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Create a reading & writing calendar for test prep CONQUER STATE ASSESSMENTS

Part 2: Flower Meanings Informative Performance Task

Your history teacher has asked you to write a report about the importance of flowers. Your assignment is
to write an informative essay about the meanings of different flowers in different cultures and at different
times.

Use information from more than one source to develop your main idea/thesis and organize your essay.
Be sure to write using your own words, except when quoting directly from the sources. Include the source
title or number when quoting or paraphrasing details or facts from the sources.

REMEMBER—A well-written informative essay:

uses facts, definitions, details, quotations, or examples from more than one source to
develop a clear main idea/thesis statement
has an introduction that includes a main idea/thesis statement that previews what is to
follow
uses strategies like classification or headings and subheadings to organize body
paragraphs
uses language and vocabulary that are specific to the topic and audience in order to
express and elaborate on ideas
connects ideas and facts using a variety of transition words or phrases
has a relevant concluding statement or section that supports the main idea
restates the information from the sources in your own words, except when quoting
directly from the sources
gives citations and/or the source title or source number for each detail, quotation, or fact
follows the rules of writing (spelling, punctuation, and grammar) 

Text editing tools and spell check are available to you. You may use scratch paper to plan your essay.

Type your response in the box below. The box will get bigger as you type. Revise and edit your essay
before moving on.

Climate change has led to more extreme weather in the 

last few decades, including droughts. Currently, most of the 

country is in the “most severe drought in recorded histo-

ry.” The hotter and drier the environment becomes due to 

rising temperatures, the higher the risk of wild�res starting 

from natural or human-related activity. 

Intense heat and dry vegetation can quickly fuel a wild�re 

that can burn out of control. And when there’s strong wind, 

it creates ideal conditions for �res to become widespread. 

However, forest �res are sometimes welcome. Fires that are 

low intensity and occur naturally are necessary—and un-

avoidable. These �res are mainly caused by lightning that 

strikes trees or the ground. 

Smaller �res can remove and reduce dead grass, brush, and 

trees that can fuel larger and more severe wild�res. Healthy 

�re also destroys smaller or weaker vegetation and sends 

their nutrients more quickly into the ground. As a result, 

the stronger trees and plants that stick around get more 

sunlight and nutrients to become even healthier, enabling 

their species to evolve.

With fewer plant roots taking up space on the forest �oor, 

more water becomes available for other vegetation and 

wildlife.

All About Wild�res

FACT #1 — Humans cause nearly 85% of wild�res. While wild�res can 

start naturally from lightning strikes and spontaneous combustion of 

dry fuel, the U.S. Department of Agriculture reports that humans cause 

nearly 85% of wild�res in the United States. Examples of this activity 

include leaving camp�res unattended, improperly disposing of cig-

arettes, knocking over powerlines, burning debris, and committing 

arson.

FACT #2 — Dry conditions increase the risk of wild�res. Wild�res thrive 

in dry climates and drought-ridden locations because these areas are 

full of �ammable materials like dead plants and dry vegetation.

FACT #3 — Fire prevents �re. It may seem strange, but smaller �res 

can actually prevent bigger ones from occurring. This is because small-

er, cooler �res can help to remove any potential fuel like dry leaves, 

logs, and overgrown shrubs. 

FACT #4 — Wild�res can travel at a rate of up to 14.27 miles per hour

Wild�res need fuel, heat, and oxygen to begin and stay alive, but they 

require strong winds to spread the �ames and cause an inferno of 

destruction. Once the wild�re begins and spreads, it can travel at a rate 

of up to 6.7 miles per hour in forests and up to 14.27 miles per hour in 

grasslands. In 2017, the Thomas Fire in California spread so quickly that 

it moved at a rate equivalent to a football �eld per second. 

FACT #5 —Forest �res help the ecosystem. Small �res clear out over-

grown areas and create open space for sunlight to shine down. This 

allows new plants to grow, providing valuable food and habitats for 

many wildlife species.

