’S WORKSHOP

Instruction targets the most essential 
writing skills tied to each mode/
unit (e.g., persuasive, argumentative, 
informative, narrative).

Students produce many first drafts 
(and some final drafts) on familiar and 
free-choice topics.

The same essential writing skills per 
mode are spiraled and applied as 
dictated by a read-write prompt. 

Students produce first-draft extended 
responses on texts previously read. 
NOTE: Save the texts and thinking 
from Semester 2 of Reader’s Workshop; 
they are the subject matter during the 
Semester 2 of Writer’s Workshop.

Instruction targets comprehension skills 
applied to a single text.

Each “week” ends with another 
component to writing a constructed 
response.

SEMESTER 1 | READER’S WORKSHOP

SEMESTER 2 | READER’S WORKSHOP

The same comprehension skills from 
first semester are spiraled and applied 
to multiple and more complex texts. 

Each “week” ends with another skill from 
the W.A.R. scaffold moving from short 
constructed responses to long extended 
responses. (See also Semester 2 of 
Writer’s Workshop.)


