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PRESENTER

KRISTINA SMEKENS
kristina@smekenseducation.comDissect author moves 

within literary analyses SPARK YOUR NEXT STEPS

CONQUER STATE ASSESSMENTS

SECRET SITE RESOURCES
Links to six powerful animated short �lms

Make the connection between evidence and analysis.

NOW IT’S YOUR TURN
Write as many statements as you can after viewing the animated short �lm.

FACTUALFACTUAL  STATEMENTS:

• Can be physically found in the text. 

• Re�ect literal, physical, and visible 

details in the text.

• Include exact words from the text— 

like dialogue, descriptions, or word 

choices.

• Include anything observable in 

visuals and videos— like details in 

the setting or body posture.

• Include sound, music, tone of voice, 

or silence in audio/video.

• Are also called text details or textual 

evidence.

• Can be agreed upon by everyone—

they are provable.

• Answer the question “What does 

the text say or show?”

ANALYTICALANALYTICAL  STATEMENTS:

• Can’t be physically found in the text.

• Re�ect interpretations, opinions, 

or conclusions beyond what is 

explicitly stated.

• Address the text’s theme, story 

elements, symbolism, tone, or 

literary devices. 

• Require the reader to think 

beyond the text’s words and make 

inferences or draw conclusions 

about the text’s ideas.

• Include verbs like suggests, reveals, 

or implies.

• Allow for di�erent interpretations 

by di�erent readers.

• Answer the questions “What does 

this text mean?” and/or “Why does it 

matter?”
Revise a factual statement to re�ect analytical thinking.

Support an analytic statement with a fact from the text. 



Infer the purpose behind making Heron 

appear sneaky at �rst. Evaluate how that 

choice in�uences the audience’s feelings 

during the beginning of the �lm.

Evaluate the impact of showing the baby 

birds only once and not until the middle of 

the �lm. Explain how that single moment 

in the plot structure changes the overall 

meaning of the story. 
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Dissect author moves within Literary Analysis CONQUER STATE ASSESSMENTS

Recognize the complexity among di�erent reading responses.

SYNTHESIZEANALYZESUMMARIZE COMPARE EVALUATE

• Identify key ideas and 

relevant details— WHO, 

WHAT, WHERE, WHEN.

• Retell the highlights of 

the original information 

in a more concise, 

shortened manner.

• Include text details 

without any additional 

opinion, analysis, or 

elaboration.

• Identify two ideas or facets 

of two di�erent texts.

•  Collect text details about 

each idea— WHO, WHAT, 

WHERE, WHEN.

• Describe HOW the two 

ideas are the same, similar, 

and di�erent. 

• Provide relevant evidence 

to support comparisons. 

• Collect information from two 

or more texts— WHO, WHAT, 

WHERE, WHEN. 

• Combine information to draw 

new conclusions or to make 

a point none of the texts 

revealed— HOW, WHY, SO 

WHAT.

• Provide relevant evidence to 

support claims and conclusions.

Retell the story of Joy & 

Heron by explaining who 

the characters are, how 

the plot develops, and 

why the story changes 

partway through.

Write a short summary of 

Joy & Heron that explains 

what happens in the 

short �lm. 

After watching Joy & Heron and 

reading a non�ction article about 

how birds care for their young, argue 

whether Heron’s actions re�ect real 

animal behavior or not. Support 

the claim with evidence from both 

sources.

Rewrite the story of Joy & Heron 

from a di�erent point of view. In this 

version, reveal Heron’s perspective 

throughout the plot.

Describe how the music and 

sound e�ects help show the 

characters’ feelings in Joy & 

Heron. Explain what emotions 

are communicated through 

those sounds. 

Explain how Joy’s body language 

and facial expressions help show 

her changing feelings about 

Heron. 

 

The prompt determines the purpose and the mode of the product.

ARGUMENTATIVE

OR NARRATIVE 

RESPONSE
INFORMATIVE

RESPONSE
INFORMATIVE

RESPONSE
INFORMATIVE

RESPONSE
ARGUMENTATIVE

RESPONSE

DOK Level 2
BASIC REASONING

DOK Level 3
STRATEGIC THINKING

DOK Level 3
STRATEGIC THINKING

DOK Level 4
EXTENSIVE THINKING

DOK Level 4
EXTENSIVE THINKING

• Analyze a facet or attribute of 

the text, naming WHAT  the 

author did—literary devices, 

structure, and craft. Select 

relevant examples/evidence 

that support the observation.