SOURCE 3

Information adapted from the Western Fire Chiefs Association website.
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Understand the complexity of the typical extended reading response.

CONQUER STATE ASSESSMENTS

Begin with the end in mind.

Students will typically read one or more texts followed 

by a series of comprehension questions…

SOURCE 1

Climate change has led to more extreme weather in the 

last few decades, including droughts. Currently, most of the 

country is in the “most severe drought in recorded histo-

ry.” The hotter and drier the environment becomes due to 

rising temperatures, the higher the risk of wild�res starting 

from natural or human-related activity. 

Intense heat and dry vegetation can quickly fuel a wild�re 

that can burn out of control. And when there’s strong wind, 

it creates ideal conditions for �res to become widespread. 

However, forest �res are sometimes welcome. Fires that are 

low intensity and occur naturally are necessary—and un-

avoidable. These �res are mainly caused by lightning that 

strikes trees or the ground. 

Smaller �res can remove and reduce dead grass, brush, and 

trees that can fuel larger and more severe wild�res. Healthy 

�re also destroys smaller or weaker vegetation and sends 

their nutrients more quickly into the ground. As a result, 

the stronger trees and plants that stick around get more 

sunlight and nutrients to become even healthier, enabling 

their species to evolve.

With fewer plant roots taking up space on the forest �oor, 

more water becomes available for other vegetation and 

wildlife.

All About Wild�res

Excerpt from Project Learning Tree website

…And culminate with a prompt requiring a 

long, extended response.

Consider the individual skills students must possess to independently and successfully complete this task.

READING SKILLS WRITING SKILLS ON-DEMAND SKILLS

After reading All About Wild�res, Facts about Wild�res, and viewing Why Certain Naturally Occurring Wild�res are 

Necessary, there are several reasons why some forest �res are fought while others are left to burn.

One reason to allow a forest �re to burn is when it could promote new plant life in a speci�c area. This is 

especially important for certain pine trees. According to Source 2, “serotinous cones open up in a �re and release 

their seeds” onto the “carbon rich soil.”  This causes a new plant cycle to begin. According to Source 1, �res also 

destroy “smaller or weaker vegetation.”  In other words, the plants not doing well are gobbled up by the �ames. 

This allows their nutrients to be left behind and �nd their way “more quickly into the ground.”  With the start of 

new seedlings, the tree population can grow even bigger and stronger than it was before the �re.

A second reason to let a forest burn is when it could improve the lives of animals in that area. Source 1 states 

that when plants are destroyed by a �re this leaves “more water for other vegetation and wildlife.” Needing water 

to survive, animals aren’t competing with as many plant roots all sucking up the available water. In addition, 

Source 3 reveals that the new plant life started after a �re creates additional “habitats for many wildlife species.” 

With more water and additional habitats, many animals would likely thrive after a forest �re. 

A third reason �re�ghters would consider letting a forest burn today is because they know it may prevent 

even greater destruction in the future. Source 3 states that “smaller, cooler �res can help to remove any potential 

fuel like dry leaves.”  Think of it this way— if there aren’t smaller �res more often, then the “dead plants and dry 

vegetation” build up in many layers. Source 1 predicts that these �ammable materials “can quickly fuel a wild�re 

that can burn out of control.” So even though it seems backwards, several smaller and controlled �res may keep 

one large and destructive �re from ever happening. 

Even though there are several reasons to let a forest �re burn, there is at least one reason to �ght it— when the 

weather conditions are dangerous. One of the most threatening situations to a forest �re is the wind. Source 1 

states that when a �re “becomes widspread,” the more destruction it will create. And obviously, wind will cause 

a �re to spread. In addition, wind can impact the speed a �re grows. Source 3 cautions that “once the wild�re 

begins and spreads, it can travel at a rate of up to 6.7 miles per hour in forests and up to 14.27 miles per hour in 

grasslands.”  When a �re spreads this quickly, human safety becomes of great concern. So, regardless of the size of 

the forest �re, when high winds are present, �re �ghters should work to put it out. 

Although most people would assume a �re�ghter would work to extinguish any �ames, there are several 

reasons why a smaller, controlled forest �re might be allowed to burn out on its own.

Wild�re texts, prompt, note-taking document, & written response

SECRET SITE RESOURCES
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Plan time to teach and practice several areas of reading instruction.

Reading Responses

• Teach 1-2 new reading-response 
skills within every unit (i.e., every 
5-10 days). 

• Teach 15-20 total skills. 

• Apply each NEW skill to those 
previously taught.

Decoding

Fluency 

Vocabulary/Word Work

Core Knowledge

 � How to orally  
retell/summarize  
literature.

 � How to orally retell/ 
summarize information.

 � How to explain the  
development of one  
idea across a text.

 � How to explain the impact/relationship 
of two ideas across a text.

 � How to determine the main idea/
central idea.

 � How to determine the theme/author's 
message.

 � How to analyze how text features/text 
structure shape meaning. 

 � How to analyze the impact of author 
choices (e.g., word choice, �gurative 
language, and literary devices).

 � How to compare texts, ideas, or 
perspectives.

 � How to combine details from the 
SAME text to infer a new idea not 
literally stated in the text.

 � How to combine details from 
MULTIPLE texts to synthesize a new 
idea not literally stated in any of the 
texts.

Comprehension 

READING INSTRUCTIONREADING INSTRUCTION

Readers record their thinking about 1 text. 

 � How to determine information worthy of noting.
 � How to list text details quickly and e�ciently (e.g., bullets, 
abbreviations).

 � How to note text details and reader thoughts.
 � How to annotate thoughts in the margin of text.

Readers restate information from 1 text.

 � How to recall information learned from 1 text.
 � How to retell a short text. 
 � How to paraphrase an excerpt/an author’s idea.
 � How to summarize the most important information from 
a longer text.

Readers write short constructed responses (2-5 
sentences) about 1 text.

 � How to write the reader’s idea/answer in a topic sentence. 
 � How to repeat key words from the question/prompt 
within the �rst sentence. 

 � How to choose the strongest evidence to support the 
reader’s answer/idea. 

 � How to introduce evidence from print text (e.g., According 
to Source 1…, The article states…, etc.).

 � How to introduce second and third pieces of evidence. 
 � How to cite visual, audio, and video-based evidence.
 � How to blend the reader’s own words with speci�c words 
and details pulled from the original text. 

 � How to connect the evidence to the answer/inference 
within an overall concluding statement.

 � How to elaborate on text evidence (e.g., This is important 
because…, This means…, This suggests…). 

Part 2: Flower Meanings Informative Performance Task

Your history teacher has asked you to write a report about the importance of flowers. Your assignment is
to write an informative essay about the meanings of different flowers in different cultures and at different
times.

Use information from more than one source to develop your main idea/thesis and organize your essay.
Be sure to write using your own words, except when quoting directly from the sources. Include the source
title or number when quoting or paraphrasing details or facts from the sources.

REMEMBER—A well-written informative essay:

uses facts, definitions, details, quotations, or examples from more than one source to
develop a clear main idea/thesis statement
has an introduction that includes a main idea/thesis statement that previews what is to
follow
uses strategies like classification or headings and subheadings to organize body
paragraphs
uses language and vocabulary that are specific to the topic and audience in order to
express and elaborate on ideas
connects ideas and facts using a variety of transition words or phrases
has a relevant concluding statement or section that supports the main idea
restates the information from the sources in your own words, except when quoting
directly from the sources
gives citations and/or the source title or source number for each detail, quotation, or fact
follows the rules of writing (spelling, punctuation, and grammar) 

Text editing tools and spell check are available to you. You may use scratch paper to plan your essay.