• Explain HOW the author’s 

choices create a speci�c e�ect 

or impact the text’s message/ 

meaning.

• Interpret WHY the author made 

these choices— what was his 

intent or purpose?

• Analyze a facet or attribute of the text, 

naming WHAT  the author did—literary 

devices, structure, and craft. Select 

relevant examples/evidence that support 

the observation.

• Explain HOW the author’s choices create 

a speci�c e�ect or impact the text’s 

message/meaning.

• Interpret WHY the author made these 

choices— what was his intent or purpose?

• Evaluate HOW EFFECTIVE it is/isn’t in 

achieving the author’s intended purpose.

Compare how Joy & Heron 

and Snack Attack both use 

mistaken assumptions to 

reveal a deeper message 

about understanding others.

Compare how the short �lms 

Pip and Joy & Heron reveal 

dogs overcoming challenges 

to serve and help others.
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Dissect author moves within literary analyses CONQUER STATE ASSESSMENTS

Informative LITERARY ANALYSIS

Sca�old literary analysis across modes.

WHAT DOES THE TEXT/AUTHOR SAY? 

Establish basic understanding and introduce the focus.

• Name the author and the title of the work.

• Summarize only the part(s) relevant to your thesis.

• State a clear thesis that identi�es a literary technique the author 

utilized and why it matters.

• CAUTION: Don’t over-summarize— only provide 1–2 sentences to 

establish necessary context, as the reader is familiar with the text. 

 

HOW DOES THE TEXT/AUTHOR SAY IT? 

Show insight by identifying and explaining the author’s craft.

• Use academic terms to name literary techniques or author moves.

• Provide text examples to show these techniques in action.

• Explain how the technique was developed or revealed across the text.

• Interpret the meaning or e�ect—what idea, theme, or feeling it helps 

communicate.

• CAUTION: Don’t oversimplify—explain and elaborate on complex 

ideas.

WHY DOES THE AUTHOR DO IT? 

Dig deeper into the author’s purpose and the technique’s impact. 

• Analyze the author’s intent behind the craft choice.

• Explain how the technique contributes to the text’s message, theme, 

or emotional e�ect.

• Explore how it shapes the reader’s experience or understanding.

• Support your thinking with additional evidence and commentary.

• CAUTION: Don’t just restate what the author did—dig into why he 

did it. Avoid vague reasons like “to make it interesting” or “to teach a 

lesson.”

Follow the close-reading framework.

WHAT DOES THE TEXT/AUTHOR SAY? 

Establish basic understanding and introduce the claim.

• Name the author and title of the work.

• Summarize only the relevant part(s) of the text—1–2 sentences max.

• State a clear claim that identi�es an author’s technique and evaluates its e�ectiveness.

• CAUTION: Don’t just describe the text—your thesis must take a stance on its e�ectiveness. 

HOW DOES THE TEXT/AUTHOR SAY IT?

Identify and explain the author’s techniques—through the lens of e�ectiveness.

• Use academic terms to name speci�c literary or structural techniques. 

• Provide text examples that clearly show the technique in action. 

• Explain what each move communicates and how it supports the author’s message. 

• Evaluate how well it works/doesn’t work in the context of the author’s purpose or message. 

• CAUTION: Don’t just name literary techniques—connect them to how well they work.

WHY DOES THE AUTHOR DO IT?

Analyze the deeper purpose and impact of those choices—critically.

• Explore the author’s intent behind the craft choice. 

• Analyze how the craft choice impacts meaning, emotion, or theme.

• Evaluate the e�ectiveness of the author’s use of this technique.

• Support your reasoning with evidence and elaboration.

• CAUTION: Don’t stop at describing the author move—argue how well it achieved its purpose.  

HOW EFFECTIVE WAS IT?

Judge the quality and impact of the author’s choices.

• Evaluate how well the author’s choices achieved his purpose.

• Judge the e�ectiveness of the technique in shaping meaning or a�ecting the reader.