Type your response in the box below. The box will get bigger as you type. Revise and edit your essay
before moving on.

Climate change has led to more extreme weather in the 

last few decades, including droughts. Currently, most of the 

country is in the “most severe drought in recorded histo-

ry.” The hotter and drier the environment becomes due to 

rising temperatures, the higher the risk of wild�res starting 

from natural or human-related activity. 

Intense heat and dry vegetation can quickly fuel a wild�re 

that can burn out of control. And when there’s strong wind, 

it creates ideal conditions for �res to become widespread. 

However, forest �res are sometimes welcome. Fires that are 

low intensity and occur naturally are necessary—and un-

avoidable. These �res are mainly caused by lightning that 

strikes trees or the ground. 

Smaller �res can remove and reduce dead grass, brush, and 

trees that can fuel larger and more severe wild�res. Healthy 

�re also destroys smaller or weaker vegetation and sends 

their nutrients more quickly into the ground. As a result, 

the stronger trees and plants that stick around get more 

sunlight and nutrients to become even healthier, enabling 

their species to evolve.

With fewer plant roots taking up space on the forest �oor, 

more water becomes available for other vegetation and 

wildlife.

All About Wild�res

Readers decode 
prompts to determine 
the writing mode or 
purpose. 

 � How to recognize key 
words in context that 
indicate a persuasive 
response.

 � How to recognize key 
words in context that 
indicate an argumentative 
response (grades 7-12).

 � How to recognize key 
words in context that 
indicate a narrative 
response.

 � How to recognize key 
words in context that 
indicate an informative/
compare-contrast 
response.

 � How to recognize key 
words in context that 
indicate an informative/
main-idea, descriptive, or 
categorical response.

 � How to recognize key 
words in context that 
indicate an informative/
procedural or 
chronological response.

After reading All About Wild�res, Facts about Wild�res, and viewing Why Certain Naturally Occurring Wild�res are 

Necessary, there are several reasons why some forest �res are fought while others are left to burn.

One reason to allow a forest �re to burn is when it could promote new plant life in a speci�c area. This is 

especially important for certain pine trees. According to Source 2, “serotinous cones open up in a �re and release 

their seeds” onto the “carbon rich soil.”  This causes a new plant cycle to begin. According to Source 1, �res also 

destroy “smaller or weaker vegetation.”  In other words, the plants not doing well are gobbled up by the �ames. 

This allows their nutrients to be left behind and �nd their way “more quickly into the ground.”  With the start of 

new seedlings, the tree population can grow even bigger and stronger than it was before the �re.

A second reason to let a forest burn is when it could improve the lives of animals in that area. Source 1 states 

that when plants are destroyed by a �re this leaves “more water for other vegetation and wildlife.” Needing water 

to survive, animals aren’t competing with as many plant roots all sucking up the available water. In addition, 

Source 3 reveals that the new plant life started after a �re creates additional “habitats for many wildlife species.” 

With more water and additional habitats, many animals would likely thrive after a forest �re. 

A third reason �re�ghters would consider letting a forest burn today is because they know it may prevent 

even greater destruction in the future. Source 3 states that “smaller, cooler �res can help to remove any potential 

fuel like dry leaves.”  Think of it this way— if there aren’t smaller �res more often, then the “dead plants and dry 

vegetation” build up in many layers. Source 1 predicts that these �ammable materials “can quickly fuel a wild�re 

that can burn out of control.” So even though it seems backwards, several smaller and controlled �res may keep 

one large and destructive �re from ever happening. 

Even though there are several reasons to let a forest �re burn, there is at least one reason to �ght it— when the 

weather conditions are dangerous. One of the most threatening situations to a forest �re is the wind. Source 1 

states that when a �re “becomes widspread,” the more destruction it will create. And obviously, wind will cause 

a �re to spread. In addition, wind can impact the speed a �re grows. Source 3 cautions that “once the wild�re 

begins and spreads, it can travel at a rate of up to 6.7 miles per hour in forests and up to 14.27 miles per hour in 

grasslands.”  When a �re spreads this quickly, human safety becomes of great concern. So, regardless of the size of 

the forest �re, when high winds are present, �re �ghters should work to put it out. 

Although most people would assume a �re�ghter would work to extinguish any �ames, there are several 

reasons why a smaller, controlled forest �re might be allowed to burn out on its own.

Readers record their thinking about 
multiple texts. 

 � How to organize text details (and reader 
thoughts) from multiple sources.

 � How to note corroborating/repeated 
information across texts— and the 
reader’s thoughts about it.

 � How to note new information unique to 
each text— and the reader’s thoughts 
about it.

 � How to note contradictory information 
across texts— and the reader’s thoughts 
about it.

 � How to collect text details to re-purpose 
as story elements in a narrative response.

Readers generate multiple 
paragraphs supported with evidence. 

 � How to meet the evidence requirement 
in a narrative by weaving in details from 
the original text(s).

 � How to stretch each new reader idea 
(inference or synthesis) into a topic 
sentence. 

 � How to develop a single paragraph 
for each new reader idea (inference 
or synthesis) with text evidence, 
explanation, and elaboration. 

 � How to reveal each new reader idea 
(inference or synthesis) by stacking the 
individual paragraphs to create the body 
of an extended response. 

RELEVANT 
RESOURCE
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Plan time to teach and practice multiple areas of writing instruction.
WRITING INSTRUCTIONWRITING INSTRUCTION

Language Foundations

Writers accurately use 
grade-level conventions.

 � How to recognize ___. 
 � How to edit and �x ___. 
 � How to apply ___  
accurately within a �rst 
draft.  

Writers are aware of 
sentence syntax.

 � How to communicate 
complete thoughts.

 � How to vary sentence 
structures. 

 � How to vary sentence 
lengths.

 � How to vary sentence types.
 � How to combine details into 
a single, e�cient sentence. 

Writers posses 
transcription skills.

 � How to spell grade-level 
words. 

 � How to spell "big" words 
phonetically. 

 � How to print legibly.
 � How to write cursive legibly.
 � How to use keyboarding 
skills to type handwritten 
work.

 � How to compose onto a 

screen.

CONVENTIONS RUBRIC

SCORE 2 SCORE 1 NS

Writers recognize the physical layout 
and ingredients of di�erent formats. 

 � How to format and structure 
correspondence— a letter, email, or memo.

 � How to format and structure an article.
 � How to format and structure an essay or 
literary analysis.

 � How to format and structure a speech.
 � How to format and structure a story.

Genre Instruction

 � How to recognize multiple perspectives on a debatable topic.
 � How to identify the strongest side.
 � How to introduce a debatable topic. 
 � How to write an opinion/claim about a topic or text.
 � How to acknowledge the opposition in the introduction (grades 7-12).
 � How to follow the What & Why structure.
 � How to group details to form reasons.
 � How to support reasons by elaborating with facts and evidence.
 � How to identify strengths and limitations per reason (grades 9-12).
 � How to link the claim and reasons with transitions.
 � How to transition between details within a paragraph.
 � How to develop reason(s) for the opposition (grades 7-12).
 � How to restate the claim in a conclusion.
 � How to integrate the counterclaim within the conclusion (grades 7-12).
 � How to maintain a formal style (grades 6-12).

 � How to list known information and organize it by genre and structure. 
 � How to group details by category within compare-contrast writing. 
 � How to group details by steps in procedural writing. 
 � How to group details by key point/subtopic in categorical/main-idea writing. 
 � How to stretch each key point/subtopic into a sentence.
 � How to elaborate with facts, de�nitions, quotes, and examples.
 � How to transition between paragraphs. 
 � How to transition between details within a paragraph. 
 � How to introduce the topic and purpose.
 � How to restate the topic or purpose in the conclusion.
 � How to use precise and domain-speci�c vocabulary (grades 4-12).