• Support your critique with evidence and explanation/commentary.

• CAUTION: Avoid vague opinions like “I liked it” or “It was good.” Stay focused on e�ectiveness.

Argumentative LITERARY ANALYSIS

To describe and analyze attribute(s) of a text. To evaluate or critique a facet of the text.
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Dissect author moves within literary analyses CONQUER STATE ASSESSMENTS

Expand students’ literary lenses.

Identify explicitly what to look for & think about.

Characterization

Setting & context

Plot

Point of view 

Theme & message

STORY ELEMENTS

The Comprehension Playbook
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JACK & JILL—nursery rhyme that dates back to the 
18th century. The phrase “Jack & Jill” was used earlier, even 
by Shakespeare, to signify a boy and girl. Authors might 
reference it to show togetherness or might refer to part of the 
story (Jack falling down or Jill tumbling after Jack) to make 
connections with what happens to a character in a story.

LITTLE BO PEEP—written in 1805, is a simple nursery 
rhyme about a little shepherdess who lost her sheep. To be a 
Bo Peep is to have lost something in one’s care. 

HUMPTY DUMPTY—English nursery rhyme from the 
late 1870s, also popularized in Lewis Carroll’s Through the 

Looking-Glass (1872). Originally written as a riddle, the overall 
meaning when referenced can range from describing an 
awkward, clumsy person to explaining a situation that can’t 
be remedied.

OLD WOMAN IN A SHOE—English nursery rhyme with 
an early version dating back to 1797. Possibly written about 
King George (and Queen Caroline) who had eight children, 
the poem refers to a parent at wit’s end taking care of a large 
number of children (this is evident in the 1986 KFC ad).

OLD MACDONALD’S FARM—children’s song/nursery 
rhyme about a farmer with various animals in his care. The 
song can include any animal as children insert the name 
of a different animal in subsequent verses. If a person is 
referred to as Old MacDonald or a place is said to be like Old 
MacDonald’s Farm, you can count on lots of animals.

Nursery Rhyme Allusions

Figurative language

Literary devices

Symbolism

Sound & rhythm 

Repetition & patterns

diction

Style, tone, mood

Syntax & sentence 

structures

LITERARY ELEMENTS

PHYSICAL FEATURES 

• Person, animal, cartoon, 

object, superhero

• Name

• Ethnicity, Race, Nationality 

• Gender, age 

• Size, shape

• Hair, clothes

• Attractiveness

• Habits, mannerisms

• Walk, gait, posture

TEXT FEATURES

• Choice of color

• Choice of angle or position

• Objects or props included

• Sound or music included

FEELINGS

• Attitude

• Body language

• Facial expressions

SELF TALK

• Self talk, thought bubbles 

• Daydreams, wonderings, 

curiosities

• Worries, fears

• Predictions

GOALS & VALUES

• Wishes, wants 

• Dreams, hopes, desires

BACKSTORY

• Memories, past events 

• Important objects or 

possessions

HAPPENINGS

• Places he goes

• Things he does

• Jobs he has

CHOICES

• Reactions he has

• Responses he chooses

• Decisions he makes

WHAT SAID

• Dialogue

• Narrated conversations

HOW SAID

• Punctuation and 

capitalization in dialogue

• Words underlined, bold, 

italicized, all caps

• Synonyms for “said”

• Detailed descriptions 

and figurative language 

to make a positive or 

negative impression

• Clever, witty, and/or 

playful language

FORMAT

• Speech bubbles 

• Diary/journal entries

• Text messages

Infer CHARACTER PERSPECTIVE using F.A.S.T. Facts 
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LITER
ATURE

Text details that explain 

what a character thinks or 

feels in pictures or words. 

THOUGHTS

Text details that describe 

what a character looks like 

in pictures or words. 

FEATURES
Text details that explain 

what a character says 

in pictures or words. 

SPEECH

©
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Text details that explain 

what a character does 

in pictures or words. 

ACTIONS
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CINDERELLA
• Describing someone’s perfect 
mate as her Prince Charming.

• Coming to someone’s rescue like a 

fairy godmother.• Being mean like the evil step-
mother.

UGLY DUCKLING• Comparing someone’s physical 

appearance to the young ugly 
duckling.