 � How to maintain a formal style (grades 6-12). 

 � How to plan a story's problem, solution, character, and setting.
 � How to establish the situation or con�ict in the middle.
 � How to solve/resolve the problem/con�ict in the end.
 � How to introduce the character, setting, and situation at the beginning.
 � How to structure a narrative using a problem-solution arc.
 � How to elaborate on events with dialogue, actions, thoughts, and feelings.
 � How to signal the order of events with temporal or transition words.
 � How to describe using precise words and sensory details (grades 5-12).

PERSUASIVE/ARG RUBRIC

2 1 NS4 3

EVIDENCE & ELABORATION

ORGANIZATION & STRUCTURE

2 1 NS4 3

Writers generate persuasive/argumentative pieces about topics and texts.

INFORMATIVE RUBRIC

2 1 NS4 3

EVIDENCE & ELABORATION

ORGANIZATION & STRUCTURE

2 1 NS4 3

Writers generate informative pieces about topics and texts.

NARRATIVE RUBRIC

2 1 NS4 3

EVIDENCE & ELABORATION

ORGANIZATION & STRUCTURE

2 1 NS4 3

Writers generate narrative pieces about topics and texts.

Writers execute the writing process in 
various situations.

 � How to build stamina to write for longer 
periods.

 � How to develop persistence and resilience 
as a writer.

 � How to brainstorm writing topics.
 � How to prewrite to match the structure and 
purpose.

 � How to expand (pu� up) the prewrite into 
a �rst draft.

 � How to give peer-revision feedback.
 � How to revise writing.
 � How to make room for new ideas during 
revision.

 � How to give peer-editing feedback.
 � How to edit writing.
 � How to co-write with one or more students.
 � How to start and �nish the writing process 
in one sitting.

 � How to use AI during prewriting.
 � How to use AI during revision.
 � How to use AI during editing.

• Teach 2-3 new genre-instruction 
skills every week. 

• Teach approximately 50 total skills. 

• Apply each NEW skill to those 
previously taught.
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Instruction targets 

skills relevant to 

multiple & more 

complex texts 

(e.g., compare 

texts, synthesize 

ideas).

Core 
Knowledge

Comprehension

Vocabulary/
Word Work

Fluency 

Decoding

Reading Response

Instruction targets how to communicate reader thinking in writing.

• How to decode prompts to determine the mode/purpose of the response. 

• How to record thinking about multiple texts. 

• How to generate multi-paragraph extended responses. 

Instruction targets the 

essential standards-

based skills listed 

for each mode 

(e.g., persuasive/

argumentative, 

informative, narrative), including di�erent formats (e.g., essays, 

literary analysis, letters). 

WRITING-ABOUT-READING INSTRUCTION

Genre Instruction Language 
Foundations

Instruction 

targets 

grade-level 

comprehension 

skills outlined 

within the 

standards. 

Core 
Knowledge

Comprehension

Vocabulary/
Word Work

Fluency 

Decoding Reading Response

• Students execute writing tasks independently. 

• Emphasize the importance of knowing the essential skills per mode. 

• Writing topics are usually "general knowledge" to lessen the cognitive load.

• Units conclude with a new, independent, from-scratch product.

• Some writing is composed directly onto a screen.

• Teach 1-2 new reading-response skills within every reading unit (i.e., every 5-10 days). 

• Teach approximately 15-20 total reading-response skills. 

• Apply each new skill to those previously taught.  

Units include 

direct 

instruction on 

grade-level 

language 

conventions. 

Instruction targets how to 

communicate reader thinking in 

writing.

• How to record thinking during reading. 

• How to restate information after reading.

• How to write short-constructed responses.

Instruction spirals through 

the essential persuasive/

argumentative, informative, 

and narrative writing skills 

taught previously. 

Genre Instruction Language Foundations

Units include direct 

instruction on grade-level 

language conventions. 

• Teach 2-3 new genre-instruction skills every week. 

• Teach approximately 50 total genre-writing skills. 

• Apply each new skill to those previously taught. 

• Writing topics are mostly extended responses to prompts about 1 or more texts. 

• Students apply knowledge of mode-speci�c skills and structures previously taught. 

• Writing tasks spiral through various combinations of modes, genres, and formats. 

• Students execute writing tasks independently— many of which are �rst-and-only drafts.

• Units conclude with new, independent, from-scratch products started and �nished in one sitting.

• Most writing is composed directly onto a screen. 

• Responses are based on prompts tied to the reading curriculum. 

• Initial reading responses are generated together as a class. 

• As reading-response skills are taught, practiced, and become more 

familiar, expect students to apply them more independently. 

Part 2: Flower Meanings Informative Performance Task

Your history teacher has asked you to write a report about the importance of flowers. Your assignment is
to write an informative essay about the meanings of different flowers in different cultures and at different
times.

Use information from more than one source to develop your main idea/thesis and organize your essay.
Be sure to write using your own words, except when quoting directly from the sources. Include the source
title or number when quoting or paraphrasing details or facts from the sources.

REMEMBER—A well-written informative essay:

uses facts, definitions, details, quotations, or examples from more than one source to
develop a clear main idea/thesis statement
has an introduction that includes a main idea/thesis statement that previews what is to
follow
uses strategies like classification or headings and subheadings to organize body
paragraphs
uses language and vocabulary that are specific to the topic and audience in order to
express and elaborate on ideas
connects ideas and facts using a variety of transition words or phrases
has a relevant concluding statement or section that supports the main idea
restates the information from the sources in your own words, except when quoting
directly from the sources
gives citations and/or the source title or source number for each detail, quotation, or fact
follows the rules of writing (spelling, punctuation, and grammar) 

Text editing tools and spell check are available to you. You may use scratch paper to plan your essay.

Type your response in the box below. The box will get bigger as you type. Revise and edit your essay
before moving on.

Climate change has led to more extreme weather in the 

last few decades, including droughts. Currently, most of the 

country is in the “most severe drought in recorded histo-

ry.” The hotter and drier the environment becomes due to 

rising temperatures, the higher the risk of wild�res starting 

from natural or human-related activity. 

Intense heat and dry vegetation can quickly fuel a wild�re 

that can burn out of control. And when there’s strong wind, 

it creates ideal conditions for �res to become widespread. 

However, forest �res are sometimes welcome. Fires that are 

low intensity and occur naturally are necessary—and un-

avoidable. These �res are mainly caused by lightning that 

strikes trees or the ground. 

Smaller �res can remove and reduce dead grass, brush, and 

trees that can fuel larger and more severe wild�res. Healthy 

�re also destroys smaller or weaker vegetation and sends 

their nutrients more quickly into the ground. As a result, 

the stronger trees and plants that stick around get more 

sunlight and nutrients to become even healthier, enabling 

their species to evolve.

With fewer plant roots taking up space on the forest �oor, 

more water becomes available for other vegetation and 

wildlife.

All About Wild�res

After reading All About Wild�res, Facts about Wild�res, and viewing Why Certain Naturally Occurring Wild�res are 

Necessary, there are several reasons why some forest �res are fought while others are left to burn.

One reason to allow a forest �re to burn is when it could promote new plant life in a speci�c area. This is 

especially important for certain pine trees. According to Source 2, “serotinous cones open up in a �re and release 

their seeds” onto the “carbon rich soil.”  This causes a new plant cycle to begin. According to Source 1, �res also 

destroy “smaller or weaker vegetation.”  In other words, the plants not doing well are gobbled up by the �ames. 

This allows their nutrients to be left behind and �nd their way “more quickly into the ground.”  With the start of 

new seedlings, the tree population can grow even bigger and stronger than it was before the �re.