• Describing someone as beautiful 

and graceful, who once was 
awkward, as “no longer an ugly 

duckling.”

PINOCCHIO
• Telling a liar his nose is growing.

• Warning children that they’ll turn 

into a donkey if they smoke.

BEAUTY AND THE BEAST
• Referencing that there’s more to 

someone than just his outward, 

beastly appearance.• Showing how true love conquers 

all.

THE THREE LITTLE PIGS• Trying to bully or terrorize 
someone like a big bad wolf.

• Being as naive as the pigs who 

built with straw or wood.
• Being as wise as the pig who built 

with bricks.

THE BOY WHO CRIED WOLF
• Pretending something bad is 
happening, just to seek attention 

(i.e., crying wolf).• Actually needing help, but no one 

believes you (i.e., cried wolf one too 

many times).

ALICE IN WONDERLAND
• Having a suspicious grin like the 

Cheshire cat.• Being as gullible as Alice.
• Looking for things that are 
missing like the White Rabbit 
trying to find his gloves.

• Acting bizarre and crazy like the 

Mad Hatter.

Fairy Tale Allusions
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“To be or not to be, that is the 
question,”  
Hamlet, Act III, Scene I 

• Meaning: Hamlet questions life and 

death, deciding that the alternative 

to life might be worse than what he 

is currently suffering. The speech 

explains his hesitation to avenge his 

father’s murder.  

• Reference: When quoted, it usually 

references a character considering 

options—whether seriously or 

humorously.

“Parting is such sweet sorrow,”  
Romeo and Juliet, Act II, Scene II 

• Meaning: The romantic end of a 

scene as Juliet says good night to 

Romeo, hoping to see him the next 

day.  

• Reference: This paradoxical 

statement is used to show the hope 

held in the heart of those parting 

whether for the night or for a 

prolonged period of time.

“It was Greek to me,”  
Julius Caesar, Act I, Scene II 

• Meaning: Spoken by Casca to 

Brutus, it literally referred to the 

fact that Casca did not speak Greek. 

It also referred to the uncertainty 

surrounding Cicero’s attitude to 

Caesar’s behavior. This phrase was also 

used by Thomas Dekker in Patient 

Grissel, “Why, then it’s Greek to him.”  

• Reference: Now, the phrase refers 

to anything that is not possible to 

understand.

“All the world’s a stage,”  
As You Like It, Act II, Scene VII 

• Meaning: Jaques makes this 

statement, introducing the analogy 

of every man as an actor on the stage 

of life.  

• Reference: To emphasize the idea 

that everyone is simply acting out 

a part, an author might quote this 

phrase.

“All that glitters is not gold,”  
The Merchant of Venice, Act II, Scene 

VII 

• Meaning: Morocco reads this from 

a scroll. It alludes to the fact that not 

everything is as it seems. The original 

phrase included the word “glister,” 

a 17th-century synonym for glitters. 

Gold, in its raw form does not glitter. 

Pyrite, also known as fool’s gold, is 

shiny.  

• Reference: Referring to the phrase 

acts as a warning that what looks 

good on the outside might not be 

truly good.

“To thine ownself be true.”  
Hamlet, Act I, Scene III 

• Meaning: Lord Polonius includes this 

at the end of his advice to Laertes, 

meaning that above all else, be true to 

yourself.  

• Reference: Authors might quote this 

phrase within the advice from one 

character to another.

Allusions to Shakespearean Quotes
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OLD TESTAMENT

GARDEN OF EDEN

• Meaning: a beautiful place

• Bible Reference: Genesis 2:8-25—God made 

the Garden of Eden a perfect place for Adam 

and Eve. 

• Sample Sentence: The plush hotel was like the 

Garden of Eden. 

TAKING A BITE OF THE APPLE

• Meaning: giving in to temptation

• Bible Reference: Genesis 3:1-7—Tempted by 

the serpent, Eve took fruit from the tree of 

the knowledge of good and evil and ate it 

and then gave it to Adam. After they ate of 

the forbidden fruit, God cast them out of the 

Garden of Eden. 

• Sample Sentence: She really wants to skip 

class but knows it’s like taking a bite of the 

apple.