A second reason to let a forest burn is when it could improve the lives of animals in that area. Source 1 states 

that when plants are destroyed by a �re this leaves “more water for other vegetation and wildlife.” Needing water 

to survive, animals aren’t competing with as many plant roots all sucking up the available water. In addition, 

Source 3 reveals that the new plant life started after a �re creates additional “habitats for many wildlife species.” 

With more water and additional habitats, many animals would likely thrive after a forest �re. 

A third reason �re�ghters would consider letting a forest burn today is because they know it may prevent 

even greater destruction in the future. Source 3 states that “smaller, cooler �res can help to remove any potential 

fuel like dry leaves.”  Think of it this way— if there aren’t smaller �res more often, then the “dead plants and dry 

vegetation” build up in many layers. Source 1 predicts that these �ammable materials “can quickly fuel a wild�re 

that can burn out of control.” So even though it seems backwards, several smaller and controlled �res may keep 

one large and destructive �re from ever happening. 

Even though there are several reasons to let a forest �re burn, there is at least one reason to �ght it— when the 

weather conditions are dangerous. One of the most threatening situations to a forest �re is the wind. Source 1 

states that when a �re “becomes widspread,” the more destruction it will create. And obviously, wind will cause 

a �re to spread. In addition, wind can impact the speed a �re grows. Source 3 cautions that “once the wild�re 

begins and spreads, it can travel at a rate of up to 6.7 miles per hour in forests and up to 14.27 miles per hour in 

grasslands.”  When a �re spreads this quickly, human safety becomes of great concern. So, regardless of the size of 

the forest �re, when high winds are present, �re �ghters should work to put it out. 

Although most people would assume a �re�ghter would work to extinguish any �ames, there are several 

reasons why a smaller, controlled forest �re might be allowed to burn out on its own.
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SEMESTER 1 SEMESTER 1

SEMESTER 2 SEMESTER 2

Maintain an objective tone & proper format

Apply a formal style
VOICE

Present both sides
Honor the opposition within the body

Argumentative
Essentials 

IDEAS
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Study sides of an issue
Reveal perspectives; Present the strongest

Conclude the argument
Don’t repeat; Remind readers what’s at stake

ORGANIZATION

Develop logical reasons
Support the position with sufficient evidenceIDEAS

Apply a formal style
VOICE

Connect ideas logically
Transition within reasons & among sides

ORGANIZATION

Maintain a fair & objective tone

ORGANIZATION

Organize key points 
Order your reasons to end with your best

ORGANIZATION

Persuasive
Essentials 

IDEAS

End with what you want
Tell readers what you expect them to do

Employ exact words
WORD CHOICE

Express your attitude
Reveal your perspective with feeling

Select precise words to convince the reader
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VOICE

Identify topic & position
Explain what you want or what you believe

ORGANIZATION

List many good reasons
Provide evidence for why you are right IDEAS

Informative
Select a narrow topic
Introduce the subject and a specific focus

List important points
State each reason, step, or facet

Essentials 

IDEAS

Group related details
Organize ideas to fit the text structure

ORGANIZATION

IDEAS

Add speci�cs & support
Develop ideas with examples, facts, & quotesIDEAS

Use topic-related words
Sound like an expert; define key termsWORD CHOICE

Restate the topic/thesis
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ORGANIZATION

Conclude with a final thought or a so what? 

Narrative
Create a basic plot
Make something happen to someone

Essentials 

Sequence time & events
Connect action with transitions

IDEAS

ORGANIZATION

Describe the action
Use sensory details to develop key moments

Set the right mood

WORD CHOICE

“Show” close-up details
Describe main character(s) & setting(s)  

Reveal character feelings & setting tone
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Hook & satisfy readers
Start & end the story intentionally

ORGANIZATION

VOICE

WORD CHOICE

RELEVANT RESOURCES