DON’T KNOW HIM FROM ADAM

• Meaning: don’t know someone at all

• Bible Reference: Genesis 1-2—God created 

Adam, the first man; no one else existed yet. 

The phrase references someone unknown or 

unrecognizable. 

• Sample Sentence: Even though he claimed 

we’d met before, I didn’t know him from 

Adam.

CAIN & ABEL

• Meaning: enmity between brothers (or people)

• Bible Reference: Genesis 4—Cain, the 

firstborn son of Adam and Eve was a farmer. 

Abel, his younger brother, was a shepherd. 

When Abel offered a better sacrifice than Cain, 

Cain became jealous and killed his brother. 

• Sample Sentence: Like a Cain-and-Abel 

competition, the larger company swallowed 

up the smaller one.

DAVID & GOLIATH

• Meaning: overcoming an insurmountable 

obstacle

• Bible Reference: I Samuel 17—The story of the 

young shepherd boy, David, standing up to the 

Philistine giant, Goliath. David slew him with 

a stone from his slingshot. This describes the 

story of someone “smaller” or weaker beating 

a giant, someone bigger or stronger.

• Sample Sentence: Watching the freshman 

team beat the varsity team was a David-and-

Goliath match-up.

NEW TESTAMENT

HOLY GRAIL

• Meaning: something unattainable

• Bible Reference: Matthew 26:27; Mark 14:23; 

Luke 22:20. The cup or bowl Jesus used at the 

Last Supper is the Grail referred to in Arthurian 

legend. It was believed to have miraculous 

powers.  Many set out on quests in search of 

the Grail. Anything can be known as a Holy 

Grail.

• Sample Sentence: Looking for the perfect 

house is like searching for the Holy Grail.

WALK ON WATER

• Meaning: achieving the impossible

• Bible Reference: Matthew 14:22-36; Mark 6:45-

56; John 6:16-24—The disciples were crossing 

over by boat at night when they saw Jesus 

walking on the water. When someone is hailed 

as amazing, whether sarcastically or literally, 

they may be said to be able to “walk on water.”

• Sample Sentence: The way everyone talks 

about Jenny, you’d think she could walk on 

water.

12 Biblical Allusions

Identify literary devices
within the structure.

RELEVANT 
RESOURCE

Story structure

Genre types

Poetic forms

Medium formats

STRUCTURE & FORMAT

Figures of speech

Humor & satire

Questions & appeals

RHETORICAL DEVICES

Persuade an audience with 
rhetorical devices. 

Evaluate 4 factors in 
argument analysis.

ALL RESOURCES SHOWN 

ARE ON THE SECRET SITE
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Dissect author moves within literary analyses CONQUER STATE ASSESSMENTS

Clarify the di�erence between evidence and analysis.

De�ne and model how factual details di�er from analytical thinking— 

and why both are necessary in literary analysis. 

Customize a note-taking tool to assess author craft evident in a text. 

Guide students to track speci�c elements—such as structure, techniques, 

tone, or theme—based on the genre and purpose of the text. 

 

Build single-paragraph analyses.

Teach students to craft a focused topic sentence, embed relevant 

evidence, and follow it with purposeful commentary.

 

Juxtapose evidence with elaboration.

Highlight the boundary between what the author wrote (text evidence) 

and what the student thinks about this technique used in the text 

(explanation and commentary).  

Evaluate what’s been analyzed.

Lead students to form a critical judgment, supported by evidence and 

reasoning, about how well the author achieved his purpose.

TRADITIONAL 

LITERATURE

Myths 

Legends 

Fables 

Folktales 

Fairy tales 

Tall tales 

Poems

Short stories

Plays

Dramas

Monologues

INFORMATIONAL TEXT 

Essays

Memoirs

Speeches

Articles

Literary non�ction

Argumentative text

MEDIUMS

Visual texts

Multimodal texts (videos)

Audio texts 

Print texts

TEXT TYPES

& MEDIUMS

MORE FAMILIAR
• Literature 

• Visuals & videos

• Informative analysis

33

55

44

22

11

Systematically develop students’ critical thinking skills.

Sca�old analytic writing skills.

RELEVANT 
RESOURCES

Close-Reading 
Questions

MORE COMPLEX
• Informational text

• Print text

• Argumentative analysis


